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PREFACE
Education is not the answer to the question. Education is the means to the answer to all
questions."
-- William Allin

According to the National Council for Social Studies, Social Studies is the integrated study of the
social sciences and humanities to promote civic competence," (2009). The council maintains that
in addition to the presentation of essential facts and historical perspective, the teaching of social
studies involves the building of thinking skills, the shaping of attitudes, and the advocacy of
civic participation, which is critical to the maintenance of a democratic state.
This guide is designed to provide K-12 scope and sequence of social studies objectives and to
articulate curriculum among the member schools of the Carlstadt-East Rutherford school
districts. The student objectives are aligned with the New Jersey Core Curriculum Content
Standards for Social Studies and where appropriate, the standards for technology and career
education. Numerous instructional strategies and resources are listed to assist teachers in
implementing the objectives.
The standards revolution that has transformed American education calls for equity, coherent and
focused curriculum, effective instruction, active learning, and formative as well as summative
assessment to be used a guide to enhance instruction. While strides have been made in the field
of instruction, there is a need for a deeper understanding.
Introduction
The Carlstadt-East Rutherford School Districts Social Studies: Curriculum Guide, K-12
embodies the efforts of a committee of educators representing all of the schools within the
districts. The committee worked for over fourteen months to research standards and major trends
in mathematics education, discuss and debate approaches and strategies, and to finally write the
comprehensive, articulated curriculum. In keeping with the high level of collaboration that
created the learner objectives, the authors have contributed suggested strategies, lessons, teacher
resources, and technology sources. Collections of sample lessons, organized by grade level
clusters, will be available on-line to accompany this guide.
Within our schools, all students should learn an ambitious common foundation of historic ideas,
applications and understandings. This shared historical understanding is as important for students
who will enter our civil society as it is for those who will pursue further study in the humanities.
ix

All students should study history and government in each of the four years that they are enrolled
in high school.
Because students' interests and aspirations may change during and after high school, their history
education should guarantee access to a broad spectrum of career and educational options. They
should experience the interplay of world civilizations as they come together and evolve into the
political and cultural systems we know today. They need to understand the fundamental ideas
that inspired the founders to seek first their unity and identity as Americans, gain their
independence as a nation and create the dynamic, living document that is the Constitution. They
should be adept at understanding, describing, and analyzing situations that manifest themselves
in the branches and institutions of the federal government. And they need to be able to justify
and support the conclusions they draw from the lessons of history.
As success in history is predicated on an understanding of reading comprehension and writing
skills, as well as appropriate learning skills, the history department will seek ways to articulate
each level of instruction. The history department will reach out to related disciplines to teach
across the curriculum. We will do our level best to help each history student, regardless of
interest or ability, to benefit from the full human experience of human history and government
structures.
The history department will strive to provide an opportunity for students to study historical ideas
in depth through applications and practical problems, as well as providing opportunities to
develop skill. To this end, an emphasis on problem solving is one of the three main philosophies
underlying this curriculum. Problem solving will be a regular part of students’ homework.
Given the present state of technology, students must capitalize on the facility provided by
computers and audio-visual technology. Technology permits students to investigate the
connections of history in a dynamic way and to see the twists and turns of history as an
integrated whole.
Our third philosophy is one of expectation. As the history curriculum is rather extensive, teachers
do not have time, nor should they feel obliged, to re-teach topics that should have been
previously learned. This point does not preclude any teacher from briefly reviewing history
topics. However, instruction will be carried out in a manner that assumes competence with topics
from previous coursework.
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Social Studies Curriculum
Kindergarten
Unit: Classroom Community Months: September-October
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions
•
•
•
•

Why do we need
classroom rules?
What are some good
rules?
What are the
consequences of
breaking the rules?
How can we share in
the classroom?

Instructional Objectives /
Skills and Benchmarks (CPIs)
6.1.P.A.1 Demonstrate an
understanding of rules by
following most classroom
routines.
6.1.P.A.2 Demonstrate
responsibility by initiating
simple classroom tasks and
jobs
6.1.P.A.3 Demonstrate
appropriate behavior when
collaborating with others.

Types of Activities and
Assessments that could illustrate
Objectives
•
•
•
•
•
•
•
•
•

Brainstorming classroom
rules
Role playing
Sing alongs
Job chart
Kindness rewards or
incentives
RachelsChallenge.org
Questions/ Answer
Teacher Observation
Rubric
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Suggested Resources
•
•
•
•
•

Weekly Reader
Brainpop
Poems
Teaching Elementary Social
Studies by James J. Zarrillo
Suggested Reading:
1. Miss Bindergarten Gets
Ready for Kindergarten
2. Hedgehog Goes to
Kindergarten by Lynne
Marie
3. Kindergarten ABC by
Jacqueline Rogers.

Social Studies Curriculum
Kindergarten
Unit: Neighborhoods Months: October
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions
•
•
•
•
•
•
•
•
•

Who are Community
Workers?
What kind of jobs do they
do?
How do you identify a
Community Worker?
(Uniform, transportation)
Who are the School
Workers?
How do they help us?
How do we call for help?
Where do we live?
What kinds of buildings,
services, etc does our
community offer?
What is our address/
phone number?

Types of Activities and
Assessments that could illustrate
Objectives

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.P.B.1 Develop an awareness
of the physical features of the
neighborhood/ community.

•
•
•

6.1.P.B.2 Identify, discuss, and
role-play the duties of a range of
community workers.

•
•
•
•
•
•
•
•
•
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Brainstorming
Read alouds
Dramatic Play (i.e. dress
up)
Puppets
Job chart
Field Trips
Walking tour
Calling 911 Practice
Map making
Questions/ Answer
Teacher Observation
Rubric

Suggested Resources
•
•
•
•
•
•

Weekly Reader
Brainpop
Videos/ Films
Poems
Teaching Elementary
Social Studies by James J.
Zarrillo
Suggested Reading:
1. My Perfect
Neighborhood by
Leah Komaiko
2. Wake Up, City by
Alvin Tresselt
3. A Day With A
Police Officer by
Jan Kottke.
4. On The Map by
Joan Sweeney.

Social Studies Curriculum
Kindergarten
Unit: Me and My Family Month: November

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions
•
•
•
•
•
•
•
•
•
•

Who are your family
members?
Do you have
responsibilities and rules
to follow in your family?
How are you and your
family members alike/
different?
What are needs? How
does your family do for
fun?
What activities do you
do together?
How have you grown
and change?
What are feelings?
What are the Five
Senses?
What are good
manners?
How does your family
celebrate holidays or
special occasions?

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.P.D.1 Describe
characteristics of oneself, one’s
family, and others.

Types of Activities and
Assessments that could illustrate
Objectives
•
•
•
•
•
•
•
•
•
•
•
•

6.1.P.D.2 Demonstrate an
understanding of family roles
and traditions.
6.1.P.D.3 Express individuality
and cultural diversity.
6.1.P.D.4 Learn about and
respect other cultures with the
classroom and community.
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Brainstorming
Read alouds
Family Tree
Family Graphs
Art Centers
Collages
Dramatic Play
Puppets
Job chart
Questions/ Answer
Teacher Observation
Rubric

Suggested Resources
•
•
•
•
•
•

Weekly Reader
Brainpop
Videos/ Films
Poems
Teaching Elementary Social
Studies by James J. Zarrillo
Suggested Reading:
1. A Chair for My
Mother by Vera
Williams
2. With My Brother/
Con Mi Hermano by
Eileen Roe
3. Families Are
Different by Nina
Pelligrini

Social Studies Curriculum
First Grade

Unit: Families Month: September-October

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions

•
•
•
•
•
•
•

What do you learn from
your family?
How are families alike?
How are families
different?
Why is it important for
you to follow rules at
home and at school?
How do people in a
community help each
other?
Why is it important for
people in a community
to get along?
How can we help to
improve the community
around us?
How did the Civil Rights
Movement work to
make life fair and
equitable for
Americans?

Instructional Objectives / Skills
and Benchmarks (CPIs)

Types of Activities and Assessments
that could illustrate Objectives

6.1.4.A.1

•
•
•

6.1.4.A.3
6.1.4.A.7

•

6.1.4.A.9

6.1.4.A.11

•
•
•

6.1.4.A.12

•

6.1.4.A.13

•

6.1.4.A.10

6.1.4.A.14
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Make a list of school rules
“All About Me” projects
Guest Speakers (community
workers/leaders) to explain
role helping people
Walking field trip to
community sites
Role playing
Community Service Project
Read about various holidays
and cultures
Comparing/Contrasting (Venn
Diagrams)
K-W-L Charts
ASSESSMENTS
•

Graphic organizers

•

Projects

•

Written tests/quizzes

•

Classroom
discussion/participation

•

Written responses

•

Journals

Suggested Resources

•

Weekly
Reader/Interactive
Board Activities
• Camera, Literature
resources like “I am
Special,”
• Members of community
• Local Librarian
• Weekly
Reader/interactive Board
Websites and Online
Activities
• Cultural and biographical
videos (ex. Magic School
Bus)
• Internet/Online websites

Social Studies Curriculum
First Grade

Unit: Map/Globe Month: November-December

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•
•
•
•

•

How are a map and globe
alike? What do they show
us?
Identify a map key and
compass rose
What types of landforms
and bodies of water make
up Earth?
What are the seasons and
how do they impact
people and the
environment?
What kinds of things can
we do to help preserve
our natural resources on
Earth?

Types of Activities and
Assessments that could illustrate
Objectives

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.4.B.1

•

6.1.4.B.4

•

6.1.4.B.5

•

6.1.4.B.6
6.1.4.B.9

•

6.1.4.B.10
•
•
•
•
•
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Read Aloud: “Me on the
Map”
Draw a map of the
classroom with labels
Circular flip book
representing home (small
circle) through Earth
(biggest circle)
Foldable activities
Classification (picture sort
or labeling)
Make a model of place
with landforms
“Walk to School Day!”
Measure garbage for a
week
Recycling projects
“Garbage Art"

Suggested Resources

•
•
•
•
•
•

Literature on the subject
Google Earth
Weekly Readers
Photographs of landforms
“Earth Day” literature (ex.
Michael Recycle or Magic
School Bus”
Online websites

Social Studies Curriculum
First Grade

Unit: Communities Month: November-December

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•

•
•

How do the changes in
our communities
impact our
environment?
In what ways has
technology impacted
our environment?
What are the types of
communities families
live in?

Instructional Objectives /
Skills and Benchmarks (CPIs)
6.1.4.B.1
6.1.4.B.4

Types of Activities and
Assessments that could illustrate
Objectives
•
•

Current Events
Compare/Contrast past
present in terms of:
-transportation

6.1.4.B.5

-TV/Internet

6.1.4.B.6

-Toys

6.1.4.B.9

-Modern Conveniences

6.1.4.B.10
•

Community collage
(city/town)
ASSESSMENT

•
•
•
•

Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participation
Written responses
Journals

•
•
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Suggested Resources

-Weekly
Readers/newspapers/Internet/news
Video

Social Studies Curriculum
First Grade
Unit: Transportation

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions
•
•
•

•

•
•

How can we make
good decisions upon
our needs and wants?
What is the difference
between needs and
wants?
What are goods and
services and how are
they a big part of our
community?
How does
transportation help us
have access to
different goods and
services?
How can we make
good decisions with
our money?
How have different
innovations help to
improve our lifestyle?

Instructional Objectives /
Skills and Benchmarks (CPIs)
6.1.4.C.1
6.1.4.C.2
6.1.4.C.5
6.1.4.C.9
6.1.4.C.10

Types of Activities and Assessments
that could illustrate Objectives
•
•

Picture /Object Sort
Castle of Needs and
Wants
Foldable
Magazine Collage
Set up a class store
Transportation Movie
box
Money Bar Graph
Piggy Bank Project
(Save/Spend/Give)
Invention Convention
ASSESSMENTS

•
•
•
•

6.1.4.C.15

•
•

6.1.4.C.16

•

Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participation
Written responses
Journals

•
•
•
•
•
•
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Suggested Resources
•
•
•
•

Photos/Objects
Videos/Movies
Online Websites
Weekly Reader

Social Studies Curriculum
First Grade
Unit: American Holidays

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•
•

•

•

•

•

•
•

What are some Native
American traditions that are
still practiced today?
What were some reasons
that the Pilgrims came to
America?
How did the arrival of
Pilgrims impact the Native
Americans?
What were some challenges
that the Pilgrims
encountered when they
reached America?
What were the major
contributions of our
Founding Fathers?
How do famous historical
and fictional characters
contribute to the American
identity?
How has cultural diversity
influenced our history?
What are some historical
symbols and what do they
represent?

Types of Activities and
Assessments that could illustrate
Objectives

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.4.D.1

•
•
•
•

6.1.4.D.2
6.1.4.D.3
6.1.4.D.6
6.1.4.D.12

•
•

6.1.4.D.13

•

6.1.4.D.14

•

6.1.4.D.17

•
•
•
•

6.1.4.D.18
6.1.4.D.19

•
•

6.1.4.D.20
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First Thanksgiving
Columbus Journey Map
KWL Chart
Graphic Organizer:
pilgrims and Native
Americans
Presidential Booklets
Log Cabin/Cherry Tree
crafts and activities
Johnny Appleseed poem
and apple activities
Historical Symbol Match
ASSESSMENT
Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participation
Written responses
Journals

Suggested Resources

Weekly Reader
Scholastic
Brainpop Jr.
Non-fiction Literature
Online Resources

SOCIAL STUDIES CURRICULUM
SECOND GRADE

Unit: Classroom Communities
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•
•
•

•
•

•
•
•

Why do we have
classroom rules?
Why do we have rules in
our communities?
What will the
consequences be if the
rules are broken?
Why do we have jobs in
the classroom?
Why do we have jobs in
our communities?
Why do we work
together?
What are some ways we
can work together?
What are the benefits of
working together?

Types of Activities and
Assessments that could illustrate
Objectives

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.4.A.1

•

6.1.4.A.2

•

6.1.4.A.3
•
•
•
•

Create a list of classroom
rules.
Observe students and
make notes as to how
they follow the rules
Explain what each job
requires. Choose jobs for
the week.
Match the community
helper with the job they
do.
Model how to work
cooperatively.
Discuss working as a team
to reach a goal.
ASSESSMENTS
•
•
•
•
•
•
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Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participati
on
Written responses
Journals

Suggested Resources

Rule Poster/Video
Weekly Reader
Scholastic
Brainpop Jr.
Non-fiction Literature
Online Resources
Alex’s Lemonade Stand
Job Charts
Community Helper Activities
Community Helpers Role Play
Donating to less fortunate

Social Studies Curriculum
Second Grade
Unit: Maps/Globe
Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions
•
•
•

•
•
•
•

What is a compass rose?
How do we read a map?
What is a key?
What are the different
states that make up the
United States?
What is a continent?
What are the different
landforms?
How do we travel from
one part of the world to
the other?

Types of Activities and
Assessments that could illustrate
Objectives
• Identify and explain map
features.
• Create your own map.
• Create a key for your
map.
• Discuss the compass rose
and cardinal directions.
• Identify the state that we
live in on a map.
• United States Project
• Locate nationalities on a
map and identify the
continent.
ASSESSMENTS

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.4.B.1
6.1.4.B.2
6.1.4.B.3
6.1.4.B.4
6.1.4.B.5
6.1.4.B.6

•
•
•
•
•
•
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Graphic organizers
Projects
Written tests/quizzes
Classroom
participation
Written responses
Journals

Suggested Resources
Maps
Weekly Reader
Pictures
Make a neighborhood
Globe
Class Book
Field Trips

Social Studies Curriculum
Second Grade

:

Unit Communities
Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•

•
•

How do the changes in
our communities
impact our
environment?
In what ways has
technology impacted
our environment?
What are the types of
communities families
live in?

Instructional Objectives /
Skills and Benchmarks (CPIs)

6.1.4.B.1
6.1.4.B.4

Types of Activities and
Assessments that could illustrate
Objectives

•
•

6.1.4.B.5

Current Events
Compare/Contrast past
present in terms of:
-transportation
-TV/Internet

6.1.4.B.6

-Toys

6.1.4.B.9

-Modern Conveniences

6.1.4.B.10
•

Community collage
(city/town)
ASSESSMENT
•
•
•
•

•
•
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Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participati
on
Written responses
Journals

Suggested Resources

-Weekly
Readers/newspapers/Internet/news
Video

Social Studies Curriculum
Second Grade

Unit: Families
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions

•
•
•
•
•
•
•

What do you learn from
your family?
How are families alike?
How are families
different?
Why is it important for
you to follow rules at
home and at school?
How do people in a
community help each
other?
Why is it important for
people in a community
to get along?
How can we help to
improve the community
around us?
How did the Civil Rights
Movement work to
make life fair and
equitable for
Americans?

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.4.A.1
6.1.4.A.3

Types of Activities and Assessments
that could illustrate Objectives
•
•
•

6.1.4.A.7
6.1.4.A.9

•

6.1.4.A.11

•
•
•

6.1.4.A.12

•

6.1.4.A.13

•

6.1.4.A.10

6.1.4.A.14

Make a list of school rules
“All About Me” projects
Guest Speakers (community
workers/leaders) to explain
role helping people
Walking field trip to
community sites
Role playing
Community Service Project
Read about various holidays
and cultures
Comparing/Contrasting (Venn
Diagrams)
K-W-L Charts
ASSESSMENTS
•
•
•
•
•
•
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Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participation
Written responses
Journals

Suggested Resources

•

Weekly
Reader/Interactive
Board Activities
• Camera, Literature
resources like “I am
Special,”
• Members of community
• Local Librarian
• Weekly
Reader/interactive Board
Websites and Online
Activities
• Cultural and biographical
videos (ex. Magic School
Bus)
• Internet/Online websites

Social Studies Curriculum
Second Grade
Unit: Transportation

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions
•
•
•

•

•
•

How can we make
good decisions upon
our needs and wants?
What is the difference
between needs and
wants?
What are goods and
services and how are
they a big part of our
community?
How does
transportation help us
have access to
different goods and
services?
How can we make
good decisions with
our money?
How have different
innovations help to
improve our lifestyle?

Instructional Objectives /
Skills and Benchmarks (CPIs)

Types of Activities and Assessments
that could illustrate Objectives

6.1.4.C.1

•
•

6.1.4.C.2

•
•
•
•

6.1.4.C.5
6.1.4.C.9
6.1.4.C.10
6.1.4.C.15

•
•

6.1.4.C.16

•
•
•
•
•
•
•
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Picture /Object Sort
Castle of Needs and
Wants
Foldable
Magazine Collage
Set up a class store
Transportation Movie
box
Money Bar Graph
Piggy Bank Project
(Save/Spend/Give)
Invention Convention
ASSESSMENTS
Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participation
Written responses
Journals

Suggested Resources
•
•
•
•

Photos/Objects
Videos/Movies
Online Websites
Weekly Reader

Social Studies Curriculum
Second Grade
Unit: American Holidays

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
Essential Questions

•

•

•
•

•
•

•
•

What are some Native
American traditions that are
still practiced today?
What were some reasons
that the Pilgrims came to
America?
How did the arrival of
Pilgrims impact the Native
Americans?
What were some challenges
that the Pilgrims
encountered when they
reached America?
What were the major
contributions of our
Founding Fathers?
How do famous historical
and fictional characters
contribute to the American
identity?
How has cultural diversity
influenced our history?
What are some historical
symbols and what do they
represent?

Types of Activities and
Assessments that could illustrate
Objectives

Instructional Objectives / Skills
and Benchmarks (CPIs)
6.1.4.D.1

•
•
•
•

6.1.4.D.2
6.1.4.D.3
6.1.4.D.6
6.1.4.D.12

•
•

6.1.4.D.13

•

6.1.4.D.14

•

6.1.4.D.17
6.1.4.D.18
6.1.4.D.19
6.1.4.D.20
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First Thanksgiving
Columbus Journey Map
KWL Chart
Graphic Organizer:
pilgrims and Native
Americans
Presidential Booklets
Log Cabin/Cherry Tree
crafts and activities
Johnny Appleseed poem
and apple activities
Historical Symbol Match
ASSESSMENTS

•

Graphic organizers

•

Projects

•

Written tests/quizzes

•

Classroom
discussion/participation

•

Written responses

Suggested Resources

Weekly Reader
Scholastic
Brainpop Jr.
Non-fiction Literature
Online Resources

SOCIAL STUDIES CURRICULUM
GRADE 3

Unit: Early Americans Month-September-October

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions
•

How did the first
Americans arrive in the
Western Hemisphere?

•

What are the important
features of the ancient
civilizations?

•

How did the Native
Americans live in North
America?

Instructional Objectives / Skills and
Benchmarks (CPIs)

Types of Activities and Assessments
that could illustrate Objectives

6.1.4.B.1 Compare and contrast
information that can be found on
different types of maps, and
determine when the information may
be useful.
6.1.4.B.2 Use physical and political
maps to explain how the location and
spatial relationship of places in New
Jersey, the United States, and other
areas, worldwide, have contributed
to cultural diffusion and economic
interdependence.
6.1.4.B.3 Explain how and when it is
important to use digital geographic
tools, political maps, and globes to
measure distances and to determine
time zones and locations using
latitude and longitude.
6.1.4.B.4 Describe how landforms,
climate and weather, and availability
of resources have impacted where
and how people live and work in
different regions of New Jersey and
the United States.

•

•
•

•
•

•
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Given a map, students will
be able to identify type of
map and what it is used
for.
Compare and contrast
different types of maps
and map to globe.
Look at a map of NJ and
discuss how proximity to
NYC affects economy and
culture.
Determine the correct tool
or type of map to use in a
given situation.
Identify and use compass
rose with cardinal
directions, map key and
symbol, and map scale.
Define and identify state
and world capitals and
discuss how population can
be related to diversity.

Suggested Resources
Various maps of different types and
scales.
Globe
Text book support and practice
book
Online Resources (NJ Maps)

6.1.4.B.6 Compare and contrast
characteristics of regions in the
United States based on culture,
economics, politics, and physical
environment to understand the
concept of regionalism.
6.1.4.B.7 Explain why some
locations in New Jersey and the
United States are more suited for
settlement than others.
6.1.4.B.8 Compare ways people
choose to use and divide natural
resources.
6.1.4.B.10 Identify the major cities
in New Jersey, the United States, and
major world regions, and explain how
maps, globes, and demographic tools
can be used to understand tangible
and intangible cultural differences.

•
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ASSESSMENTS

Graphic organizers

•

Projects

•

Written
tests/quizzes

•

Classroom
discussion/participat
ion

•

Written responses

•

Journals

Unit: Communities/Citizenship
Month: November-December
Standard: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically and systematically about how past interactions of
people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make informed decisions as
socially and ethically responsible world citizens in the 21st century.
Essential Questions
•
•

•
•
•
•
•

What is community and
what are the three types?
How does the type of
community one lives in
affect daily life?
What is a citizen?
How does one become a
citizen?
What are citizen’s
responsibilities?
How can citizens be a part of
local and national
government?
What issues are local and
what issues are global?

Instructional Objectives / Skills and
Benchmarks (CPIs)
6.1.4.A.2 Explain how
fundamental rights guaranteed
by the United States Constitution
and the Bill of Rights (i.e.,
freedom of expression, freedom
of religion, the right to vote, and
the right to due process)
contribute to the continuation
and improvement of American
democracy.
6.1.4.A.11 Explain how the
fundamental rights of the
individual and the common good
of the country depend upon all
citizens exercising their civic
responsibilities at the community,
state, national, and global levels.
6.1.4.A.13 Describe the process
by which immigrants become
United States citizens.
6.1.4.D.18 Explain how an
individual’s beliefs, values, and
traditions may reflect more than
one culture.

Types of Activities and Assessments
that could illustrate Objectives
•

•

•
•

•
•
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Children should be able to
identify what a community is
and distinguish between
rural, urban, and suburban
communities on a picture
sort.
Track a day in the life of a
person living in each type of
community.
Identify the factors
necessary to be a citizen.
Discuss the process of
becoming a naturalized
citizen.
Make a pamphlet of how to
be a good citizen.
Pick a local issue and create
posters to inform
school/community members
about the issue.
ASSESSMENTS

Suggested Resources
Social Studies Text and Practice Book
Resources
Teacher created community picture
sort
Naturalization Websites

6.3.4.A.1 Evaluate what makes a
good rule or law.
6.3.4.A.2 Contact local officials
and community members to
acquire information and/or
discuss local issues.
6.3.4.A.3 Select a local issue and
develop a group action plan to
inform school and/or community
members about the
issue.
6.3.4.A.4 Communicate with
students from various countries
about common issues of public
concern and possible solutions.
6.1.4.B.10 Identify the major
cities in New Jersey, the United
States, and major world regions,
and explain how maps, globes,
and demographic tools can be
used to understand tangible and
intangible cultural differences.
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•

Graphic organizers

•

Projects

•

Written tests/quizzes

•

Classroom
discussion/participati
on

•

Written responses

•

Journals

Unit: Geography
Month: January
Standard: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions
•
•

•

What are the major
landforms and where are
they found?
How do landforms and an
area’s geography affect the
resources available for a
community?
How can humans affect the
environment both
positively and negatively?

Instructional Objectives / Skills and
Benchmarks (CPIs)
6.1.4.B.4 Describe how landforms,
climate and weather, and availability
of resources have impacted where
and how people live and work in
different regions of New Jersey and
the United States.
6.1.4.B.5 Describe how human
interaction impacts the environment
in New Jersey and the United States.
6.1.4.B.9 Relate advances in science
and technology to environmental
concerns, and to actions taken to
address them.

Types of Activities and Assessments
that could illustrate Objectives
•
•
•
•
•

Complete landform map
match
Create own landform map
Interpret natural resource
map
Discuss negative impact of
human beings on
environment
Discuss how conservation
can limit the usage of
natural resources
ASSESSMENT
•
•
•
•

•
•
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Graphic organizers
Projects
Written tests/quizzes
Classroom
discussion/participati
on
Written responses
Journals

Suggested Resources
Landform match map
(superteacherworksheets.com)
Online natural resource map
Brainpopjr.com
Text book and Practice Support

Unit: Native Americans/Early Settlers
Month February-March
Standard: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically and systematically about how past interactions of
people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make informed decisions as
socially and ethically responsible world citizens in the 21st century.
Essential Questions

•

•
•

•
•

•

Who were the first people
living in the United States
(focusing on NE
Woodlands)?
How and why did the first
Europeans settle in North
America?
What effects did the
colonization of North
America have on the
Native Americans?
Why did settlers come to
North America?
What was the reason for
the start of the slave trade
and what were its impacts
on our country?
How do different groups of
people view events
differently?

Instructional Objectives / Skills and
Benchmarks (CPIs)
6.1.4.D.1 Determine the impact
of European colonization on
Native American populations,
including the Lenni Lenape of
New Jersey.
6.1.4.D.2 Summarize reasons
why various groups, voluntarily
and involuntarily, immigrated to
New Jersey and America, and
describe the challenges they
encountered.
6.1.4.D.3 Evaluate the impact of
voluntary and involuntary
immigration on America’s growth
as a nation, historically and
today.
6.1.4.D.4 Explain how key events
led to the creation of the United
States and the state of New
Jersey.
6.1.4.D.5 Relate key historical
documents (i.e., the Mayflower
Compact, the Declaration of
Independence, the United States
Constitution, and the Bill of
Rights) to present day

Types of Activities and Assessments
that could illustrate Objectives

•
•
•

•
•
•

•
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Web Quest NE Woodland
Native Americans
Video on Early Jamestown
Settlement
Cause and Effect chart
depicting the hardships of
Native Americans due to
settlers
Letter to family member
describing hardships of
colonization
Chart linking reasons for
immigration with each
colony
Discussion of early
economy of US
(Jamestown) and how the
slave trade was tied to the
economy.
Discuss early need for
government in Jamestown
(House of Burgesses)

Suggested Resources
Web Quest
Brainpop or Discovery Education
video on Jamestown
First hand Slave and Native American
accounts of colonization (text)
Text book and Support Practice Book

government and citizenship.
6.1.4.D.9 Explain the impact of
trans-Atlantic slavery on New
Jersey, the nation, and
individuals.
6.1.4.D.10 Describe how the
influence of Native American
groups, including the Lenni
Lenape culture, is manifested in
different regions of New Jersey.
6.1.4.D.15 Explain how various
cultural groups have dealt with
the conflict between maintaining
traditional beliefs and practices
and adopting new beliefs and
practices.
6.1.4.D.19 Explain how
experiences and events may be
interpreted differently by people
with different cultural or
individual perspectives.

•

6.1.4.D.20 Describe why it is
important to understand the
perspectives of other cultures in
an interconnected world
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Read slave and Native
American first hand
accounts and compare to
third person descriptions
and create own journal
entry with first hand
account.
ASSESSMENT

•

Graphic organizers

•

Projects

•

Written tests/quizzes

•

Classroom
discussion/participati
on

•

Written responses

•

Journals

Unit: Consumerism
Month April
Standard: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•
•
•
•
•
•
•

•
•
•

What is economy?
What an are the
differences between needs
and wants?
What is a
producer/consumer?
What is the difference
between goods and
services?
How does supply and
demand influence price?
What are the steps raw
material takes to become a
finished product?
How is American use of
resources different from
other countries of the
world?
What is the importance of
money?
How and why do we import
and export materials?
What is the importance of
trading and bartering in
today’s economy?

Instructional Objectives / Skills and
Benchmarks (CPIs)
6.1.4.C.1 Apply opportunity cost to
evaluate individuals’ decisions, including
ones made in their communities.
6.1.4.C.2 Distinguish between needs and
wants and explain how scarcity and
choice influence decisions made by
individuals, communities, and nations.
6.1.4.C.3 Explain why incentives vary
between and among producers and
consumers
6.1.4.C.4 Describe how supply and
demand influence price and output of
products.
6.1.4.C.5 Explain the role of specialization
in the production and exchange of goods
and services.
6.1.4.C.6 Describe the role and
relationship among households,
businesses, laborers, and governments
within the economic system.
6.1.4.C.7 Explain how the availability of
private and public goods and services is
influenced by the global market and
government.

Types of Activities and Assessments
that could illustrate Objectives
•
•
•
•
•
•

•

•
•
•

6.1.4.C.8 Illustrate how production,
distribution, and consumption of goods
and services are interrelated and are
affected by the global market and events
in the world community.
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Define and discuss economy
Brainpopjr on needs and
wants
Sort people cards into
producers and consumers
Brainpopjr goods and
services
Class supply/demand
activity
Track an apple from a seed
to the grocery store in an
infographic
Create a Venn Diagram of
use of various products (ex.
Japan-fish based)
Create own money activity
Create trade triangle
organizers
Discuss trade and bartering
ASSESSMENTS

•

Graphic organizers

•

Projects

•

Written tests/quizzes

•

Classroom

Suggested Resources
Brainpopjr videos
Teacher created graphic organizers
and materials
Text book and support Practice Book

discussion/participati
on

6.1.4.C.9 Compare and contrast how
access to and use of resources affects
people across the world differently.
6.1.4.C.10 Explain the role of money,
savings, debt, and investment in
individuals’ lives.
6.1.4.C.11 Recognize the importance of
setting long-term goals when making
financial decisions within the community.
6.1.4.C.13 Determine the qualities of
entrepreneurs in a capitalistic society
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•

Written responses

•

Journals

4TH GRADE SOCIAL STUDIES CURRICULUM
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Social Studies Curriculum
4th Grade
Unit: The Geography of NJ

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions
How is New Jersey and the United
States unique in its geography?

Instructional Objectives / Skills and
Benchmarks (CPIs)
•

How do maps and globes aid in
the development of applying
geographical skills?
?

•

•

Compare and contrast
information that can be
found on different types
of maps, and determine
when the information
may be useful
Use physical and political
maps to explain how the
location and spatial
relationship of places in
New Jersey, the United
States, and other areas,
worldwide, have
contributed to cultural
diffusion and economic
interdependence.

Types of Activities and Assessments
that could illustrate Objectives
•

•

•

•

Explain how and when it
is important to use digital
geographic tools, political
maps, and globes to
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Utilize rhymes and lyrics
to teach continents,
cardinal /intermediate
directions.
Demonstrate concept of
hemispheres by use of
fruit.
Interactive websites to
allow students hands on
practice
locating/identifying
continents/oceans as well
as latitude/longitude and
time zones.
Utilize real maps to show
symbols, map keys,
locators, scales,
directions and types of
maps.

Suggested Resources
•

Classroom textbook

•

Various maps

•

Read alouds

•

www.sheppardssoftware.com

•

www.brainpop.com

•

newspapers

•

Internet

•

Newscasts

measure distances and to
determine time zones
and locations using
latitude and longitude.
•

•

Create map of classroom
including important
components.

•

Students label individual
NJ map to show
bordering states, places
of interest, major bodies
of water, landforms, etc.

Describe how landforms,
climate and weather, and
availability of resources
have impacted where and
how people live and work
in different regions of
New Jersey and the
United States
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ASSESSMENTS

•

Graphic organizers

•

Projects

•

Written tests/quizzes

•

Classroom
discussion/participati
on

•

Written responses

•

Journals

SOCIAL STUDIES CURRICULUM
4TH GRADE
SETTLEMENT OF A NEW LAND
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions

•

•

How was New
Jersey
inhabited/deve
loped by the
Lenape
Indians,
explores and
colonists.
What events
led to the
development
of the United
States of
America?

Types of Activities and
Assessments that could
illustrate Objectives

Instructional Objectives / Skills and Benchmarks (CPIs)

•

•

•

•

•

Explain how fundamental rights guaranteed by
the United States Constitution and the Bill of
Rights (i.e., freedom of expression, freedom of
religion, the right to vote, and the right to due
process) contribute to the continuation and
improvement of American democracy.

•

•

Evaluate what makes a good rule or
law.
Determine the impact of European colonization on
Native American populations, including the Lenni
Lenape of New Jersey.
Summarize reasons why various groups,
voluntarily and involuntarily, immigrated to New
Jersey and America, and describe the challenges
they encountered.
Evaluate the impact of voluntary and involuntary
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•

•

Suggested Resources

View videos
relevant to
Lenape Indians

•

Classroom textbook

•

Various maps

Create
posters/projects
depicting various
aspects of
Lenape culture.

•

Read alouds

•

www.brainpop.com

•

www.libertykids.com

Students create
actual
longhouses and
wigwams .

•

Internet

•

Copies of Declaration of
Independence/Constituti
on

•

Materials necessary for

Students
research and
report on a
famous
European

immigration on America’s growth as a nation,
historically and today.
•

•

Describe how landforms, climate and weather,
and availability of resources have impacted where
and how people live and work in different regions
of New Jersey and the United States
Explain how key events led to the creation of the
United States and the state of New Jersey.

•

Relate key historical documents (i.e., the
Mayflower Compact, the Declaration of
Independence, the United States Constitution,
and the Bill of Rights) to present day government
and citizenship.

•

•

Explain how and when it is important to use
digital geographic tools, political maps, and
globes to measure distances and to determine
time zones and locations using latitude and
longitude.

•

•

explorer.

Describe the civic leadership qualities and
historical contributions of George Washington,
Thomas Jefferson, and Benjamin Franklin toward
the development of the United States
government.
Explain the role Governor William Livingston
played in the development of New Jersey
government.
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Students create
team colony
posters showing
all key
components of
traditional
historical colony.

•

Students write a
journal from an
explorer,
indentured
servant or
slaves
perspective.

•

Create a class
constitution.

ASSESSMENTS
•

Graphic
organizers

•

Projects

•

Written
tests/quizzes

•

Classroom
discussion/p
articipation

•

Written
responses

•

Journals

specific projects
•

Lenape videos

•

Jean Fritz Books

SOCIAL STUDIES CURRICULUM
4TH GRADE
A GROWING STATE
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions

•

•

How did New
Jersey change
due to growing
cities ,
transportation,
new inventions
and industry
development.?

How did the
Civil War and

Types of Activities and
Assessments that could
illustrate Objectives

Instructional Objectives / Skills and Benchmarks (CPIs)

•

•

•

Describe the process by which immigrants
become United States citizens.

•

Explain how and why it is important that people
from diverse cultures collaborate to find solutions
to community, state, national, and global
challenges
Evaluate the impact of ideas, inventions, and
other contributions of prominent figures who lived
New Jersey.

•

Determine the qualities of entrepreneurs in a
capitalistic society.

•

Explain how creativity and innovation resulted in
scientific achievement and inventions in many
cultures during different historical periods.

•

Explain how various cultural groups have dealt
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•

•

Suggested Resources

Use
mapquest to
comprehend
how major
highways
are
important to
transportatio
n in New
Jersey.

•

Classroom textbook

•

Various maps

•

Read alouds

•

www.sheppardssoftware
.com

•

www.brainpop.com

Create an
advertiseme
nt for a
factory
town.

•

archived newspapers

•

Internet

•

Newscasts

Create strike
posters
focusing on

issues of
slavery affect
the
development
of New Jersey?

with the conflict between maintaining traditional
beliefs and practices and adopting new beliefs
and practices.
•

Describe how stereotyping and prejudice can lead
to conflict, using examples from the past and
present.

•

Explain how an individual’s beliefs, values, and
traditions may reflect more than one culture.

•

Determine the role of science and technology in
the transition from an agricultural society to an
industrial society, and then to the information

issues of
slavery.
•

Write a
letter to a
friend
describing
reform and
why it is
necessary,

•

Illustrate the
different
types of
transportatio
n from this
time period.

•

Follow the
path of an
enslaved
African
American
trying to
escape to
freedom.
(national
geographic/s
cholastic)

age.

ASSESSMENTS
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•

Graphic
organizers

•

Projects

•

Written
tests/quizzes

•

Classroom
discussion/p

articipation
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•

Written
responses

•

Journals

•

Suppose you
are traveling
or helping
people along
the
Underground
Railroad.
Write
several diary
entries that
describe
your
activities.

•

Suppose you
are an
abolitionist.
Write a
speech
saying why
you think
slavery
should be
ended.

•

Watch and
interact with
various
brainpop
videos and
enchanted
learning
website.
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•

Read and
discuss the
Emancipatio
n
Proclamation
and its
importance.

•

Group work
to create
inventions or
improve
upon an
existing one.

•

Utilize Ellis
Island
interactive
website.
(scholastic)

SOCIAL STUDIES CURRICULUM
4TH GRADE
NEW JERSEY COMES OF AGE
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential Questions

•

What
changes/events
occurred in the
th
early 20 century
to help New
Jerseyans gain
greater freedom
and opportunity?

Instructional Objectives / Skills and Benchmarks (CPIs)

•

•

•

•

•

•

Compare and contrast responses of
individuals and groups, past and present, to
violations of fundamental rights.
Describe how the actions of Dr. Martin Luther
King, Jr., and other civil rights leaders served
as catalysts for social change and inspired
social activism in subsequent generations.

Types of Activities and
Assessments that could
illustrate Objectives
•

•

Relate advances in science and technology to
environmental concerns, and to actions taken
to address them.
Describe the role and relationship among
households, businesses, laborers, and
governments within the economic system.
Explain how the availability of private and
public goods and services is influenced by the
global market and government.

•

View before and after photos of areas such as
Camden, Newark, etc. to demonstrate
revitalization of urban areas.
•
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Prepare speech
to convince
others why
women should
have the right to
vote.
Imagine you
lived in New
Jersey in the
early 1900’s.
Write a speech
telling why the
bosses should
have less power.
Pretend you are
a student during
WWI. Write a
letter to a friend
describing how
the war affects
you.
Make a poster

Suggested Resources

•

Classroom textbook

•

Various maps

•

Read alouds

•

www.brainpop.com

•

archived newspapers

•

Internet

•

“Sadako and the
Thousand Paper Cranes”

•

“My Friend Martin”
(video)

•

“The Story of Ruby
Bridges

•

photographs

encouraging
people to save
resources during
wartime.
•

Write a
newspaper
article about life
in the 1920’s

•

Share and
discuss photos
from the Great
Depression.

•

Read and
discuss- “Sadako

and the Thousand
Paper Cranes
•
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ASSESSMENTS
Graphic
organizers

•

Projects

•

Written
tests/quizzes

•

Classroom
discussion/partic
ipation

•

Written
responses

SOCIAL STUDIES CURRICULUM
4TH GRADE
NEW JERSEY IN THE 21ST CENTURY
Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Essential Questions

•

•

How does New
Jersey’s growing
economy provide
goods and services to
consumers as well as
jobs in a variety of
industries?
What is the function
and importance of
our local, state and
national government
and what are citizens
rights and
responsibilities
toward them?

Instructional Objectives / Skills and Benchmarks (CPIs)

•

•

•

Explain how rules and laws created by
community, state, and national
governments protect the rights of people,
help resolve conflicts, and promote the
common good.
Determine how “fairness,” “equality,” and
the “ common good” have influenced
change at the local and national levels of
United States government.
Explain how the United States government
is organized and how the United States
Constitution defines and limits the power of
government.

•

Distinguish the roles and responsibilities of
the three branches of the national
government.

•

Explain how national and state governments
share power in the federal system of
government.
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Types of Activities and
Assessments that could
illustrate Objectives
•

•

Suggested Resources

Students create
New Jersey flags
showcasing what
is special and
unique to our
state

•

Classroom textbook

•

Various maps

•

Read alouds

•

www.brainpop.com

Students work in
groups to
interview
entrepreneurs and
report to class

•

archived newspapers

•

Internet

•

Write a list of
items New Jersey
manufactures and
services it
provides

•

Create an

advertisement for
New Jersey that
tells why our state
is a good place to
start a business.
•
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ASSESSMENTS
Graphic
organizers

•

Projects

•

Written
tests/quizzes

•

Classroom
discussion/partic
ipation

•

Written
responses

5TH GRADE SOCIAL STUDIES CURRICULUM
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Social Studies Curriculum
5th Grade
Unit: Early Americans Months: September-October

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically and systematically about how past interactions of
people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make informed decisions as
socially and ethically responsible world citizens in the 21st century.
Essential
Questions
How did the first
Americans arrive in
the Western
Hemisphere?
What are the
important features
of the ancient
civilizations?

How did the Native
Americans live in
North America?

Instructional Objectives / Skills and Benchmarks (CPIs)

6.1.8.A.1.a

Compare and contrast forms of

governance, belief systems, and family
structures among African, European,
and Native American groups.

6.1.8.B.1.a

Types of Activities and
Assessments that could
illustrate Objectives
Read informational text
on the material
Note taking

Projects: create an artifact,
jigsaw activity

Describe migration and settlement patterns of Native Map out locations and
routes
American groups, and explain how these patterns
affected interactions in different regions of the Western
Graphic organizers
Hemisphere.

Compare informational
videos to textual readings
Cooperative Group Work
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Suggested Resources

Textbooks: Our Nation,
United States Adventures
in Time and Place
Content Area books (in
media center, Scholastic
e-books, and from
colleagues)
Outline maps
Pbs.org

www.pppst.com
history.org

Edhelper.com

6.1.8.B.1.b

Analyze the world in spatial terms, using historical
maps to determine what led to the exploration of
new water and land routes.

6.1.8.C.1.b

6.1.8.D.1.a

6.2.8.A.1.a

Explain why individuals and societies trade, how

trade functions, and the role of trade during this period.
Compare and contrast gender roles, religion,

values, cultural practices, and political systems of
Native American groups.

Compare and contrast the social organization of
early hunters/gatherers and those who lived in
early agrarian societies.

6.2.8.B.1.a

Explain the various migratory patterns of

hunters/gatherers who moved from Africa to

Eurasia, Australia, and the Americas, and describe
the impact of migration on their lives and on the

shaping of societies.
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BrainPop.com

Discovery Education
United Streaming
Pinterest.com

“America: The Story of
Us” (monitor and modify
for appropriateness)

Utilize “Bibliography”
section in each unit of the
teacher’s edition
textbooks

6.2.8.B.1.b

Compare and contrast how nomadic and

6.2.8.C.1.b

Determine the impact of technological

6.2.8.D.1.b

Relate the development of language and forms of

agrarian societies used land and natural resources.

advancements on hunter/gatherer and agrarian societies.

writing to the expression of ideas, creation of
cultural identity, and development of more
complex social structures.

6.2.8.D.1.c

6.2.8.A.4.a

6.2.8.B.4.h

Explain how archaeological discoveries are used
to develop and enhance understanding of life
prior to written records.

Analyze the role of religion and other means
rulers used to unify and centrally govern

expanding territories with diverse populations.
Explain how the locations, land forms, and
climates of Mexico, Central America, and
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South America affected the development of

Mayan, Aztec, and Incan societies, cultures, and
economies.
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Unit: Age of Exploration Months: November - December

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential
Questions

What were the
main reasons
people from
Europe wanted to
explore the
Americas?
How did the
explorers arrive
in the Americas?
What were the
effects of the
Europeans
coming to the
Americas on the
native
inhabitants?

Instructional Objectives / Skills and Benchmarks (CPIs)

6.1.8.D.1.b

6.1.8.D.1.c

6.1.8.A.2.a

6.1.8.A.2.b

Types of Activities
and Assessments
that could
illustrate
Objectives

Suggested Resources

Explain how interactions among African, European, and Read informational
text on the
Native American groups began a cultural
material
transformation.

Textbooks: Our Nation,
United States Adventures in
Time and Place

Evaluate the impact of the Colombian Exchange on
ecology, agriculture, and culture from different
perspectives.

Outline maps

Determine the roles of religious freedom and
participatory government in various North American
colonies.
Explain how and why early government structures
developed, and determine the impact of these early
structures on the evolution of American politics and
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Read historical
fiction and
compare and
contrast

Research and
opinion based
writing prompts

Analyze primary
and secondary
sources

Note taking
(research based)

Projects:
PowerPoints about
explorers/conquist
adors, poster

Content Area books (in
media center, Scholastic ebooks, and from colleagues)
Pbs.org
(http://www.pbs.org/conqu
istadors/)
www.pppst.com
history.org

Edhelper.com

BrainPop.com

Discovery Education

project

institutions.

Map out locations
and routes

Graphic organizers
6.1.8.A.2.c

Explain how race, gender, and status affected social,
economic, and political opportunities during Colonial
times.

Compare
informational
videos to textual
readings
BrainPop

Cooperative Group
Work

6.1.8.B.2.a

Determine factors that impacted emigration, settlement
United Streaming
patterns, and regional identities of the
colonies.
Discovery
Education

6.1.8.B.2.b

Compare and contrast how the search for natural
resources resulted in conflict and cooperation among
European colonists and Native American groups in the
New World.
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United Streaming
Pinterest.com
Daniel’s Story
Encounter

“America: The Story of Us”
(monitor and modify for
appropriateness)

Unit: Colonization

Months: December - January

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value diversity and promote
cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world.
Essential
Questions

What were the
first European
settlements in
America?

How did they
succeed and/or
fail?

Who were the
significant figures
in the
settlements?
How were the 13
colonies
established?

What was life like
in the colonies for
different groups of
people?

Instructional Objectives / Skills and Benchmarks (CPIs)

6.1.8.C.2.a Relate slavery and indentured servitude to
Colonial labor systems.

6.1.8.D.2.a Analyze the power struggle among European
countries, and determine its impact on people
living in Europe and the Americas.
6.1.8.D.2.b Compare and contrast the voluntary and
involuntary migratory experiences of
different groups of people, and explain why
their experiences differed.

Types of Activities and
Assessments that could
illustrate Objectives

Suggested Resources

Read informational text
on the material

Textbooks: Our Nation, United
States Adventures in Time and
Place

Read historical fiction
and compare and
contrast

Opinion based writing
prompts
Analyze primary and
secondary sources
Note taking (research
based)

Projects: poster project,
Jigsaw activity: Become
an Expert on Certain
Groups of Colonies
Colonial Fair
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Map out locations of the

Content Area books (in media
center, Scholastic e-books, and
from colleagues)
Outline maps

Pbs.org
(http://www.pbs.org/conquista
dors/)

www.pppst.com
history.org

Edhelper.com

BrainPop.com

Discovery Education

6.3.8.D.1

Engage in simulated democratic processes
(e.g., legislative hearings, judicial proceedings,
elections) to understand how conflicting
points of view are addressed in a democratic
society.

13 Colonies

Graphic organizers

Compare informational
videos to textual
readings

Cooperative Group Work
BrainPop

United Streaming

Discovery Education
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United Streaming
Pinterest.com

“America: The Story of Us”
(monitor and modify for
appropriateness)

Unit: Conflict Months: February-March

Standards: 6.1 U.S History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.
Essential
Questions

What caused
conflict over land
that led to the
French and Indian
War?
What are the
causes and effects
of unrest prior to
the American
Revolution?
Who were the
important figures
during the
Revolutionary
period?

What were the
major battles and
events that
contributed to the
Revolutionary
War?

Instructional Objectives / Skills and Benchmarks (CPIs)

6.1.8.A.3.a

Examine the ideals found in the Declaration of
Independence, and assess the extent to which
they were fulfilled for women, African

Americans, and Native Americans during this
time period.
6.1.8.B.3.a

6.1.8.B.3.c

Assess how conflicts and alliances among
European countries and Native American
groups impacted the expansion of the American
colonies.
Use maps and other geographic tools to
evaluate the impact of geography on the
execution and outcome of the American
Revolutionary War.
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Types of Activities
and Assessments
that could
illustrate
Objectives

Suggested Resources

Read informational
text on the material

Textbooks: Our Nation, United
States Adventures in Time and
Place

Read historical
fiction and compare
and contrast

Analyze primary
and secondary
sources

Essay based writing
prompts
Role play

Note taking
(research based)
Projects: poster
project, Jigsaw
expert activity

Map out locations
and routes of battles

Content Area books (in media
center, Scholastic e-books, and
from colleagues)
Outline maps

Pbs.org
(http://www.pbs.org/conquistad
ors/)

www.pppst.com
history.org

Art from the time period (Google)
Edhelper.com

BrainPop.com

Discovery Education

6.1.8.C.3.a

Explain how taxes and government regulation
can affect economic opportunities, and assess

the impact of these on relations between Britain
and its North American colonies.

6.1.8.D.3.b

Explain why the Declaration of Independence

was written and how its key principles evolved
to become unifying ideas of American
democracy.

6.1.8.D.3.c

Analyze the impact of George Washington as
general of the American revolutionary forces
and as the first president of the United
States.

6.1.8.D.3.d

Analyze how prominent individuals and other
nations contributed to the causes, execution, and
outcomes of the American
Revolution.

6.1.8.D.3.e

Examine the roles and perspectives of various
socioeconomic groups (e.g., rural farmers, urban
craftsmen, northern merchants, and southern
planters), African Americans, Native Americans,
and women during the American Revolution,
and determine how these groups were impacted
by the war.
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Debate

United Streaming

Compare
informational
videos to textual
readings

“America: The Story of Us”
(monitor and modify for
appropriateness)

Graphic organizers

Cooperative Group
Work

Pinterest.com

6.3.8.D.1

Engage in simulated democratic processes (e.g.,
legislative hearings, judicial proceedings,
elections) to understand how conflicting points
of view are addressed in a democratic society.
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Unit: Government Month: May

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value diversity and promote
cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world.
Essential Questions

What are the main
features of a
democratic nation?

What are the three
branches of
government and their
roles?

Instructional Objectives / Skills and Benchmarks (CPIs)

6.3.8.D.1

Engage in simulated democratic processes (e.g.,

legislative hearings, judicial proceedings, elections)
to understand how conflicting points of view are
addressed in a democratic society.

6.3.8.A.1

6.3.8.A.2

Types of Activities
and Assessments that
could illustrate
Objectives

Suggested Resources

Read informational
text on the material

Textbooks: Our Nation,
United States
Adventures in Time
and Place

Note taking (research
based)

reasoned conclusion.

Projects: create a 3
branches of
government tree,
create your own
government

Participate in a real or simulated hearing to develop a

Graphic organizers

Deliberate on a public issue affecting an upcoming

election, consider opposing arguments, and develop a

legislative proposal that addresses a public issue, and
share it with an appropriate legislative body (e.g.,

school board, municipal or county government, state
legislature).

Cooperative Group
Work
BrainPop

United Streaming

Discovery Education

Content Area books (in
media center,
Scholastic e-books, and
from colleagues)
Scholastic.com
(Scholastic News or
Weekly Reader)
Pbs.org

www.pppst.com
history.org

Mailbox Magazine
Edhelper.com

BrainPop.com
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Discovery Education

United Streaming
Pinterest.com

“America: The Story of
Us” (monitor and
modify for
appropriateness)
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Unit: Geography

Month: June

Skills referenced from Social Studies Skills Table from the Social Studies NJCCCS.

Essential Questions

Instructional Objectives / Skills
and Benchmarks (CPIs)

What are the 50 states and their
capitals?

Select and use various geographic
representations to compare
information about people, places,
regions, and environments.

What are the continents and
major bodies of water?

What are the main features of a
map?

Use maps and other documents to
explain the historical migration of
people, expansion, and
disintegration of empires, and
growth of economic and political
systems.

Types of Activities and
Assessments that could
illustrate Objectives
Read informational text on the
material
Note taking (research based)
Projects: map activities
Graphic organizers

Memorize 50 states, capitals,
continents, and major bodies of
water
Cooperative Work

Suggested Resources

Textbooks: Our Nation, United
States Adventures in Time and
Place
Outline maps

Animaniacs Video (Google,
YouTube)
Pbs.org

www.pppst.com
History.org

Edhelper.com

BrainPop.com

Discovery Education
United Streaming
Pinterest.com
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SIXTH GRADE CURRICULUM
US HISTORY I
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6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students
to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and
global communities.

Three Worlds Meet
Essential Questions
Identify where the following
American Indians (First Americans)
lived in North America prior to the
arrival of Europeans and describe
their environments:
•
Inuit inhabited present-day
Alaska and northern Canada.
They lived in Arctic areas
where the temperature is
below freezing much of the
year.
•
Kwakiutl inhabited the Pacific
Northwest coast,
characterized by a rainy, mild
climate.
•
Sioux inhabited the interior
of the United States, called
the Great Plains and
characterized by dry
grasslands.
•
Pueblo inhabited the
Southwest in present-day
New Mexico and Arizona,
where they lived in desert
areas and areas bordering
cliffs and mountains.

Instructional Objectives/Standards
6.1.8.A.1.a Compare and contrast
forms of governance, belief systems,
and family structures among African,
European, and Native American
groups.
6.1.8.B.1.a Describe migration and
settlement patterns of Native
American groups, and explain how
these patterns affected interactions
in different regions of the Western
Hemisphere.
6.1.8.B.1.b Analyze the world in
spatial terms, using historical maps to
determine what led to the
exploration of new water and land
routes.

Research Based Activities
Using a writing prompt students
will explain how geography and
climate affected the way American
Indians (First Americans) met their
basic needs using the following
information:
The American Indians (First
Americans) fished, hunted, and
harvested crops for food. Clothing
was made from animal skins and
plants. Their shelter was made of
resources found in their
environment (e.g., sod, stones,
animal skins, wood).
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Resources
Klien, Richard G
Dawn of Human Culture
US History Text.

Essential Questions
Explain the following reasons major European
countries were in competition to extend their
power into North America and claim the land
as their own:

•

Economic—Gold, natural
resources, and trade
•
Religious—Spread of
Christianity
Competitions for empire and belief
in superiority of own culture.

Instructional Objectives/Standards
6.1.8.C.1.a
Evaluate the impact of science,
religion, and technology innovations
on European exploration.
6.1.8.C.1.b
Explain why individuals and societies
trade, how trade functions, and the
role of trade during this period.

Research Based Activities
Explain the following obstacles
faced by early explorers of North
America:
•
Poor maps and navigational
tools
•
Disease/starvation
•
Fear of unknown
•
Lack of adequate supplies.

6.1.8.D.1.b Explain how interactions
among African, European, and Native
American groups began a cultural
transformation.
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Resources
http://www.pbs.org/wgbh/nova/egypt/
US History Text.

Essential Questions
COLONIAL AMERICA
Essential Questions:
1. What factors led to the
European colonization of
North America?
2. What were the unique
features of colonial America?
3. Describe the diverse
economic development in the
European colonies.
4. Explain why conflicts arose
between Native Americans
and colonists
5. Explain how slavery
developed and affected
America.
6. Identify political
developments that
contributed to the growth of
democracy in America.
7. Explain the significance of
the English victory in the
French and Indian War.

Instructional
Objectives/Standards
6.1.8.B.2.a Determine factors
that impacted emigration,
settlement patterns, and
regional identities of the
colonies.
6.1.8.C.2.a Relate slavery and
indentured servitude to Colonial
labor systems.
6.1.8.C.2.b Explain the system of
mercantilism and its impact on
the economies of the colonies
and European countries.
6.1.8.D.2.a Analyze the power
struggle among European
countries, and determine its
impact on people living in
Europe and the Americas.
6.1.8.B.3.a Assess how conflicts
and alliances among European
countries and Native American
groups impacted the expansion
of the American colonies.

Research Based Activities
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Create a Colony Activity Book
www.plainfield.k12.in.us/hschool.webq/webq168/index.htm
Book: Witch of Blackbird Pond
Deed to Manhattan
www.colonialwilliamsburg.org/
Book: Johnny Tremain by Esther Forbes
Video: April Morning
Interview with Montezuma
www.enchantedlearning.com
Book: A History of US by Joy Hakim, Oxford University Press, 2000
Students will debate Columbus’ “discovery” of the New World
www.uiowa.edu/~socialed/lessons/slavery.html
Create a mural of the life of a slave
Video: Founding Fathers, A&E Publishing, 2000
http://earlyamerica.com
www.state.nj.us/state/history/material.html NJ Historical
Commission
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Resources
Klien, Richard G
Dawn of Human Culture
US History Text.

Essential Questions
III. BIRTH OF A NATION
(American Revolution and
Aftermath)
Essential Questions:
1. What were the main causes
of the American Revolution?
2. How did the American
Revolution result in American
Independence?
3. What was New Jersey’s role
in the American Revolution?
4. Why was the War of 1812
the culmination of the fight for
American Independence?
.

Instructional
Objectives/Standards
6.1.8.A.4.a Explain the changes
in America’s relationships with
other nations by analyzing
policies, treaties, tariffs, and
agreements.
6.1.8.A.4. b Analyze how the
concept of Manifest Destiny
influenced the acquisition of
land through annexation,
diplomacy, and war.
6.1.8.B.4.a Assess the impact of
the Louisiana Purchase and
western exploration on the
expansion and economic
development of the United
States.

Research Based Activities
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

www.pbs.org/ktca/liberty/
Mock debate of New England colonists
Video: School House Rock, Disney Studios
Book: My Brother Sam is Dead, by James Collier, Christopher
Collier
www.history.org/history/teaching/revolution/al.html
www.earlyamerica.com (Archiving early America)
http://www.historychannel.com
Images of the American Revolution
www.archives.gov/digital_classroom/index.html
Library of congress
http://memopry.loc.gov/ammem/pedu/lessons/theme.html
http://people.csnet.net.dpost/
Baylor Massacre, River Vale, N.J.
Von Steuben-Zabriski House
Long Pond Ironworks, Ringwood Manor, Ringwood, N.J.
The Hermitage, Ho Ho Kus, N.J.

“Star Spangled Banner”
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Resources
Klien, Richard G
Dawn of Human Culture
US History Text.

citizens who value diversity and promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world.

Essential Questions

Assessments that could illustrate
Objectives

/ Skills and Benchmarks (CPIs)

-Evaluate strategies of each side
1. How do opposing
arguments and
public opinion on
current issues affect
the outcome of
elections?
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Standard: 6.3 Standard: 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world.
Strand A. Civics, Government, and Human Rights
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

1. How is legislation
proposed?
2. How is suggested
legislation acted
upon?

Types of Activities and Assessments
that could illustrate Objectives

Suggested Resources

6.3.8.A.2

-Interview Mr. Zimmerman

-Text

Participate in a real or simulated hearing to
develop a legislative proposal that addresses
a public issue, and share it with an
appropriate legislative body (e.g., school
board, municipal or county government,
state legislature).

-Propose a possible change to
Student Council or principal.
Support with data and valid
arguments

-Video: Congress in Action

-Attend both council and board of
education meeting
-Set up mock Congress
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-PP: How to cite a site
Online Resource:
www.eduplace.com/parents/reso
urces/homework/.../bibliography.
htm
-

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who value
diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an
interconnected world
A. Civics, Government, and Human Rights
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

Collaborate with
international students to
deliberate about and
address issues of gender
equality, child mortality, or
education.

6.3.8.A.3
Collaborate with international students to
deliberate about and address issues of
gender equality, child mortality, or
education.

Types of Activities and Assessments
that could illustrate Objectives

Suggested Resources

-Electronic pen pals

-Text

-Use Inspiration to present data on
education

-Electronic pen pals guidelines

-Use imovie for group presentation
on gender equality issues

-Data presented in several formats
pertaining to mortality rates
worldwide
-Inspiration: Graphic comparing
education across three major cities
worldwide
-www.discoveryeducation.com
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Standard:6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who
value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in
an interconnected world
Strand B: Geography, People and the Environment
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

1. How are land usage
plans developed and
decided upon?
2. What effects do
these plans have on
the environment
and quality of life in
the area?

6.3.8.B.1
Evaluate alternative land use proposals and
make recommendations to the appropriate
governmental agency regarding the best
course of action

Types of Activities and Assessments
that could illustrate Objectives
-Interview Mayor Roseman and/or
Council members

Suggested Resources

-Text
-Question outline

-Assess current usage plans for the
old Washington and Lincoln school
sites.

-Board agendas

-Attend both council and board of
education meeting

-How A Bill Become a Law for
committee overview

-Support plans with data or suggest
new supported plan

-www.history.org
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-Budget proposals

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who value
diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an
interconnected world
Strand D. History, Culture, and Perspectives
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

1. How conflicting
points of view are
addressed in a
democratic society?

6.3.8.D.1

Engage in simulated democratic
processes (e.g., legislative hearings,
judicial proceedings, elections) to
understand how conflicting points of
view are addressed in a democratic
society.

Types of Activities and Assessments
that could illustrate Objectives

Suggested Resources

-Mock Congress

-

-Debates

-www.history.org

-Attend Becton debate

-Video: America Rock

-View CNN video on Presidential
debates

-CNN video as mentioned
-www.learn360.com
-
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Standard: 6.1- U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strands A-D. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

How did indigenous
societies in the Western
Hemisphere respond to the
physical environment and
interactions with
Europeans?

Types of Activities and Assessments
that could illustrate Objectives

Suggested Resources

Venn Diagram comparing and
contrasting the indigenous societies.
Graphic Organizer
Cooperative Groups

Textbook: Call to Freedom
Teacher Created Materials

Class mini play – Exploration
Writing assignment – O/E questions
Maps – Showing areas effected
Video- Exploration/ with questions

Reader’s Theater for American
History
Map Skills from Call to Freedom text
History Channel video – Exploration
The Internet

6.1.8.B.1.b

Exploration News – Articles
Maps – New water and land routes
Q & A form – Interview

“Exploration News” workbook
Outline Maps from CTF textbook
The Internet/History website

How did science, religion,
and technology impact
European exploration?

6.1.8.C.1.a

Tech advances – Power Point
Graphic Organizer – chart the new
innovations for exploration.
Spread of Religion Maps/ Chart

M.S. PowerPoint
CTF Textbook
Outline maps

What role did trade play in
society during this period?

6.1.8.C.1.b

Trade Routes Map
Trade Charts – Graphic Organizers
63

Outline maps
Main Idea workbooks – CTF

How did European
exploration change the
Western Hemisphere?

What led to explorations of
new water and land routes?

6.1.8.A.1.a; B.1.a

6.1.8.C.1.b

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Social Studies Skills
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

How did the interactions
between African Americans,
Europeans, and Native
American groups begin a
cultural transformation?

How did the Colombian
Exchange affect Europeans
and American Indians?

6.1.8.D.1.b

6.1.8.D.1.c

Types of Activities and Assessments
that could illustrate Objectives

Suggested Resources

Graphic Organizer
Main Idea Activity – Open-ended
questions
News Article – “Cultural
Transformations”

CTF – Supplemental workbooks
Exploration News

Chart – New World/Old World
Venn Diagram – Europeans/ Native
Americans
Video – the Colombian Exchange
Brain Pop
Flow chart – crops/animals /diseases
exchanged

CTF- Supplemental workbooks
Teacher Created Materials
HistoryChannel.com
Brainpop.com
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Standard: Colonization and Settlement 1585-1763 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think
analytically about how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and
skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local,
ti
l
d l b l
iti

Strand A-D . Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How did religious freedom
in participatory government
impact the various North
American colonies?

6.1.8.A.2.a

How and why did early
government structures
develop and what was the
impact on the evolution of
American politics?

6.1.8.A.2.b

How did race, gender, and
status affect social,
economic, and political
opportunities during the
Colonial time period?

Colonies/Religions groups –Chart
Outline

Suggested Resources

CTF – Textbook and supplemental
workbooks
Teacher Created Materials

Flow Chart
Main Idea Activity
Guided Reading

CTF – Supplemental workbooks

“Colonial News” workbook

6.1.8.A.2.c
Race, Gender, Status Graphic
Organizer – in Colonial times
Colonial News – News articles
Open-Ended Questions
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CTF supplemental workbooks
Teacher Created Materials

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
What factors impacted
emigration settlement
patterns and regional
identities of the colonies?

6.1.8.B.2.a

How did natural resources
affect the relationship
between the colonists and
Native Americans?

6.1.8.B.2.b

How does slavery and
indentured servitude relate
to colonial labor systems?

How did mercantilism
impact European and
colonial societies?

Suggested Resources

Settlement Factors Chart
Map of settlement patterns
Power-Point Presentation and
Outline.

Outline Maps
MS PowerPoint
Teacher Created Materials
CTF- Text and supplemental
workbooks

Interview with a Native American
Interview with a Colonists
Mock debate
Higher order: Relate this time
period to the movie “Avatar” and
discuss how the movie relates to this
time period.

Internet – history websites
Teacher Created Materials
Clips from the movie Avatar
Internet info about Avatar
Mock Debate samples

6.1.8.C.2.a

Graphic Organizer – Before Nav. Act
and After the Nav. Act
Posters on various types of colonial
trade
Political cartoon- Mercantilism

6.1.8.C.2.b
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CFT- Text/Workbook
Teacher Created Materials
Political Cartoon hand out

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How did triangular trade
impact multiple nations?

What power struggles
occurred among the
European countries and how
did it impact the people
living in Europe and the
Americas?

How did the migratory
experiences of groups
differ?

Suggested Resources

6.1.8.C.2.c

Trade route maps
Raw materials vs. Manufactured
goods
Impact on the nations Chart

Outline Maps-CFT
CFT Textbook
Main Idea Activity Workbook

6.1.8.D.2.a

Power Struggles organizerVenn diagram comparing Europe
and the Americas

Graphic Organizer CFT workbook
Teacher Created Materials
Internet

6.1.8.D.2.b

Graphic Organizer – migratory
experiences
Venn diagram-comparison chart

CFT – workbooks
Teacher Created Materials
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Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

What ideals are found in the
Declaration of
Independence and how
were African Americans,
women, and Native
Americans included during
this time?

What are the fundamental
principles of the
Constitution in establishing
a federal government that
allows for growth and
change over time?

6.1.8.A.3.a

6.1.8.A.3.b

Types of Activities and Assessments
that could illustrate Objectives

Suggested Resources

Cooperative Groups for each
category.
Chart
Power Point Presentation and
outline

Teacher Created Materials
Internet
MS Power Point

Timeline
Outlines
Graphic Organizer

Teacher Created Materials
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CFT Workbooks

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

What compromises played a
role in the creation and
adoption of the Constitution
and the Bill of Rights?

6.1.8.A.3.c

How are the Articles of the
Confederation and the
Constitution similar and
different in regards to the
decision-making powers of
the National Government?

6.1.8.A.3.d

Why were the Alien and
Sedition Acts enacted and
did they underline civil
liberties?

6.1.8.A.3.e

Types of Activities and Assessments
that could illustrate Objectives
Chart: Bill of Rights and Constitution

Venn Diagram
O/E Questions
Critical Thinking

PowerPoint Presentation and
outline
Document Review Chart
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

How were political parties
formed and how did they
continue to be shaped by
the different perspectives
regarding the role and
power of federal
government?

How do the Constitution
and Bill of Rights relate to
current issues?

How did the conflicts and
alliances between European
and Native American groups
impact the expansion of the
American colonies?

6.1.8.A.3.f

6.1.8.A.3.g

6.1.8.B.3.a

Types of Activities and Assessments
that could illustrate Objectives
Graphic Organizer: Political Parties
Flow chart- how they formed
Federal Government role summary

News Articles – analysis
Chart – Relate Bill of Rights and
Constitution check mark sheet

Outline
Cooperative Groups
Maps showing expansion
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Suggested Resources

Articles
Outline Maps
Graphic Organizers
Main Idea Activity
Guided Reading

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
What role did geography of
the United States influence
the debate on
representation in Congress
by examining the Virginia
and NJ Plans?

Map of US – topography
Analyze debate on representation in
Congress
Virginia and NJ Plans – venn diagram

6.1.8.B.3.b

Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea

Using maps and other
geographic tools, how did
geography determine the
execution and outcome of
the American Revolutionary
War?

How did the role of New
Jersey’s location play an
integral part in the American
Revolution?

Graphic Organizers
Map of Revolutionary War Battles
O/E questions: Describe a turning
point in the war.
Internet activities – Rev War Battles
and Geography
Compare and Contrast two battles.

6.1.8.B.3.c

Map of New Jersey
Plot Revolutionary War points
Describe NJ’s role in the Revolution
(essay)

6.1.8.B.3.d
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Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How does taxes and
government regulation
affect economic
opportunities and how did
this affect the relations
between Britain and its
North American colonies?

How did inflation and debt
affect the American people
and what was the response
of the state and national
governments during this
time?

How did the cotton gin and
other innovations on the
institution of slavery impact
the economic and political
development of the
country?

6.1.8.C.3.a

6.1.8.C.3.b

6.1.8.C.3.c

Colonies Project – groups simulate
colony and perform duties, pay
taxes, etc..
Daily reflection papers
Representatives from each colony
meet to discuss possible law
changes or new laws.

Chart – Inflation
Chart – Debt
Reaction of the governments –
summary

Reading: The Cotton Gin
Read and answer comprehension
questions and discuss
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How does taxes and
government regulation
affect economic
opportunities and how did
this affect the relations
between Britain and its
North American colonies?

Colonies Project – groups simulate
colony and perform duties, pay
taxes, etc..
Daily reflection papers
Representatives from each colony
meet to discuss possible law
changes or new laws.

6.1.8.C.3.a

Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers

6.1.8.C.3.b

Chart – Inflation
Chart – Debt
Reaction of the governments –
summary

How did inflation and debt
affect the American people
and what was the response
of the state and national
governments during this
time?

Reading: The Cotton Gin
Read and answer comprehension
questions and discuss

6.1.8.C.3.c
How did the cotton gin and
other innovations on the
institution of slavery impact
the economic and political
development of the
country?
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Critical Thinking

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

How did prominent individuals
and other nations contribute
to the causes, execution, and
outcomes of the American
Revolution?
What were the roles and
perspectives of various
socioeconomic groups: African
Americans, Native Americans,
and women during the
American Revolution? How
were these groups impacted
by the war?
How did the terms of the
Treaty of Paris affect U.S.
relations with Native
Americans, and European
powers that had territories in
North America?
Did the leadership and
decisions of early
administrations of the national
government meet the goals
established in the Preamble of
the constitution?

6.1.8.D.3.d

Types of Activities and Assessments
that could illustrate Objectives
Graphic Organizer: List nations
List contributions and outcomes

Suggested Resources

Call to Freedom:
Graphic Organizers
Main Idea Activity

6.1.8.D.3.e

Chart: Socioeconomic Groups
Impact/roles

Outline Maps
Internet
Constitution
Guided Reading

6.1.8.D.3.f

6.1.8.D.3.g

Native American Perspectives:
Reading
Map before and after Treaty of Paris
O/E- Effects of the Treaty of Paris.
Read and analyze Preamble of the
Constitution.
Comprehension questions.
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Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Social Studies Skills: 4. Expansion and Reform
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.1.8.A.4.a

Graphic Organizer: Treaties
Compare and Contrast

What changes in American
relationships with other
nations occurred in regards
to policies, treaties, tariffs,
and agreements?
Map Activity: Westward Expansion
Graphic Organizer: Mexican War
Sequence of Events Activity: War
between Texas and Mexico

6.1.8.A.4.b
How did Manifest Destiny
influence the acquisition of
land through annexation,
diplomacy, and war?

To what extent did voting
rights expand during the
Jacksonian period?

Nullification Crisis- Play
Chit-Chat ebooks

6.1.8.A.4.c
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking
Chit-chats ebook

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Social Studies Skills: 4. Expansion and Reform
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.1.8.A.4.a

Graphic Organizer: Treaties
Compare and Contrast

What changes in American
relationships with other
nations occurred in regards
to policies, treaties, tariffs,
and agreements?
Map Activity: Westward Expansion
Graphic Organizer: Mexican War
Sequence of Events Activity: War
between Texas and Mexico

6.1.8.A.4.b
How did Manifest Destiny
influence the acquisition of
land through annexation,
diplomacy, and war?

To what extent did voting
rights expand during the
Jacksonian period?

Nullification Crisis- Play
Chit-Chat ebooks

6.1.8.A.4.c
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking
Chit-chats ebook

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand B. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand B

6.1.8.B.4.a
Lewis and Clark video
Lewis and Clark webquest

How did the Louisiana
Purchase and western
exploration impact
expansion and economic
development in the U.S.?

How did territory expand
and what were the locations
of conflicts with Native
Americans?

6.1.8.B.4.b
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Suggested Resources

Call to Freedom- Text and
supplemental materials:

Map Activities: Louisiana Purchase
Lewis and Clark interview

Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking

Map of territorial expansion and
settlement.
Map new locations of Native
Americans: Removal of Native
Americans.

Outline Map
Interview
Webquest
Video

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand C. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand C

6.1.8.C.4.a

Graph money problems 1789-1791

How did the debates
involving the National Bank,
uniform currency, and tariffs
meet the economic
challenges facing the new
nation?

RE-enact dialogue between
Hamilton and Madison on National
Bank
Graphic Organizer- Strict
construction

6.1.8.C.4.b

PowerPoint- TECH Advances in land
and water transportation.
O/E- effects of

6.1.8.C.4.c

Activity- Innovations
Each group analyzes innovative tech
and reports in “News” format.

How did major technological
developments revolutionize
land and water
transportation as well as the
economy in NJ and the
nation?
How did technological
innovations affect the status
and social class of different
groups of people? What
were the outcomes?
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking

MS Power Point
Internet

Strand D Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand D

6.1.8.D.4.a

Graphic Organizer: Push –Pull

What were the push-pull
factors that led to increases
in immigration? And why
did ethnic and cultural
conflicts result?

Ethnic/cultural conflicts
PowerPoint: Immigration

6.1.8.D.4.b

Graphic Organizer:
Education/women’s rights/slavery

What efforts were made to
reform education, women’s
rights, and slavery during
the Antebellum period?

What was NJ’s role in the
Underground Railroad?
How did people increasing
resist slavery?

InspirED- reform/abolitionists

6.1.8.D.4.c

Analyzing Primary Sources: Slavery
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Suggested Resources

Graphic Organizer
MS PowerPoint
Teacher Created Materials

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.1.8.A.5.a

Primary Source: Emancipation
Proclamation and Gettysburg
Address
Analyze
Compare and Contrast

How and why did the
Emancipation Proclamation
and the Gettysburg Address
continue to impact
American life?

Graphic Organizer on
Reconstruction plans for the South
Compare and Contrast chart

6.1.8.A.5.b
What were the approaches
of Congress and Presidents
Lincoln and Johnson toward
the reconstruction of the
South?
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Suggested Resources

Call to Freedom
Graphic Organizer
Main Idea
Primary Sources
Teacher Created Materials

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand B. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)

Suggested Resources

Outline Maps
Strand B.

Map Activity on Demographics
6.1.8.B.5.a

What role did geography,
natural resources,
demographics,
transportation, and
technology have in
progression and outcome of
the Civil War?

Primary Resource: Transportation
Technology
Webquest: aspects of the Civil War
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Internet
Teacher Created Materials

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand C. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand C.

6.1.8.C.5.a

Graph Activity: Compare costs
between North and South

What were the human and
material costs of the Civil
War in the North and South?

What was the economic
impact of Reconstruction on
the South from different
perspectives?

Essay: Cost of human life?

Picture Prompt: Write a paragraph

6.1.8.C.5.b

Primary Sources
Open-Ended question: African
American Perspective- better off?
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking

Standard: 6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically about how past and
present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand D. Social Studies Skills

Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

Strand D.
What were the causes and
events that led to the Civil
War from different
perspectives?

6.1.8.D.5.a

What was the effectiveness
of the 13th, 14th, and 15th
Amendments to the US
Constitution from multiple
perspectives

Graphic Organizer: Causes of the
War
InspirEd- Analyzing the North and
South strengths

6.1.8.D.5.b
Emancipation Proclamation and the
Gettysburg Address- Primary
Sources
Power Point on Civil War Battles
Map Activity – Battles

What were the critical
events and battles of the
Civil War and how did they
contribute to the final
outcome of the war?
What were the roles of
women, African Americans,
and Native Americans in the
Civil War?

Types of Activities and
Assessments that could illustrate
Objectives

6.1.8.D.5.c

Graphic Organizer- Roles
InspirED- roles

6.1.8.D.5.d

Constitution- analyze
Chart Amendments
Compare/Contrast perspectives
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Suggested Resources

Call to Freedom- Text and
supplemental materials:
Guided Reading
Reading Strategies
Main Idea
Graphic Organizers
Critical Thinking

Outline Map
Interview
Webquest
Video

8th Grade World History I Curriculum
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Standard: 6.2 World History/Global Studies
1.

The Beginning of Human Society
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.2.8.A.1.a

Readings in the Content Area

How do hunter gathers
compare to those who live
in early agrarian societies?
How do they differ?
Strand B

Writing Activities
Critical and Creative Thinking
Problem Solving
6.2.8.B.1.a

Test-taking skill development

What is the impact of
migration on the lives of
hunter-gatherers who
moved from Africa to
Eurasia, Australia?
How did nomadic societies
use land and natural
resources?
Strand C
How did a food surplus
impact population growth
and the development of
civilizations?

Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
6.2.8.B.1.b

Simulations
PowerPoint’s
Debates
Plays

6.2.8.C.1.a

Research
Graphic Organizers
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
What is the impact of
technological advancements
on hunter-gatherers and
agrarian societies?

6.2.8.C.1.b

Strand D

6.2.8.D.1.a

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

When did pre-agricultural
and post agricultural periods
develop?
How did the development of
language and writing
develop more complex
social structures?

6.2.8.D.1.b

How did archaeological
studies develop and
understanding of life prior
to written records?

6.2.8.D.1.c
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard:
2. Early Civilizations and the emergence of pastoral peoples (4000-1000 BCE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.2.8.A.2.a

Why did different ancient
river valley civilizations
develop similar forms of
government?

6.2.8.A.2.b

How did codifying laws meet
the needs of ancient river
valley societies?

6.2.8.A.2.c

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

What role did slavery play in
the economic and social
structures of ancient river
valley civilizations?
Strand B

6.2.8.B.2.a

What extent did geography
influence settlement, trade,
technology and the
sustainability of ancient
river valleys?
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How do the physical and
political maps of ancient
river valley civilizations and
there modern counterparts
compare and differ? (ie
Mesopotamia and Iraq)

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.B.2.b

Strand C
How did technological
advancements lead to
greater economic
specializations, improved
weaponry, and the
development of a class
system in ancient river
valley civilizations?

6.2.8.C.2.a
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

Strand D
What was the impact of
religion on daily life,
government, and culture in
various ancient river valley
civilizations?
How did the development of
written language transform
all aspects of life in ancient
river valley civilizations?
What factors led to the rise
and fall of various ancient
river valley civilizations and
was there a common
pattern of growth and
decline?

6.2.8.D.2.a

6.2.8.D.2.b

6.2.8.D.2.c
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
Strand A. Social Studies Skills
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Which of the major
achievements of the ancient
river valley civilizations
represent the most enduring
legacies?

Suggested Resources

6.2.8.D.2.d
Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers
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Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
3. The Classical Civilizations of the Mediterranean World , India and China (1000 BCE to 600 CE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.2.8.A.3.a

How do the methods used
by the rulers of Rome,
China, and India to control
and unify their expanding
empires compare and
differ?
What were the foundational
concepts and principles of
Athenian democracy and
the Roman Republic? How
did they later influence the
development of the US
Constitution?
How do the roles and
responsibilities of citizens in
Athens and Sparta compare
and differ to those in the
United States?

6.2.8.A.3.c

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.A.3.d

91

Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
3. The Classical Civilizations of the Mediterranean World , India and China (1000 BCE to 600 CE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How are the legal systems of
classical civilizations and the
American legal system
similar and different? How
much influence did the early
system have on the
American system?

Strand B
How did geography and
natural resources influence
the development of the
political, economic, and
cultural systems of each of
the classical civilizations and
provide motivation for
expansion?

6.2.8.A.3.e

6.2.8.B.3.a

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2

3. The Classical Civilizations of the Mediterranean World , India and China (1000 BCE to 600 CE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How did geography and the
availability of natural
resources lead to the
development of Greek citystates and to their demise?

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.B.3.b

Strand C
What kind of impact did
expanding land and sea
trade routes have on the
Mediterranean Basin, India,
and China?

How did the development of
a uniform system of
exchange facilitate trade in
classical civilizations?

6.2.8.C.3.a

6.2.8.C.3.b
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
3. The Classical Civilizations of the Mediterranean World , India and China (1000 BCE to 600 CE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How did the classical
civilizations use technology
and innovation to enhance
agriculture/manufacturing
output and commerce,
expand military capabilities,
improve life in urban areas,
and allow for greater
division of labor?

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.C.3.c

Strand D
How did power, wealth, and
equality in social hierarchies
compare and differ?

6.2.8.D.3.a

How does the Chinese
dynastic system relate to
the longevity of
authoritarian rule in China?
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2
3. The Classical Civilizations of the Mediterranean World, India and China (1000 BCE to 600 CE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
What were the common
factors that led to the
decline and fall of the
Roman Empire, Gupta India,
and Han China?

How were the golden ages
of Greece, Rome, India and
China similar and different?
What are the major
achievements that
represent their world
legacies?

How do various religions
that developed during this
time, compare and differ?
ie: Buddhism and Hinduism

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.D.3.c

6.2.8.D.3.d

6.2.8.D.3.d

6.2.8.D.3.e
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2

3. The Classical Civilizations of the Mediterranean World , India and China (1000 BCE to 600 CE)
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.A.4.a

How did religions,
mythologies, and other
belief systems shape the
values of classical societies?
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2

4. Expanding Exchanges and Encounters
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
Strand A

6.2.8.A.4.a

How did the rulers unify and
governing the expanding
territories with diverse
populations?

6.2.8.A.4.b

How did feudalism in Japan
and Europe affect social,
economic and political
order?

6.2.8.A.4.c

How did the Magna Carta
and other legal documents
affect modern democracy?
Strand B
How did geography
influence the development
of the political, economic
and cultural centers of each
empire as well as the
empire’s relationships with
other parts of the world?

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.B.4.a
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2

4. Expanding Exchanges and Encounters
Essential Questions

Instructional Objectives / Skills and

Types of Activities and Assessments
that could illustrate Objectives

Benchmarks (CPIs)
How did overland trade
routes impact
transportation,
communication,
urbanization, and the
development of
international trade centers?
How did Africa’s physical
geography and natural
resources pose a challenge
for trade and development?
Why did the Arabian
peninsulas physical features
and location make it the
epicenter of Afro-Eurasian
trade?
What were the motivations
for civilizations to modify
the environment during this
time period?

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.B.4.b

6.2.8.B.4.c

6.2.8.B.4.d

6.2.8.B.4.e
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard:6.2
3. The Classical Civilizations of the Me and China (1000 BCE to 600 CE)

Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

How did the geographies of
Chinas and Japan influence
their development and their
relationship with another?

6.2.8.B.4.f

How were the location and
economic importance of
Constantinople and the
Mediterranean Sea source
of conflict between
civilizations?

6.2.8.B.4.g

How were the
developments of American
Indian cultures affected by
landforms and climates
Central South America and
Mexico?

6.2.8.B.4.h

Types of Activities and Assessments
that could illustrate Objectives

Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2

Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)

Strand C

6.2.8.C.4.b

How did trade, technology
and contact with other
civilizations affect the
development of empires in
Eurasia and the Americas?
How did the development of
new business practices,
banking systems, impact
global trade and the
development of a merchant
class?
Strand D
What was the economic,
demographic, religious
impact of the plagues on
Europe?

6.2.8.C.4.c

Types of Activities and Assessments
that could illustrate Objectives
Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

6.2.8.D.4.e
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Suggested Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

Standard: 6.2Standard: 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed
Strand. A. Civics, Government, and Human Rights
Essential Questions

Instructional Objectives / Skills and
Benchmarks (CPIs)Instructional Objectives

What event led to the rise
and fall of the European
Feudalism Empire?

6.2.8.D.4.f

How did the open exchange
between Europe and the
Yuan Dynasty impact them
immediately and long term?

6.2.8.D.4.g

What extent did the
Byzantine Empire influence
the Islamic and western
Europe?

6.2.8.D.4.h

Types of Activities and Assessments
that could illustrate
ObjectivesTypes of Activities and
Readings in the Content Area
Writing Activities
Critical and Creative Thinking
Problem Solving
Test-taking skill development
Primary Source analyses
Multiple perspectives Readings
Graphic Analyses
Simulations
PowerPoint’s
Debates
Plays
Research
Graphic Organizers

Suggested ResourcesSuggested
Resources

Textbook
Teacher Created Materials
Technology
Supplemental Materials

-Text
-Pertinent articles
-Internet-Primary sources to be
determined

How and why did Islam
spread to Africa?
How did Timbuktu impact
the development and
spread of learning?

6.2.8.D.4.i
-View political debates
6.2.8.D.4.i6.3.8.A.1 Deliberate on a public
issue affecting an upcoming election,
consider opposing arguments, and develop a
reasoned conclusion.
1

-Research candidates stances on
current issues
-Participate in different forms of
debate (ie: standard, fish bowl, etc.)

-Video: Presidential debate

BECTON REGIONAL HIGH SCHOOL
HISTORY DEPARTMENT
COURSE STUDY GUIDES
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BECTON REGIONAL HIGH SCHOOL

History Department
United States Government and Politics—Advanced Placement

First Semester

Unit One

Constitutional Underpinnings

Section 1

Historical Overview

Section 2

Philosophical Rationale

Section 3

Federalism and the Relationship between the Central Government and the States

Unit Two

Political Beliefs and Behaviors

Section 4

Political Socialisation

Section 5

Political Culture

Section 6

Determining factors in Political Socialisation

Section 7

Public Opinion Polling

Section 8

Elections, Voting and Political Participation

Unit Three

Political Parties, Interest Groups and the Mass Media

Section 8

Political Parties

Section 9

Interest Groups

Section 10

The Mass Media
2

Second Semester

Unit Four

Institutions of the Federal Government

Section 11

The Congress

Section 12

The Executive

Section 13

The Federal Judiciary

Section 14

The Federal Bureaucracy

Unit Five

Public Policy

Section 15

Policy Making Process

Section 16

Economic Policy

Section 17

Social Welfare Policy

Section 18

Foreign and Military Policy

Section 19

Environmental Policy

Unit Six

Civil Rights and Civil Liberties

Section 20

Civil Rights

Section 21

Civil Liberties
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not
necessarily have to use any specific assessment method listed, but should feel free to substitute an
equivalent method, so long as it is documented.
Instructional Strategies
1. Lecture
2. Textbook readings and assignments
3. Demonstrations
4. Simulations
5. Problem solving
6. Computer Software applications
7. Internet research and activities
8. Projects
9. Field trips
10. Guest speakers
Assessment Strategies
1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5
NJCCCS for Career Education and Consumer, Family and Life Skills

Standards 9.1.12.A - D.1 – 4

4

United States Government and Politics—Advanced Placement
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand
book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra
help whenever necessary.
5. To actively engage in preparation for the AP US Government and Politics exam as administered by
the College Board at the conclusion of the course.

6. Every student enrolled in AP US Government and Politics is expected to take the AP US Government
and Politics exam as administered by the College Board at the conclusion of the course.

Essential Questions

1. Is federalism a viable form of government?
2. Is the concept of separation of powers a reality in today’s United States federal government?
3. In what ways and to what extent does the “American Mosaic” define political beliefs and shape
political behaviour?
4. Do people define political parties, or do political parties define people?
5. Why do interest groups proliferate in our political landscape?

5

6. Who/what institution best represents the American citizenry? Political parties? Interest groups?
The mass media?
7. How effective is legislative oversight over the bureaucracy?
8. How effective is the institution of the presidency in the modern American central government?
9. Does SCOTUS follow election returns?
10. Is public policy an accurate reflection of prevalent public opinion?
11. What are the forces that effect and implement public policy?
12. What is the balance between individual rights and liberties against the power, authority and
interest of the central government?

6

Core Course Content Proficiencies—United States Government and Politics—Advanced
Placement
1. To chronicle the American past and develop a link between past and present to make the student
aware that the evolution of the United States government and its Constitution is an ongoing
process. (NJCCCS: 6.1.12.A.2a – f)
2. To provide a comprehensive review of the economic, social, political, military, gender and media
impact upon the development of the government.
(NJCCCS: 6.1.12.A-D.1 – 16 )
3. To enable the student to clarify values and goals pursued by the American government and its
people and, through a process of decision making, choose a course of action that will best achieve
those goals. (NJCCCS: 6.1.12.A-D.1 – 16)
4. To develop an understanding of the link between American history and the development of the
government. (NJCCCS: 6.1.12.A-D.1 – 16 )
5. To provide the student with the essential facts about the political, cultural and social history of the
United States so that the student may become aware of the complexity and problems of the
American government. (NJCCCS: 6.1.12.A-D.1 – 16)
6. To develop in the student an understanding of the policies of the American government over time
and the ability to relate these events to present day experiences. (NJCCCS: 6.1.12.A-D.1 – 16 )
7. To provide the student with an opportunity to prepare scholarly papers, reports and book reviews
in an effort to:
a. Provide a challenge to students of divergent abilities and views.
b. Develop organizational and written skills.
c. Enable the student to deal with historical method and analysis and to think reflectively.
(NJCCCS: 9.1.12.B.1-3 )
8. Prepare the student for success in the Advanced Placement United States Government Exam.
(NJCCCS: 6.1.12.A-D.1 – 16 )
9. To instill in the student an awareness of current events so that the student can better understand
her/his role in our republican society. (NJCCCS: 6.1.12.A-D.1 – 16)
10. Career opportunities in government will be discussed. (NJCCCS: 9.1.12.A.1 – 4)
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Some Suggested Activities/Projects
Research essay: “How I Was Politically Socialized.” Students will seek to discover the nature of
political socialization in their lives (or not!).
“Do It Yourself Opinion Poll.” Students will create their own 35 to 50-item opinion poll. Concepts of
poll question writing, question delivery and data analysis will be a point of focus.
Mock Election. Student will conduct elections for president, Congress, governor and state legislature in
the appropriate election cycle in conjunction with the New Jersey Department of Elections.
New Deal Model Congress. Students take issue areas, such as poverty relief, public works, regulation of
the economic sector and etc., and create legislation to solve the public policy issue. The legislation is
then debated and voted upon.
Civil Liberties Timeline. Students place key developments in American civil liberties and civil rights
within their proper chronological context.

Go Po FRQ Based Activities:
Bureaucracy FRQ

1. The United States Congress and the President together have the power to enact federal law. Federal
Bureaucratic agencies have the responsibility to execute federal law. However, in the carrying out of
these laws, federal agencies have policy making discretion.
a. Explain two reasons why Congress gives federal agencies policy-making discretion in executing
federal laws.
b. Given the list of bureaucratic agencies listed below, identify the policy area over which is exercises
policy-making discretion and give specific examples of how it exercises that discretion.
Environmental Protection Agency (EPA)
Federal Communications Commission (FCC)
Federal Reserve Board
c. Describe two ways in which Congress ensures that federal agencies follow legislative intent.
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Extra Constitutional Powers FRQ

The Annenberg Project’s The Modern Presidency, lists several powers and duties of POTUS.

a. Identify and explain two enumerated powers of POTUS
b. Identify and explain two implied or extra-Constitutional powers of POTUS
c. Identify and explain two examples of the growth of the institutional presidency
d. Describe how the office of POTUS has changed over time.
Media FRQ
1.

Freedom of press is limited to those who own one.
No one ever went broke underestimating the taste of the American public.
Nature abhors a moron.

All of the above are from the “poison” pen of H. L. Mencken, writing on the American media.

a. Identify and give background on two examples of old media and two examples of new media.
b. Discuss the ways in which the role of newspapers in American political life have changed, 1700 –
present.
c. Describe a blog. Identify and explain two reasons why blogs are credible media sources and two
reasons why blogs are not credible media sources.
d. Is (are?) media singular or plural??

9

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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BECTON REGIONAL HIGH SCHOOL

History Department

United States History I—Advanced Placement

First Semester
Unit One

Precontact to Colonial (c. 1450 to 1770)

Section 1

Precontact North America

Section 2

Contact Period

Section 3

Early Colonial British North America

Section 4

Mid Colonial British North America

Unit Two

Revolutionary America

Section 5

Late Colonial British North America

Section 6

The Patriot Movement

Section 7

The War For Independence

Section 8

Governing the New Nation, 1776 - 1800
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Second Semester
Unit Three

Antebellum America

Section 7

Jeffersonians and Jacksonians

Section 8

The First Industrial Revolution

Section 9

Antebellum America—Politics

Section 10

Antebellum America—Reform

Unit Four

Civil War and its Aftermath

Section 11

Causes of the Civil War

Section 12

The Civil War

Section 13

Reconstruction

Section 14

A New America, 1877 - 1900

12

History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not necessarily
have to use any specific assessment method listed, but should feel free to substitute an equivalent method, so
long as it is documented.

Instructional Strategies

1. Lecture
2. Textbook readings and assignments
3. Demonstrations
4. Simulations
5. Problem solving
6. Computer Software applications
7. Internet research and activities
8. Projects
9. Field trips
10. Guest speakers
Assessment Strategies

1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5
NJCCCS for Career Education and Consumer, Family and Life Skills
Standards 9.1.12.A - D.1 – 4
13

United States History I—Advanced Placement
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.
5. To actively engage in preparation for the APUSH exam as administered by the College Board at the conclusion
of APUSH II.

6. Every student enrolled in APUSH is expected to take the APUSH exam as administered by the College Board at
the conclusion of APUSH II.

Essential Questions

1. Analyze the ways in which TWO of the following influenced the development of American society.
Puritanism during the 17th Century
The Great Awakening of the early 18th Century
The ideologies and philosophies of the European Enlightenment
2. Evaluate the relative importance of the following as factors prompting Americans to rebel in 1775 –
1776.
Parliamentary taxation
restriction of civil liberties
British military measures
the legacy of colonial religious and political ideology
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3. In what ways were any two of the following pillars of Jacksonian democracy undemocratic?
Indian removal
Rotation of office
Veto powers

4. To what extent did any TWO of the following shape American identity and unity in the years 18101860?
sectional commercial relationships
political/civic involvement
Antebellum reform movements
5. Evaluate the relative importance of domestic and foreign affairs in shaping American politics, 1790 to
1824.
6. The concept of Manifest Destiny had a significant effect in shaping the foreign and domestic policies of
the United States in the years 1835-1860. Assess the validity of this statement.

7Assess the relative importance of the following as causes of the Civil War:
states rights
changes in the national political landscape
the Election of 1860
Slavery and abolition
the integrity of the Union
8. Discuss the impact of US territorial expansion on national unity between 1820 and 1880.

9. Discuss the post Civil War political, economic, social and Constitutional reforms introduced in the South
between 1864 and 1877. To what extent did these reforms amount to a second American Revolution?
10. Assess the extent to which any TWO of the following affected the life of the American industrial worker
between 1850 and 1880.
Governmental actions
abolition and civil rights
Technological changes

immigration
Labor unions
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Core Course Content Proficiencies—United States History I—Advanced Placement
1. To chronicle the American past and develop a link between past and present to make the student aware
that the history of the United States is an ongoing process. (NJCCCS: 6.1.12.A-D.1a – 2a)
2. To provide a comprehensive review of the economic, social, political, military, gender and literary legacy of
the growing nation. (NJCCCS: 6.1.12.A-D.1 – 16)
3. To enable the student to clarify values and goals pursued by the American government and its people and,
through a process of decision making, choose a course of action that will best achieve those goals. (NJCCCS:
6.1.12.A-D.1 – 16)
4. To develop an understanding of American history from Precontact to 1900. (NJCCCS: 6.1.12.A-D.1 - 5)
5. To provide the student with the essential facts about the political, cultural and social history of the United
States so that the student may become aware of the complexity and problems of modern American society.
(NJCCCS: 6.1.12.A-D.1 – 16)
6. To develop in the student an understanding of the American past and the ability to relate these events to
present day experiences. (NJCCCS: 6.1.12.A-D.1 – 16)
7. To provide the student with an opportunity to prepare scholarly papers, reports and book reviews in an
effort to:
a. Provide a challenge to students of divergent abilities and views.
b. Develop organizational and written skills.
c. Enable the student to deal with historical method and analysis and to think reflectively.
(NJCCCS: 9.1.12.B.1-3)
8. Prepare the student for success in United States History 2 AP. ( NJCCCS: 6.1.12.A-D.8 – 16)
9. Prepare the student for success in the United States History Advanced Placement Test. To this end, US 1 AP
is the prerequisite for US 2 AP. Students may not take US 2 AP without having successfully completed US 1
AP. (NJCCCS: 6.1.12.A-D.1 – 16)
10. To instill in the student an awareness of current events so that the student can better understand her/his
role in our republican society. (NJCCCS: NJCCCS: 6.1.12.A-D.1 – 16)
11. Career opportunities in United States history will be discussed. (NJCCCS: 9.1.12.A.1 – 4)
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Some Suggested Activities/Projects
After completing the appropriate research using primary and secondary resources, students will create their
own history textbook chapter. Chapters will vary in grade level. Students will exchange projects and critique as
a form of evaluation.
Following a modified policy debate format, students will debate the ratification of the Constitution (or Bill of
Rights or both). Position papers from each member of each team set up the activity. Exit papers would include
reactions from the participants, judges and media (roles previously assigned).
Book Review: Alexis deTocqueville, Democracy in America
Develop and present a one-person play depicting an afternoon in the life of a figure from this time. Focus
should be on an understanding of common concerns of the day and the everyday issues facing the person
assigned.
Presidential timeline. In order to prepare for the APUSH 1 final exam, students will create timeline biographies
of the Presidents of the United States. (Part 1: Washington to Cleveland)
Great Beards of American History. Students compile a scrapbook of 50 prominent figures with prominent (or
abundant or just plain weird) facial hair in American history from 1500 to 1900. Biographies of each figure and
rationale for their inclusion accompany the project.

Big Onion Walking Tours: “Financial New York” or “Immigrant New York.” Guided walking tour of
lower Manhattan emphasizes the socio-economic changes the city and the nation underwent within the
time period.

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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BECTON REGIONAL HIGH SCHOOL

History Department

United States History II—Advanced Placement

First Semester

Unit One

A New America, 1877 – 1920

Section 1

The Jim Crow South

Section 2

The West

Section 3

Mass Markets, Commercialism, Industrialism and Urbanism

Section 4

Populism and Progressivism

Section 5

Emerging United States Foreign Policy

Unit Two

Modern America

Section 5

World War I

Section 6

Between the Wars

Section 7

The Great Depression and the New Deal
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Second Semester
Unit Three

The United States as World Leader

Section 7

World War II

Section 8

The Post War World

Section 9

The Cold War

Unit Four

Realising American Unity and Identity, or Not

Section 10

Post War Reform

Section 11

The Great Society

Section 12

Vietnam and Watergate

Section 13

The American Conservative Movement

Section 14

September 11 and the Future
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not
necessarily have to use any specific assessment method listed, but should feel free to substitute an
equivalent method, so long as it is documented.

Instructional Strategies

1. Lecture
2. Textbook readings and assignments
3. Demonstrations
4. Simulations
5. Problem solving
6. Computer Software applications
7. Internet research and activities
8. Projects
9. Field trips
10. Guest speakers
Assessment Strategies
1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5
NJCCCS for Career Education and Consumer, Family and Life Skills
Standards 9.1.12.A - D.1 – 4
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United States History II—Advanced Placement
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.
5. To actively engage in preparation for the APUSH exam as administered by the College Board at the conclusion
of APUSH II.

6. Every student enrolled in APUSH is expected to take the APUSH exam as administered by the College Board at
the conclusion of APUSH II.
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Essential Questions

1.
Discuss the “Closing of the West.” To what extent did the United States adopt a cheap land policy,
1865-1900? How did this effect Native-US relations?
2.

To what extent were the Progressives successful reformers in the following areas:
--social

--political

--economic

3.
“It is easier to fight for principles than to live up to them.” -- Alfred Adler
Assess the validity of this statement relative to Wilson’s efforts in negotiating the Versailles Peace Treaty and
seeking its ratification.
4. In what ways did economic conditions and developments in the arts and entertainment help create the
reputation of the 1920s as the Roaring Twenties.

5. Analyze the impact of any TWO of the following on the American industrial worker between 1877 and 1929.
Government action
Labor Unions

Immigration
Technological advances

6. Identify THREE of the following New Deal initiatives and analyze the ways in which each of the three
attempted to fashion a more stable economy and a more equitable society. (English language translation: Did
the New Deal work?)
Agricultural Adjustment Act
Securities and Exchange Commission
Wagner National Labor Relations Act
Works Progress Administration
Social Security Act
7. In what ways and to what extent did United States foreign policy (a) create and (b) exacerbate the Cold War,
1946 – 1990.

8. To what extent did the decade of the 1950s deserve its reputation as an age of political, social and cultural
conformity?
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9. In what ways did the Great Society programs resemble the New Deal in its origins, goals and social and
political legacy. Cite specific programs and policies to support your arguments.

10. In what ways were the policies, politics and programs of the post-Watergate Era presidents a return of the
status quo and a rebuke of the status quo.
11. Describe THREE of the following and analyze the ways in which each of the three has affected the status of
women in American society since 1945.

changing economic conditions
the rebirth of an organized women’s movement
advanced in reproductive technology
the persistence of traditional definitions of women’s roles

12. In what ways can one account for the appeal of McCarthyism in the US in post-WWII America?

13. "1968 was a turning point for the United States." To what extent is this an accurate statement? In your
response, discuss two of the following:

national politics
Vietnam War
Civil Rights

14. Garraty, in his American history survey text, concludes his chapter on the 1970s with a heading entitled, “The
Meaning of Watergate.” Discuss the “Meaning of Watergate” as it pertains to the following:
Constitutional process
Confirmation of separation of powers
Media’s role as the “fourth branch” of government
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Core Course Content Proficiencies—United States History II—Advanced Placement

1. To chronicle the American past and develop a link between past and present to make the student aware
that the history of the United States is an ongoing process. (NJCCCS: 6.1.12.A-D.1a – 2a)
2. To provide a comprehensive review of the economic, social, political, military, gender and literary legacy of
the growing nation. (NJCCCS: 6.1.12.A-D.1 – 16)
3. To enable the student to clarify values and goals pursued by the American government and its people and,
through a process of decision making, choose a course of action that will best achieve those goals. (NJCCCS:
6.1.12.A-D.1 – 16)
4. To develop an understanding of American history from 1877 to 2004. (NJCCCS: 6.1.12.A-D.6 - 16)
5. To provide the student with the essential facts about the political, cultural and social history of the United
States so that the student may become aware of the complexity and problems of modern American society.
(NJCCCS: 6.1.12.A-D.1 – 16)
6. To develop in the student an understanding of the American past and the ability to relate these events to
present day experiences. (NJCCCS: 6.1.12.A-D.1 – 16)
7. To provide the student with an opportunity to prepare scholarly papers, reports and book reviews in an
effort to:
a. Provide a challenge to students of divergent abilities and views.
b. Develop organizational and written skills.
c. Enable the student to deal with historical method and analysis and to think reflectively.
(NJCCCS: 9.1.12.B.1-3)
8. Prepare the student for success in United States History 2 AP. (NJCCCS: 6.1.12.A-D.8 – 16)
9. Prepare the student for success in the United States History Advanced Placement Test. To this end, US 1 AP
is the prerequisite for US 2 AP. Students may not take US 2 AP without having successfully completed US 1
AP. (NJCCCS: 6.1.12.A-D.1 – 16)
10. All APUSH 2 students are expected to take the AP United States History exam as administered by the
College Board at the conclusion of APUSH 2. (NJCCCS: 6.1.12.A-D.1 – 16)
11. To instill in the student an awareness of current events so that the student can better understand her/his
role in our republican society. (NJCCCS: 6.1.12.A-D.1 – 16)
12. Career opportunities in United States history will be discussed. (NJCCCS: 9.1.12.A.1 – 4)
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Some Suggested Activities/Projects
“Teach It Yourself Gilded Age” Students research, develop and present a 42 minute lesson on a major topic of the
Gilded Age. Students teach the lesson, then administer peer assessment activities to gauge learning and
comprehension.
Big Onion Walking Tours: “Financial New York” or “Immigrant New York.” Guided walking tour of lower
Manhattan emphasizes the socio-economic changes the city and the nation underwent within the time period.
1920s Baseball Cards. Students select noted persons, places and things of the 1920s and depict them on baseball
cards of their own design.
Television review: Twilight Zone: The Monsters on Maple Street. Students research American popular culture
of the 1950s and write a media critique of the episode.
Presidential timeline. In order to prepare for the coming APUSH exam, students will create timeline biographies
of the Presidents of the United States. (Part 2: Harrison to Barack Obama).
Great Beards of American History. Students compile a scrapbook of 50 prominent figures with prominent (or
abundant or just plain weird) facial hair in American history from 1877 to 2009. Biographies of each figure and
rationale for their inclusion accompany the project.

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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BECTON REGIONAL HIGH SCHOOL

History Department

Physical and Cultural Geography

First Semester

Unit One

Western Hemisphere

Section 1

Introduction

Section 2

North America

Section 3

South America

Section 4

Europe

Second Semester

Unit Two

Eastern Hemisphere

Section 5

Asia

Section 6

Africa

Section 7

Australia and Oceania

Section 8

Antarctica
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not necessarily
have to use any specific assessment method listed, but should feel free to substitute an equivalent method, so
long as it is documented.

Instructional Strategies

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Lecture
Textbook readings and assignments
Demonstrations
Simulations
Problem solving
Computer Software applications
Internet research and activities
Projects
Field trips
Guest speakers

Assessment Strategies

1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5
NJCCCS for Career Education and Consumer, Family and Life Skills
Standards 9.1.12.A - D.1 – 4
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Physical and Cultural Geography
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.

Essential Questions

What are the five themes of geography?

How can the five themes be used to show the relationship between people and places

What are the tools of geography?

How can these tools be used to analyse the physical and human landscapes of the world?

What does it mean to be part of a global community?

How do social, political and economic beliefs affect global communities?
28

How do societies/civilizations/nations develop based on the cultural and developmental needs of its
inhabitants?

How do these cultural centers continue to change to meet current and changing needs?
How does geography effect the establishment of new settlements?

What geographic challenges need to be overcome?

What geographic challenges does climate change present to the nations of the world?
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Core Course Content Proficiencies—Physical and Cultural Geography
1. Describe the basic political, economic, social and intellectual forces that have shaped the geographic
development of the world. (NJCCCS: 6.1.12.B.9a )
2. Analyze geography’s role within the context of world history in light of state and national origin and
development. (NJCCCS: 6.1.12.B.1-8 )
3. Develop the ability to articulate and to examine critically one’s own worldview and to explore the diversity of
other worldviews, cultural traditions and historical experiences within the context of world geography. (NJCCCS:
6.2.12.B.3a,b )
4. Develop and apply critical thinking, creative problem solving and oral, as well as written, communication
skills. (NJCCCS: 6.1.12.C.3.b)
5. Identify the important places, landmarks and political divisions of the world. (NJCCCS: 6.1.12.B.6a )
6. Make the necessary connections between people, places and events that led to major crises or conflicts that
were shaped by geography. (NJCCCS: 6.1.12.B.6a)
7. Demonstrate scholarly writing style and improvement in writing skills over time and apply those skills to the
analysis of major themes. (NJCCCS: 9.1.12.B.1 )

8. Recognize geographic features on various map projections. (NJCCCS: 6.2.12.D.1a-c)
9. Develop a familiarity with primary, secondary and scholarly cartographic materials. (NJCCCS:
6.2.12.D.1a-c)
10. Apply current events to geographic themes. (NJCCCS: 6.1.12.B.6a)
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Some Suggested Activities/Projects
Cheese Day: Students research individual European nations and their “national Cheeses” (i.e. Britain:
Wensleydale and cheddar). Students then purchase samples of the cheeses and compare and contrast
flavor, texture and aroma. How does the cheese identify the nation? How is cheese an example of
nationalism?
Papier Mache Globe: Students assemble all of the relevant materials, then construct an accurate papier
Mache globe with a 48 inch diameter. Upon completion the globe will be prominently displayed.
Bed Sheet Map: Students paint an accurate map of a continent on a baby blue bedsheet. Upon
completion, students will donate map of Central and South America to the Spanish teacher.

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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BECTON REGIONAL HIGH SCHOOL

History Department

Holocaust

First Semester

Unit One

Section 1

Historical and Theological Anti-Semitism

Section 2

Modern Anti-Semitism

Section 3

Political Anti-Semitism

Section 4

WWI and its Aftermath

Unit Two

Section 5

Weimar Germany

Section 6
Section 7

Evolution of Nazi Jewish Policy
WWII begins
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Second Semester

Unit Three

Section 8

Life in the Ghettoes

Section 9

Implementing the Final Solution

Section 10

The Death Camps

Unit Four

Section 11

Reaction of the Jewish Community to the Holocaust

Section 12

World Reaction to the Holocaust

Section 13

Revisionism & Denial of the Holocaust
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not necessarily
have to use any specific assessment method listed, but should feel free to substitute an equivalent method, so
long as it is documented.

Instructional Strategies

1. Lecture
2. Textbook readings and assignments
3. Demonstrations
4. Simulations
5. Problem solving
6. Computer Software applications
7. Internet research and activities
8. Projects
9. Field trips
10. Guest speakers
Assessment Strategies

1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5
NJCCCS for Career Education and Consumer, Family and Life Skills
Standards 9.1.12.A - D.1 – 4
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Holocaust
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.

Essential Questions

Why study the Holocaust?

What questions of good and evil, of divinity and humanity, of truth and responsibility should be asked
about the Holocaust?
What can be determined from a historical analysis of anti-Semitism that would inform the student on the
Holocaust in Nazi Germany?
How may we better understand its singular significance of the Holocaust for human life?
How and why did Nazi Germany become a genocidal state?
In what ways and to what extent did Hitler’s regime exploit economic, political and cultural forces to
carry out the Holocaust?
What are (were) the immediate and enduring consequences of the Holocaust?
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Core Course Content Proficiencies—Holocaust
1. To provide students with the analytical skills and factual knowledge necessary to deal critically
with the issues, crises and problems of the world community in the past, present and future.
(NJCCCS: 6.1.12.D.11.d, e)
2. To raise the student’s level of cognitive thinking and problem solving skills through the
interpretation of historically relevant scholarly documents, commentary and literary excerpts.
(NJCCCS: )
3. To stimulate student interest and discussion through an understanding of the many areas of
human experiences brought about by the Holocaust and making connections to our world today.
(NJCCCS: 6.1.12.D.4.i)
4. To develop a historical understanding of the Holocaust from the time frame 1933-1945.
(NJCCCS: )
5. To create an awareness and sensitivity to the relevance and conflicts of cultures through an
understanding of the Holocaust. (NJCCCS: 6.3.12.A.1, 2)
6. To assess the relevance and significance of historical commentary as it relates to the Holocaust
and its effects on today’s society. (NJCCCS: 6.2.12.A.6.a – d)
7. To develop a theological understanding of the Holocaust, the reasons why anti-Semitic attitudes
existed from 1933-1945. (NJCCCS: 6.1.12.D.11.d, e)
8. To use technology and problem based learning strategies to develop and enhance analytical and
problem solving skills. (NJCCCS: 9.1.12.B.1-3)
9. To develop sound moral, cultural and social attitudes based upon the lessons derived from
mistakes in history. (NJCCCS: 6.1.12.D.11.d, e)
10. To instill in the student an awareness of the Holocaust to better understand the student’s role as
“citizen of the world.” (NJCCCS: 6.1.12.D.11.d, e )
11. To develop student’s personal and subjective skills in analyzing and
synthesizing the horrors of the Holocaust. (NJCCCS: 6.1.12.D.11.d, e)
12. To develop student skills necessary for future academic success.
(NJCCCS: 9.1.12.B.1-3)
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Some Suggested Activities/Projects
Field Trip—National Holocaust Museum, Washington, DC
Critical analysis of Night, The Diary of Anne Frank, Hitler’s Willing Executioners
View the Riefenstahl films Olympia and Triumph of the Will
Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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BECTON REGIONAL HIGH SCHOOL

History Department

United States History I

First Semester

Unit One

Precontact to Colonial (c. 1450 to 1770)

Section 1

Precontact North America

Section 2

Contact Period

Section 3

Early Colonial British North America

Section 4

Mid Colonial British North America

Unit Two

Revolutionary America

Section 5

Late Colonial British North America

Section 6

The Patriot Movement

Section 7

The War For Independence

Section 8

Governing the New Nation, 1776 - 1800
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Second Semester

Unit Three

Antebellum America

Section 7

Jeffersonians and Jacksonians

Section 8

The First Industrial Revolution

Section 9

Antebellum America—Politics

Section 10

Antebellum America—Reform

Unit Four

Civil War and its Aftermath

Section 11

Causes of the Civil War

Section 12

The Civil War

Section 13

Reconstruction

Section 14

A New America, 1877 - 1900
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not necessarily
have to use any specific assessment method listed, but should feel free to substitute an equivalent method, so
long as it is documented.

Instructional Strategies
1. Lecture
2. Textbook readings and assignments
3. Demonstrations
4. Simulations
5. Problem solving
6. Computer Software applications
7. Internet research and activities
8. Projects
9. Field trips
10. Guest speakers
Assessment Strategies
1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5

NJCCCS for Career Education and Consumer, Family and Life Skills

Standards 9.1.12.A - D.1 – 4
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United States History I
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.

Essential Questions

1. Analyze the ways in which TWO of the following influenced the development of American society.
Puritanism during the 17th Century
The Great Awakening of the early 18th Century
The ideologies and philosophies of the European Enlightenment
2. Evaluate the relative importance of the following as factors prompting Americans to rebel in 1775 – 1776.
Parliamentary taxation
restriction of civil liberties
British military measures
the legacy of colonial religious and political ideology

3. In what ways were any two of the following pillars of Jacksonian democracy undemocratic?
Indian removal
Rotation of office
Veto powers

4. To what extent did any TWO of the following shape American identity and unity in the years 18101860?
sectional commercial relationships
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political/civic involvement
Antebellum reform movements

5. Evaluate the relative importance of domestic and foreign affairs in shaping American politics, 1790
to 1824.

6. The concept of Manifest Destiny had a significant effect in shaping the foreign and domestic policies
of the United States in the years 1835-1860. Assess the validity of this statement.
7. Assess the relative importance of the following as causes of the Civil War:
states rights
changes in the national political landscape
the Election of 1860
Slavery and abolition
the integrity of the Union
8. Discuss the impact of US territorial expansion on national unity between 1820 and 1880.
9. Discuss the post Civil War political, economic, social and Constitutional reforms introduced in the South
between 1864 and 1877. To what extent did these reforms amount to a second American Revolution?
10. Assess the extent to which any TWO of the following affected the life of the American industrial worker
between 1850 and 1880.
Governmental actions
abolition and civil rights
Technological changes

immigration
Labor unions
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Core Course Content Proficiencies—United States History I
1. To chronicle the American past and develop a link between past and present to make the student aware
that the history of the United States is an ongoing process. (NJCCCS: 6.1.12.A-D.1a – 2a)
2. To provide a comprehensive review of the economic, social, political, military, gender and literary legacy of
the growing nation. (NJCCCS: 6.1.12.A-D.1 – 16)
3. To enable the student to clarify values and goals pursued by the American government and its people and,
through a process of decision making, choose a course of action that will best achieve those goals. (NJCCCS:
6.1.12.A-D.1 – 16)
4. To develop an understanding of American history from Precontact to 1900. (NJCCCS: 6.1.12.A-D.1 - 5)
5. To provide the student with the essential facts about the political, cultural and social history of the United
States so that the student may become aware of the complexity and problems of modern American society.
(NJCCCS: 6.1.12.A-D.1 – 16)
6. To develop in the student an understanding of the American past and the ability to relate these events to
present day experiences. (NJCCCS: 6.1.12.A-D.1 – 16)
7. To provide the student with an opportunity to prepare scholarly papers, reports and book reviews in an
effort to:
a. Provide a challenge to students of divergent abilities and views.
b. Develop organizational and written skills.
c. Enable the student to deal with historical method and analysis and to think reflectively.
(NJCCCS: 9.1.12.B.1-3)
8. To instill in the student an awareness of current events so that the student can better understand her/his
role in our republican society. (NJCCCS: NJCCCS: 6.1.12.A-D.1 – 16)
9. Career opportunities in United States history will be discussed. (NJCCCS: 9.1.12.A.1 – 4)
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Some Suggested Activities/Projects
After completing the appropriate research using primary and secondary resources, students will create their
own history textbook chapter. Chapters will vary in grade level. Students will exchange projects and critique as
a form of evaluation.
Following a modified policy debate format, students will debate the ratification of the Constitution (or Bill of
Rights or both). Position papers from each member of each team set up the activity. Exit papers would include
reactions from the participants, judges and media (roles previously assigned).
Book Review: Alexis deTocqueville, Democracy in America
Develop and present a one-person play depicting an afternoon in the life of a figure from this time. Focus
should be on an understanding of common concerns of the day and the everyday issues facing the person
assigned.
Presidential timeline. In order to prepare for the USH 1 final exam, students will create timeline biographies of
the Presidents of the United States. (Part 1: Washington to Cleveland)
Great Beards of American History. Students compile a scrapbook of 50 prominent figures with prominent (or
abundant or just plain weird) facial hair in American history from 1500 to 1900. Biographies of each figure and
rationale for their inclusion accompany the project.

Big Onion Walking Tours: “Financial New York” or “Immigrant New York.” Guided walking tour of
lower Manhattan emphasizes the socio-economic changes the city and the nation underwent within the
time period.

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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BECTON REGIONAL HIGH SCHOOL

History Department

United States History II

First Semester

Unit One

A New America, 1877 – 1920

Section 1

The Jim Crow South

Section 2

The West

Section 3

Mass Markets, Commercialism, Industrialism and Urbanism

Section 4

Populism and Progressivism

Section 5

Emerging United States Foreign Policy

Unit Two

Modern America

Section 5

World War I

Section 6

Between the Wars

Section 7

The Great Depression and the New Deal

Second Semester

Unit Three

The United States as World Leader
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Section 7

World War II

Section 8

The Post War World

Section 9

The Cold War

Unit Four

Realising American Unity and Identity, or Not

Section 10

Post War Reform

Section 11

The Great Society

Section 12

Vietnam and Watergate

Section 13

The American Conservative Movement

Section 14

September 11 and the Future
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not
necessarily have to use any specific assessment method listed, but should feel free to substitute an
equivalent method, so long as it is documented.

Instructional Strategies

11. Lecture
12. Textbook readings and assignments
13. Demonstrations
14. Simulations
15. Problem solving
16. Computer Software applications
17. Internet research and activities
18. Projects
19. Field trips
20. Guest speakers
Assessment Strategies

11. Section tests
12. Marking period tests
13. Midterm and Final examination
14. Quizzes
15. Cooperative/collaborative group evaluations
16. research papers/essays
17. presentations
18. Power point presentations
19. Internet/Library research
20. Homework

NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
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Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5

NJCCCS for Career Education and Consumer, Family and Life Skills

Standards 9.1.12.A - D.1 – 4
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United States History II
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand
book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra
help whenever necessary.

Essential Questions

1. Discuss the “Closing of the West.” To what extent did the United States adopt a cheap land policy,
1865-1900? How did this effect Native-US relations?
2.

To what extent were the Progressives successful reformers in the following areas:
--social

--political

--economic

3.
“It is easier to fight for principles than to live up to them.” -- Alfred Adler
Assess the validity of this statement relative to Wilson’s efforts in negotiating the Versailles Peace
Treaty and seeking its ratification.
4.
In what ways did economic conditions and developments in the arts and entertainment help
create the reputation of the 1920s as the Roaring Twenties.

5. Analyze the impact of any TWO of the following on the American industrial worker between 1877
and 1929.
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Government action
Immigration
Labor Unions
Technological advances
6. Identify THREE of the following New Deal initiatives and analyze the ways in which each of the three
attempted to fashion a more stable economy and a more equitable society. (English language
translation: Did the New Deal work?)
Agricultural Adjustment Act
Securities and Exchange Commission
Wagner National Labor Relations Act
Works Progress Administration
Social Security Act
7. In what ways and to what extent did United States foreign policy (a) create and (b) exacerbate the
Cold War, 1946 – 1990.

8. To what extent did the decade of the 1950s deserve its reputation as an age of political, social and
cultural conformity?

9. In what ways did the Great Society programs resemble the New Deal in its origins, goals and social
and political legacy. Cite specific programs and policies to support your arguments.

10. In what ways were the policies, politics and programs of the post-Watergate Era presidents a
return of the status quo and a rebuke of the status quo.
11. Describe THREE of the following and analyze the ways in which each of the three has affected the
status of women in American society since 1945.

changing economic conditions
the rebirth of an organized women’s movement
advanced in reproductive technology
the persistence of traditional definitions of womyn's roles
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12. In what ways can one account for the appeal of McCarthyism in the US in post-WWII America?

13. "1968 was a turning point for the United States." To what extent is this an accurate statement? In
your response, discuss two of the following:

national politics
Vietnam War
Civil Rights
14. Garraty, in his American History survey text, concluds his chapter on the 1970s with a heading
entitled, “The Meaning of Watergate.” Discuss the “Meaning of Watergate” as it pertains to the
following:
Constitutional process
Confirmation of separation of powers
Media’s role as the “fourth branch” of government
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Core Course Content Proficiencies—United States History II
1. To chronicle the American past and develop a link between past and present to make the student
aware that the history of the United States is an ongoing process. (NJCCCS: 6.1.12.A-D.1a – 2a)
2. To provide a comprehensive review of the economic, social, political, military, gender and literary
legacy of the growing nation. (NJCCCS: 6.1.12.A-D.1 – 16)
3. To enable the student to clarify values and goals pursued by the American government and its
people and, through a process of decision making, choose a course of action that will best achieve
those goals. (NJCCCS: 6.1.12.A-D.1 – 16)
4. To develop an understanding of American history from 1877 to 2004. (NJCCCS: 6.1.12.A-D.6 - 16)
5. To provide the student with the essential facts about the political, cultural and social history of the
United States so that the student may become aware of the complexity and problems of modern
American society. (NJCCCS: 6.1.12.A-D.1 – 16)
6. To develop in the student an understanding of the American past and the ability to relate these
events to present day experiences. (NJCCCS: 6.1.12.A-D.1 – 16)
7. To provide the student with an opportunity to prepare scholarly papers, reports and book reviews
in an effort to:
a. Provide a challenge to students of divergent abilities and views.
b. Develop organizational and written skills.
c. Enable the student to deal with historical method and analysis and to think reflectively.
(NJCCCS: 9.1.12.B.1-3)
8. Prepare the student for success in United States History 2 CP. (NJCCCS: 6.1.12.A-D.8 – 16)
9. To instill in the student an awareness of current events so that the student can better understand
her/his role in our republican society. (NJCCCS: 6.1.12.A-D.1 – 16)
10. Career opportunities in United States history will be discussed. (NJCCCS: 9.1.12.A.1 – 4)
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Some Suggested Activities/Projects
“Teach It Yourself Gilded Age” Students research, develop and present a 42 minute lesson on a major
topic of the Gilded Age. Students teach the lesson, then administer peer assessment activities to gauge
learning and comprehension.
Big Onion Walking Tours: “Financial New York” or “Immigrant New York.” Guided walking tour of
lower Manhattan emphasizes the socio-economic changes the city and the nation underwent within the
time period.
1920s Baseball Cards. Students select noted persons, places and things of the 1920s and depict them on
baseball cards of their own design.
Television review: Twilight Zone: The Monsters on Maple Street. Students research American popular
culture of the 1950s and write a media critique of the episode.
Presidential timeline. In order to prepare for the coming USH 2 final exam, students will create
timeline biographies of the Presidents of the United States. (Part 2: Harrison to Barack Obama).
Great Beards of American History. Students compile a scrapbook of 50 prominent figures with
prominent (or abundant or just plain weird) facial hair in American history from 1877 to 2009.
Biographies of each figure and rationale for their inclusion accompany the project.

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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Course Outline
World History and Cultures

World History and Cultures is the first of three state-mandated offerings in history at Becton
Regional High School. WH & C, as a first-year survey course, will strive to serve students of all abilities
and interests.

The course is divided into three segments. The first, Modern European History lays the
groundwork for the transition to United States history with an overview of the development of the
modern European nation state through the Enlightenment. Secondly, Global Integration and
Industrialisation, looks critically at the increasing globalization of world interactions and their
consequences. Finally, Accelerating Global Change and Realignment seeks to understand how global
conflict has played itself out, 1914 to the present.

The course outline and proficiencies for World History and Cultures are consistent with the
educational philosophy of the Carlstadt-East Rutherford Regional Board of Education, as well as current
state requirements for social studies.

I. Modern European History

c. 1200 – 1800 CE

NJCCCS 6.2.12.A.1.a - 6.2.12.D.2.e

A. The Formation of European Nation States

Students will investigate the reasons for the ultimate failure of feudalism.
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The reemergence of cities into the social structure will be reviewed.

Students will examine the rationale and development of the traditional European nation state.

Students will seek common trends within geographic areas, which were conducive to the
development of nation states within that area.

The student will examine the role of the monarch within the political, social and economic
hierarchy of the emerging European nation state.

The student will examine the role of organized religion within the political, social and economic
hierarchy of the emerging European nation state.

B. The European Renaissance

c. 1300CE-1600CE

The student will trace the origins of the European Renaissance to the scholarship of Classic
Greece, Rome, Asia and Islam.

Students will investigate the reordering of social strata within the upper classes to understand
the new found freedom of artists and merchants who made the Renaissance possible.

The emerging role of the individual will be examined within the context of Renaissance
scholarship and artistry.

Students will analyse the concept of humynism and its effect on the development of the
Renaissance.

55

Students will assess the relationship of the patron and the Renaissance Man in the evolution of
the European Renaissance.

Students will assess the role of the Christian Church in the development of the Renaissance,
with special attention paid to the role of religion and religious figures as subject matter for Renaissance
artists.

The role of trade and technology in the spread of the Renaissance into northern Europe will be
examined.

The “main ideas” of Renaissance art, literature and music will be considered. Suggested
Examples of Renaissance works may include Michelangelo’s David, the portraits of Vermeer or Holbein
the Younger, Raphael’s School of Athens and Shakespeare’s Macbeth.

The contributions of Renaissance women will be considered.

C. The Protestant Reformation

c. 1500CE-1800CE

Students will review the political and social environment in Europe, c. 1500 CE, for clues to
understanding the origins of the Reformation.

The scholarly and theological role of religious orders of the time will be investigated to foster an
understanding of the circumstances, which led reformers to act.

Students will analyze the concept of indulgences, their role in the popular culture of the time
and their role in 16th century church doctrine.

Students will evaluate the 95 Theses for their impact on 16th century society.

56

The relationship between Martin Luther and Pope Leo X will serve as a backdrop for the
beginnings of the Reformation and Luther’s attempts to reform the Roman church.

Students will trace the spread and development of the Reformation from Germany to the rest
of Europe and the Americas.

Students will assess the changes brought about by the Reformation, both within the Roman
church and Western society as a whole.

Suggested Activity: On assignment from Pope Leo X, students create a modern, multi-media
advertising campaign to promote the sale of indulgences.

D. The Enlightenment

c. 1600CE-1800CE

The Age of Science and Reason

Students will review the state of Western scientific thought. Emphasis will be placed on the lack
of rational scientific methods and procedures.
The influence of the Renaissance and Reformation on Western scholarship will be investigated.

Students will compare the geocentric and heliocentric theories of the universe. The introduction
of logic in Western scientific investigations will be emphasized to aid in understanding the debate
between supporters of each theory.

Major scientists and scientific discoveries will be inventoried.

The newly developed scientific method will be modeled in several rudimentary, “scientific”
experiments. Suggested “experiments” could include the dropping of objects from a distance to
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simulate Galileo’s Tower of Pisa experiments or a coin toss experiment to illustrate the idea of seeking
support for a hypothesis.
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The Enlightenment

Students will review the philosophical origins of scholarship in the Renaissance. Students will
then build connections to the philosophies of the Enlightenment.

Students will be (re)introduced to the ancient Greek and Roman philosophers, as well as major
Medieval scholars, who served as the basis for, and inspiration of, the Enlightenment.

The fundamentals of natural law and written law will be investigated, with a focus on their role
in the evolution of social thought in the Enlightenment.

The major philosophical and scholarly ideals of the Enlightenment will be examined, including
natural rights, the social contract, humynism, individualism and republican ideology.

It is suggested that the work of John Locke be used as a central point for the examination of
Enlightenment scholarship and social thought.

The application of Enlightenment thought to the founding of the United States will be
discussed. Examples of this concept can be found in the writings of the Founders, especially Madison,
Henry, Jefferson and Franklin, in the form and structure of the Constitution, among other places.

D. Global Exploration

Students will examine the circumstances behind the earliest voyages of exploration.

Students will analyze the reasons Europeans would seek to expand their trade networks
through exploration.
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Students will study the emergence of major trading cities and expansion of urban commercial
centers throughout the time frame.

Students will examine the role of socio-economic forces on social reform movements and social
revolution.

Students will take those same forces and analyze their effect on race, gender and family
structure throughout the world.

Students will think about the implications of developments in science and technology within a
global context.

Students will analyze the role of transportation infrastructure within the context of the
expansion of trade between Europe, Africa, Asia and the Middle East.

II. Global Integration and Industrialisation

c. 1800 – 1914

NJCCCS 6.2.12.A.3.a - 6.2.12.D.3.e

A. Absolutism and Revolution in Europe

The student will evaluate the ways in which the peoples of the world organized themselves into
societies to deal with the significant changes in the political, social and economic realities of the time.
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Students will assess changes in commercial and demographic developments as social, economic
and political changes dictate.

Students will trace the changes wrought by the Industrial Revolution throughout the world.

Students will compare and contrast the lives of women before and after catalytic events such as
the Columbian Exchange, The Communist Manifesto and the Industrial Revolution.

Students will investigate changing patterns and ideas of gender in the context of new forms of
labour systems.

B. Industrialism and Nationalism

Students will evaluate the ways in which industrialization fundamentally changed the ways in
which goods were manufactured and distributed.
Students will consider the importance of the developments of global capital markets and
international systems of banking and insurance.
Students will investigate the changes in global commerce, communications and technology.
Students will assess the Industrial Revolution’s transformative effects upon different societies
throughout the world.
Students will examine the mutual relationship between industrial and scientific developments
and commonalities.
Students will trace changes in patterns of world trade.

C. The First Global Mass Society
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Students will study the effect of mass industrialization of Europe on the geopolitical realities of
the world within the timeframe.

Students will investigate the rise of the mass culture and its implications for societal
relationships, regional hegemony and access to natural resources.

Students will consider the need for resources and markets on the part of European
governments and global capital markets.

Students will assess the social, political and economic consequences of the expansion of global
capital markets.

Students will explore the relationship between government and the governed within the
context of the creation of the global mass society within the timeframe.

Students will analyse new ideological constructs—communists, socialists, anarchists, nihilists—
developed and propagated as the response to industrialization, urbanization and imperialism.

Students will research the extent to which religion, specifically missionary Christianity, played a
role in the development of the mass culture in the developing world.

D. Imperialism

Students will examine the social, political and economic changes brought about by the
emancipation of the serfs in Russia, slaves in the United States and South America and the broadening
of suffrage throughout the world.
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Students will debate the nature of women’s roles in the time frame and how those roles change
in terms of region, socio-economic status and political access.

Students will investigate the effect of new racial ideologies, especially Social Darwinism, helped
to foster and justify systems of imperialism.

Students will trace the rise of Western dominance, 1650 – 1945, in world political systems.

Students will investigate the various political trends throughout the world, including the
independence movements in the United States and Latin America, revolutions in France, Haiti and
Mexico, just to name three.

Students will assess the rose of nationalism, nation states and various movements of political
reform.

Students will seek to better understand the rise of democracy throughout the world and its
limitations.

Students will assess the rise of Western hegemony and the different cultural political reactions
to it.

Students will closely examine the relationships between colonial administrations and their
colonies.

Students will assess the consequences of European hegemony, both in the developing world
and in its implications for exacerbating European political and military rivalries.

Students will examine the implications of European imperialism generally, and Asia specifically,
focusing on the Open Door policy and Chinese resistance to imperialism.
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III. Accelerating Global Change and Realignment

c. 1900 – present

NJCCCS 6.2.12.A.4.a - 6.2.12.D.6.A

A. World War

Students will investigate how European hegemony lead to war.

Students will consider war’s implications for colonial government and those governed.

Students will appraise the role of the consequences of global conflict on global capital markets.

Students will analyse the role of the consequences of global conflict on regional political
realities.
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1. World War I

Students will understand the implications of fighting a fully mechanized war on the primary
participants and the general implications for developing world.

Students will explore the consequences of the collapse of large, multi ethnic empires in Russia,
Austria-Hungary and the Ottoman Empire.

Students will analyse the implications of the failure of 14 Points on world geopolitics, 1915 –
1939.

2. Between the Wars

Students will scrutinize the world’s failure to establish international arbitration institutions and
the repercussions of those failures.

Students will consider the consequences of the beginning of the end of European hegemony in
the interwar period.

Students will analyse the collapse of global capital markets and the effects of the Great
Depression in developing world.

Students will investigate the rise of reactionary governments—Nazi Germany, Fascist Italy,
USSR—in response to the Great Depression, the failure of mainstream governments and the failure of
capital markets within the time frame.

65

Students will attempt to rationalize the contradiction between those who sought global conflict
and those who sought to avoid it, i.e., Hitler’s use of the Luftwaffe in the Spanish Civil War and
Picasso’s Guernica.

3. World War II

Students will understand the implications of fighting a fully mechanized war on the primary
participants and the general implications for developing world.

Students will consider the numerous implications of the rise of the United States as a
superpower and its effect on the geopolitical dynamic.

Students will investigate the global consequences of economic development in the 20th
Century, such as the Great Depression, the emergence of the Pacific Rim, the influence of multinational
corporations and the importance of China as an economic power.

Students will evaluate the performance of international institutions designed to maintain world
peace and facilitate international economic cooperation, such as the IMF, WTO and the World Bank,
and foster regional trade (European Union, NAFTA and ASEAN).

Students will assess the consequences of the Holocaust in both the short and long term.

B. The Cold War

Students will explore the US – USSR dynamic in all of its permutations in the context of the
global consequences of the Cold War.
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Students will examine the realignment of political alliances as the First, Second and Third World
divisions manifested themselves.

Students will investigate the consequences of wars by proxy throughout the Cold War era,
including Korea, Vietnam and Cuba.

Students will consider the implications of the arms race on the US – USSR balance of power, but
also the effects upon their satellites and allies.

Students will think about the implications of the space race on the US – USSR balance of power
in the context of the need for natural resources and global locations for tracking stations.

Students will appraise the shifts in values, habits and traditions throughout the rest of the
world in the Cold War.

Students will analyse the significance of the collapse of the Soviet Union in the context of the
Cold War balance of power and its implications in both the developed and developing world.

C. Global Nationalism

Students will appraise the increasing use of terrorism as a means of political articulation.

Students will evaluate the implications of Cold War nationalist movements in Egypt,
Vietnam, Cuba, Hungary, Czechoslovakia and Afghanistan.

Students will analyse the implications for the demand for independence from colonial states in
Africa, Asia and the Americas from their European colonial governors.
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D. Independence Movements

Students will explore the consequences of the establishment of Israel and Middle
East instability in the context of geopolitical realities within the time frame.

Students will trace the development of the People’s Republic of China from the establishment
of the Communist regime in 1949 to the current hybrid Communist/Capitalist model with the potential
to play a major role in challenging Western global hegemony.

Students will assess the wants, needs and desires for independence in Africa, Asia and Latin
America in the context of popular aspiration and political expedience.

Students will examine Kenya, Mexico, Cuba and Nicaragua as case studies in a post
independence world.

Students will investigate the implications of Third World debt on global capital and consumer
markets.

Students will analyse the relationship of the developed world, the developing world, OPEC and
world oil supply on global capital and consumer markets.

E. The Modern Global World

Students will examine the role of socio-economic forces on social reform movements and social
revolution.
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Students will take those same forces and analyse their effect on race, gender and family
structure throughout the world.

Students will think about the implications of developments in science and technology within a
global context.

Students will appraise the rise of multinational corporations (Coca-Cola, Sony, etc) who
regularly challenge state sovereignty.

Students will study the inequities inherent in the relationships between the developed world,
multinationals and the developing world.

Students will research the origins of the notion of human rights throughout the world. Some
examples could include the United Nations Universal Declaration of Human Rights, the “Arab Spring” of
2011 or the termination of the White Australia policy.

Students will consider how the increased interaction among peoples of the world in the late
20 Century has changed perceptions of race, gender and ethnicity.
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Students will investigate the development of new forms of spirituality throughout the world
and the application of these new forms of expression into the political discourse of their respective civil
societies.

Students will consider the ramifications of the globalization of popular culture, as they are
articulated through national and social aspirations, i.e., World Cup Football, Cricket competitions,
reggae or Bollywood.

IV. Suggested Activities
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DIY Nation State: Groups of students form their own nation state, based upon common social, cultural
and economic criteria. Students will create, among other things, a map, government, travel brochures,
etcetera, to bring their nation state “to life.”

Indulgence Advertisement: On assignment from Pope Leo X, students create a modern, multi-media
advertising campaign to promote the sale of indulgences.

World History Puzzle. Students will create a world map jigsaw puzzle to cover five disparate periods of
World History. Each map illustrates changes in dominant power within differing regions of the globe.

Concentration. Based upon the 1960s game show Concentration, students will seek to match the
movement with the Enlightenment ideal. For an example, a card showing Thomas Malthus would be a
match with a card showing statement on the relationship between population and industrial output.

DIY Reggae Song: Students will research the political implications of popular music in several regions,
including Jamaica (reggae) and West Africa (AfroPop). Students will investigate the social, political and
economic consequences of the emergence of these politically charged musical forms. Finally, students
will create their own reggae song, using their research as a starting point. Students will compose and
record their song, which will be played in class.
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Henry P. Becton Regional High School

High School Graduation Requirements

In accordance with the provisions of the High School Graduation Standards Act (NJSA
18A:7C1, et seq) and the Promotion and Graduation Administrative Code (NJAC 6:8-4.2), students
must be informed as to what is expected of them at the beginning of any course required for their
graduation.

CORE COURSE PROFICIENCIES
Proposed World History and Cultures

1. To provide students with the analytical skills and factual knowledge necessary to deal critically with
the issues, crises and problems of the world community in the past, present and future. (NJCCCS
Standard: 6.2.12.D.6.a)
2. Raise the student’s level of cognitive thinking and problem solving skills through the interpretation
of historically relevant scholarly documents, commentary and literary excerpts. (NJCCCS Standard:
6.3.12.D.1)
3. To stimulate student interest and discussion through an understanding of the many areas of human
experience in the ancient and modern world, making connections to one’s own environment and
socio-economic circumstances. (NJCCCS Standard: 6.2.12.
C.6.a – d)
4. Create an awareness and sensitivity to the relevance, achievements and conflicts of other cultures
by cultivating knowledge, respect and admiration for the historical past. (NJCCCS Standard:
6.2.12.D.5.a – d)
5. To assess the relevance and significance of historical commentary as it relates to events of the past
and issues of the day. (NJCCCS Standard: 6.2.12.d.1.a – f )
6. Recognize and assess patterns, connections and trends throughout world history. (NJCCCS
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Standard: 6.2.12.d.1.a – f)
7. To use technology and problem based learning strategies to develop and enhance analytical and
problem solving skills. (NJCCCS Standard: Standards 8.1.12.A,
C, F.1 – 5)
8. To critically assess the growing influence of the developing world in the context of the growing
complexity and interdependence of the world entering the 21st century. (NJCCCS Standard:
6.2.12.D.6.a; 6.3.12.D.1 )
9. Foster sound moral, cultural and social attitudes based upon the lessons of history and the high ideals
which motivated and inspired the peoples of the world to shape a better society. (NJCCCS Standard:
6.2.12.B.6.a)
10. To instill in the student an awareness of current events to better understand the student’s role as
“citizen of the world.” (NJCCCS Standard: 9.1.12.B.1 – 3)
11. Provide students with an opportunity to prepare research, reaction or investigative papers, reports or
commentary in an effort to:
a. provide a challenge to students of all academic abilities
b. develop the skills in written and oral communication necessary for success in
this and future courses
c. develop the organizational skills necessary for success in this and future courses
d. teach the student to deal successfully with the historic method of research and
think reflectively
(NJCCCS Standard: 9.1.12.A.1 – 4)
12. Career opportunities in the field of study of world history and cultures will be discussed. (NJCCCS
Standard: 9.1.12.D.1-2)
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Selected Bibliography
World History and Cultures

The list of sources cited below for the teaching of World History and Cultures—Honors, should
be considered a “jumping off” point. Many useful resources, both in traditional text and technology are
being made available on a daily basis. The following bibliography represents a cross section of
materials available.

Bainton, Roland. Here I Stand: The Life of Martin Luther. New York: Abington Press,
1980.
Bentley, Jerry and Ziegler, Herbert. Traditions and Encounters: A Global
Perspective on the Past, 5th ed. New York: McGraw-Hill, 2011.
Caduto, Michael and Bruchac, Joseph. Keepers of the Earth. Golden, CO: Fulcrum,
1989.
Carey, John. Eyewitness to History. New York: Avon Books, 1987.
Cullop, Floyd. The Constitution of the United States: An Introduction, 2nd edition.
New York: Mentor Books, 1984.
Crosby, Jr., Alfred W. The Columbian Exchange: Biological and Cultural Consequences
of 1492. Westport, CT: Greenwood Press, 1972.
Friedman, Thomas. Longitudes and Attitudes: Exploring the World After September 11.
New York: Farrar, Straus and Giroux, 2002.
Healy, Sean. Ideas for Teaching History. London, U.K.: B. T. Batsford, Ltd., 1974.
Kennedy, Paul. Preparing for the Twenty-First Century. New York: Random House,
1993.
King, Margaret. Women of the Renaissance. Chicago: University of Chicago Press. 1991.
Kishlansky, Mark, and Susan Lindsey Lively. Sources of World History: Readings for
World Civilization. Vols. 1 and 2. Belmont, CA: Wadsworth, 2010.
Labalme, Patricia, ed. Beyond Their Sex: Learned Women of the European Past. New
York: New York University Press. 1984.
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Loewen, James W. Lies My Teacher Told Me: Everything your American History
Textbook Got Wrong. New York: The New Press, 1995.
Lunenfeld, Marvin. 1492: Discovery, Invasion, Encounter. Lexington, MA: DC Heath,
1991.
Nash, Gary B. Red, White and Black: The Peoples of Early America, 2nd edition.
Englewood Cliffs, NJ: Prentice-Hall, 1982.
Sale, Kirkpatrick. Conquest of Paradise: Christopher Columbus and the Columbian
Columbian Legacy. New York: Plume, 1990.
Speilvogel, Jackson. Western Civilisation, 7th ed. Boston: Cengage Learning, 2009.
Zinn, Howard. A People’s History of the United States. New York: HarperPerennial,
1990.
World History and Cultures
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.
Essential Questions
Why do societies need rules?
What role does geography play in the development of societies?
How do societies, civilizations and people choose to govern themselves?
How do these choices impact the ways in which their societies develop?
In what ways and do what extent does religion shape a civilization?
How do technological developments effect the social, political and sociological trends within a civilization?
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In what ways and to what extent do social, gender and racial stratification effect the development of a
civilization?

How does literature, arts and the sciences enhance the lives of the civilizations that create them?

What can the values, habits and traditions of the world’s great civilizations teach us today?
Core Course Content Proficiencies—World History and Cultures
1. To provide students with the analytical skills and factual knowledge necessary to deal critically with the issues,
crises and problems of the world community in the past, present and future. (NJCCCS Standard: 6.2.12.D.6.a)
2. Raise the student’s level of cognitive thinking and problem solving skills through the interpretation of
historically relevant scholarly documents, commentary and literary excerpts. (NJCCCS Standard: 6.3.12.D.1)
3. To stimulate student interest and discussion through an understanding of the many areas of human experience
in the ancient and modern world, making connections to one’s own environment and socio-economic
circumstances. (NJCCCS Standard: 6.2.12.
C.6.a – d)
4. Create an awareness and sensitivity to the relevance, achievements and conflicts of other cultures by
cultivating knowledge, respect and admiration for the historical past. (NJCCCS Standard: 6.2.12.D.5.a – d)
5. To assess the relevance and significance of historical commentary as it relates to events of the past and issues
of the day. (NJCCCS Standard: 6.2.12.d.1.a – f )
6. Recognize and assess patterns, connections and trends throughout world history. (NJCCCS Standard:
6.2.12.d.1.a – f)
7. To use technology and problem based learning strategies to develop and enhance analytical and problem
solving skills. (NJCCCS Standard: Standards 8.1.12.A,
C, F.1 – 5)

8. To critically assess the growing influence of the developing world in the context of the growing
complexity and interdependence of the world entering the 21st century. (NJCCCS Standard:
6.2.12.D.6.a; 6.3.12.D.1 )
9. Foster sound moral, cultural and social attitudes based upon the lessons of history and the high ideals
which motivated and inspired the peoples of the world to shape a better society. (NJCCCS Standard:
6.2.12.B.6.a)
10. To instill in the student an awareness of current events to better understand the student’s role as
“citizen of the world.” (NJCCCS Standard: 9.1.12.B.1 – 3)
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11. Provide students with an opportunity to prepare research, reaction or investigative papers, reports or
commentary in an effort to:
a. provide a challenge to students of all academic abilities
b. develop the skills in written and oral communication necessary for success in
this and future courses
c. develop the organizational skills necessary for success in this and future courses
d. teach the student to deal successfully with the historic method of research and
think reflectively
(NJCCCS Standard: 9.1.12.A.1 – 4)
12. Career opportunities in the field of study of world history and cultures will be discussed. (NJCCCS
Standard: 9.1.12.D.1-2)

Some Suggested Activities/Projects
Students devise their own symbolic (hieroglyphic) alphabet, complete with translation guide and
message to decipher.
In part one of the activity, students will “find” a purse, which has been “dropped” by Roman outside the
Coliseum. The students will “open” the purse and list the “contents.” Next, these lists are swapped
among students. Students receiving the lists will then create diary, covering a significant portion of time
(week, month, several day scattered throughout the year), for the “owner” of the purse. Students would
be assigned a time frame and a minimum of events and characters to encounter.
Students create their own manorial site map. Commonalities between feudalism and the modern shopping mall
will be investigated.
Following a research period, students create a menu for a restaurant, which only serves foods known to Native
Americans prior to contact.

Groups of students form their own nation state, based upon common social, cultural and economic
criteria. Students will create, among other things, a map, government, travel brochures, etcetera, to
bring their nation state “to life.”
On assignment from Pope Leo X, students create a modern, multi-media advertising campaign to promote the sale
of indulgences.

76

BECTON REGIONAL HIGH SCHOOL

History Department

Economics

First Semester
Microeconomics

Unit One

Section 1

What is economics?

Section 2

Basic economic principles

Section 3

Theory of Supply and Demand

Unit Two

Section 4

Costs of Production

Section 5

Market Structure and its Relation to Market Outcomes

Section 6

Labor Markets, Income Distribution, Market Failure, Government Policy
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Second Semester

Macroeconomics

Unit Three

Section 7

Macroeconomic variables, goals and measurement

Section 8

Aggregate Demand and Supply

Section 9

Long Term Growth Trends

Unit Four

Section 10

Money, banks, the Federal Reserve and monetary policy.

Section 11

Fiscal policy, business cycles, and budget deficits

Section 12

International Economics & Development

Outline Source: Ferguson, Bill. Introduction to Economics (ECON 111). Grinnell College, Grinnell, IA. Spring
2002.
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History Department Instructional Strategies and Assessment Techniques

Below is the assessment list to be used by the History Department. The instructor would not necessarily
have to use any specific assessment method listed, but should feel free to substitute an equivalent method, so
long as it is documented.

Instructional Strategies
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Lecture
Textbook readings and assignments
Demonstrations
Simulations
Problem solving
Computer Software applications
Internet research and activities
Projects
Field trips
Guest speakers

Assessment Strategies

1. Section tests
2. Marking period tests
3. Midterm and Final examination
4. Quizzes
5. Cooperative/collaborative group evaluations
6. research papers/essays
7. presentations
8. Power point presentations
9. Internet/Library research
10. Homework
NJCCCS for Technological Literacy
Standards 8.1.12.A.1 – 5
Standards 8.2.12.C.1 – 5
Standards 8.2.12.F.1 – 5
NJCCCS for Career Education and Consumer, Family and Life Skills

Standards 9.1.12.A - D.1 – 4
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Economics
Routine Responsibilities and Requirements of the Student

1. To attend each class session in accordance with District Attendance Policy as stated in student hand book.
2. To report to the designated classrooms or locations on time with all required materials.
3. To make up all tests, quizzes, projects, presentations and any other work missed because of excused
absences, field trips or other mitigating circumstances.
4. To complete all assignments on time, participate in all class activities and avail themselves of extra help
whenever necessary.

Essential Questions

Assess the ways in which microeconomics analyzes the interactions of individual consumers
(households) and producers (firms) in specific markets (e.g., the market for shoes or automobiles).
What are the strengths and weaknesses of markets as a mechanism for coordinating the production and
distribution of goods and services?
In what ways and to what extent does macroeconomics explain the determination of important national
variables, such as the level and rate of growth of output (gross domestic product), the rate of inflation,
the level of unemployment, as well as flows of imports and exports and the balance of trade?
Assess the potential for government policy to improve or hinder economic performance at either the
microeconomic or macroeconomic level.
Should the government try to reduce pollution or income inequality?
Should the government try to control inflation or restrict international trade?
Should the government try to reduce unemployment? (Ferguson 1)
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Core Course Content Proficiencies—Economics
1. Describe the basic political, economic, social and intellectual forces that have shaped the economic
development of the world. (NJCCCS: 6.2.12.C.3.a – f)
2. Analyze the role of economics within the context of world history in light of state and national origin
and development. (NJCCCS: 6.2.12.A.3.a – f )
3. Develop the ability to articulate and to examine critically one’s own worldview and to explore the
diversity of other worldviews, cultural traditions and historical experiences within the context of world
economic theories and trends. (NJCCCS: 6.2.12.C.6.a – d)
4. Develop and apply critical thinking, creative problem solving and oral, as well as written,
communication skills in economics. (NJCCCS: 6.3.12.C.1)
5. Identify the important places, landmarks and political divisions of the world from an economic point
of view. (NJCCCS: 6.1.12.C.16.a – c)
6. Make the necessary connections between people, places and events that led to major crises or
conflicts that were shaped by economics. (NJCCCS: 6.1.12.C.14.a – d)
7. Demonstrate scholarly writing style and improvement in writing skills over time and apply those
skills to the analysis of major themes in economics. (NJCCCS: 9.1.12.A.1 – 4 )
8. Recognize economic effects on geographic trends. (NJCCCS: 6.1.12.C.16.a – c)
9. Develop a familiarity with primary, secondary and scholarly economics materials. (NJCCCS:
9.1.12.A.1 – 4)
10. Apply current events to economics themes. (NJCCCS: 6.1.12.C.16.a – c )
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Some Suggested Activities/Projects
Stock Market Game

Economics scrapbook

Balance the Federal Budget-Cause and effect game

Great Beards of Economic Theory

Do It Yourself Ponzi Scheme-economic and legal issues

Suggested Technology Applications
Internet Scavenger hunts
Power Point presentations
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2009 SOCIAL STUDIES STANDARDS
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New Jersey Core Curriculum Content Standards
for
Social Studies
INTRODUCTION
Social Studies Education in the 21st Century
The digital age has transformed social studies education, allowing 21st-century learners to transcend the limits
of time and place and experience historic events virtually. By expanding their learning networks through online
collaboration with experts and other students from around the world, New Jersey social studies students
develop an increased depth of understanding of our global society. At the same time, their understanding of the
fundamental principles and values of American democracy and citizenship provides the conceptual framework
that allows them to make informed decisions about local, national, and international issues and challenges.

Mission: Social studies education provides learners with the knowledge, skills, and perspectives needed to become
active, informed citizens and contributing members of local, state, national, and global communities in the digital
age.

Vision: An education in social studies fosters a population that:

•

Is civic minded, globally aware, and socially responsible.

•

Exemplifies fundamental values of American citizenship through active participation in local and
global communities.

•

Makes informed decisions about local, state, national, and global events based on inquiry and
analysis.

•

Considers multiple perspectives, values diversity, and promotes cultural understanding.

•

Recognizes the implications of an interconnected global economy.

•

Appreciates the global dynamics between people, places, and resources.

•

Utilizes emerging technologies to communicate and collaborate on career and personal matters with
citizens of other world regions.

Intent and Spirit of the Social Studies Standards

All students receive social studies instruction from Preschool through grade 12. The challenges of the 21st
century are complex, have global implications, and are connected to people, places, and events of the past. The
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study of social studies focuses on deep understanding of concepts that enable students to think critically and
systematically about local, regional, national, and global issues.

Authentic learning experiences that enable students to apply content knowledge, develop citizenship skills, and
collaborate with students from around the world prepare New Jersey students for the 21st-century workplace.
The natural integration of technology in social studies education allows students to overcome geographic
borders, apply scientific and mathematical analysis to historical questions and contemporary issues, appreciate
cultural diversity, and experience events through the examination of primary sources.

The New Jersey social studies standards and indicators reflect national and state standards and other
documents published by the National Center for History Education, National Council for Social Studies, National
Council for Geographic Education, Center for Civic Education, National Council on Economic Education, MidContinent Research on Education and Learning, National Assessment of Educational Progress, and the
Partnership for 21st Century Skills.

Social studies instruction occurs throughout the P-12 spectrum:

•

At the Preschool level, students participate in interdisciplinary activities that promote cultural awareness,
sensitivity to individual differences, and respect for diversity.

•

In grades K-4, students learn fundamental concepts about government, citizenship, geography, economics,
and history. The focus of instruction is on developing an understanding of core democratic values, the rights
and responsibilities of American citizens, and how key people and events contributed to the development of
the American heritage. Exploration of cultural universals enables students to realize how the availability of
resources, the changing environment, and innovation impact everyday life.

•

In grades 5-8, students build upon K-4 foundational content. Through instruction in U.S. History and World
History/Global Studies, they begin to analyze the implications of government structures and economic
policies for individuals, communities, nations, and global relationships. The study of migratory patterns and
belief systems that in the past led to cooperation and conflict among groups of people enable students to
realize the significance of cultural transmission in today’s global society. Relevant activities that help
students connect content knowledge to current issues and that promote service learning empower students
to become civic-minded and socially active.

•

In grades 9-12, students continue to study U.S. History and World History/Global Studies. They consider
historical viewpoints in order to analyze the role of the individual in society and the significance of
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fundamental documents to basic human rights. Socratic discussion groups and debate activities enable
students to develop sound reasoning and effective communication skills. Opportunities to collaborate with
students from around the world and experts in the field, and to develop innovative solutions to real world
problems on the local, national, and global levels, mirror the 21st-century workplace and allow students to
practice important career skills. By the end of grade 12, students have a heightened understanding of the
cause-and-effect relationship between past and present events, recognize patterns of interactions, and
understand the impact of events in an interconnected world.
Revised Standards

The revised social studies standards provide the foundation for creating local curricula and developing meaningful
assessments. The revised standards are as follows:

•

Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge
and skills to think analytically about how past and present interactions of people, cultures,
and the environment shape the American heritage. Such knowledge and skills enable
students to make informed decisions that reflect fundamental rights and core democratic
values as productive citizens in local, national, and global communities.

•

Standard 6.2 World History/Global Studies. All students will acquire the knowledge and
skills to think analytically and systematically about how past interactions of people,
cultures, and the environment affect issues across time and cultures. Such knowledge and
skills enable students to make informed decisions as socially and ethically responsible world
citizens in the 21st century.

•

Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills
needed to be active, informed citizens who value diversity and promote cultural
understanding by working collaboratively to address challenges that are inherent in living in
an interconnected world.

Four strands frame the content within each standard: (A) Civics, Government, and Human Rights; (B) Geography,
People, and the Environment; (C) Economics, Innovation, and Technology; and (D) History, Culture, and
Perspectives.
The Role of Essential Questions
Key essential questions recur throughout the study of history. They provoke inquiry and lead to deeper
understanding of the big ideas that enable students to better comprehend how the past connects to the
present. The essential questions created for this project, which follow, were used to frame content goals and to
inform the development of the cumulative progress indicators.

A. Civics, Government, and Human Rights
•

How do citizens, civic ideals, and government institutions interact to balance the needs of individuals and
the common good?
86

•

How have economic, political, and cultural decisions promoted or prevented the growth of personal
freedom, individual responsibility, equality, and respect for human dignity?

B. Geography, People, and the Environment
•

How do physical geography, human geography, and the human environment interact to influence or
determine the development of cultures, societies, and nations?

C. Economics, Innovation, and Technology
•

How can individuals, groups, and societies apply economic reasoning to make difficult choices about scarce
resources? What are the possible consequences of these decisions for individuals, groups, and societies?

•

How have scientific and technological developments over the course of history changed the way people live
and economies and governments function?

D. History, Culture, and Perspectives
•

How do our interpretations of past events inform our understanding of cause and effect, and continuity and
change, and how do they influence our beliefs and decisions about current public policy issues?

•

How can the study of multiple perspectives, beliefs systems, and cultures provide a context for
understanding and challenging public actions and decisions in a diverse and interdependent world?

Organization of the Standards
The organization and content of the 2009 social studies standards reflects N.J.A.C. 6A:8-5.1(a)1.iv., which
requires at least 15 credits in social studies, including satisfaction of N.J.S.A. 18A:35-1 and 2; five credits in world
history; and the integration of civics, economics, geography, and global studies content in all courses.
•

Standard 6.1 U.S. History: America in the World applies to grades P-12; at the P and K-4 levels, content is
organized by strand only; at the 5-8 and 9-12 levels, content organized by era and strand.

•

Standard 6.2 World History/Global Studies applies only to grades 5-12; at both the 5-8 and 9-12 levels,
content organized by era and strand.

•

Standard 6.3 Active Citizenship in the 21st Century applies to grades P-12; at all levels (P, K-4, 5-8, and 9-12)
content is organized by strand only.
Standard
6.1 U.S. History: America in the World

6.2 World History/Global Studies
6.3 Active Citizenship in the 21st Century

Grade Level

Organization

P-4

By strand only

5-8

By era and strand

9-12

By era and strand

5-8

By era and strand

8-12

By era and strand

P-4

By strand only

5-8

By strand only

9-12

By strand only

The organizational scheme of the social studies standards highlights the interrelationship among
government/civics, economics, and geography during each time period throughout history. (For a full listing of
the eras studied, see the Social Studies Timeframe Table.)
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In addition, the integration of social studies content and skills is essential for understanding and for developing
habits of mind that are necessary for students to become informed citizens and contributing members of
society. Thus, four key social studies skills (chronological thinking, spatial thinking, critical thinking, and
presentational skills) have been identified and elaborated for the three K-12 grade clusters (K-4, 5-8, 9-12).
These skills should be systematically integrated into instruction and assessed in conjunction with content. (See
the Social Studies Skills Table).

Coding of Cumulative Progress Indicators
For standards 6.1, grades P-4, and for standard 6.3, all grades, each Cumulative Progress Indicator code should
be interpreted as follows:
6.1.

4.

A.

1









standard number

grade

strand

indicator

For standards 6.1 and 6.2, grades 5-12, the inclusion of the era (see the Social Studies Timeframe Table) impacts
the coding of each Cumulative Progress Indicator as follows:
6.1.

8.

A.

1.

a











standard number

grade

strand

era

indicator
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Content
Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand

A. Civics, Government, and Human Rights

By the end
of grade
P

4

Page 91 of 286

Content Statement

CPI #

Cumulative Progress Indicator(CPI)

6.1.P.A.1

Demonstrate an understanding of rules by following most classroom routines.

6.1.P.A.2

Demonstrate responsibility by initiating simple classroom tasks and jobs.

6.1.P.A.3

Demonstrate appropriate behavior when collaborating with others.

Rules and laws are developed to protect
people’s rights and the security and
welfare of society.

6.1.4.A.1

Explain how rules and laws created by community, state, and national
governments protect the rights of people, help resolve conflicts, and promote
the common good.

The United States Constitution and Bill of
Rights guarantee certain fundamental rights
for citizens.

6.1.4.A.2

Explain how fundamental rights guaranteed by the United States Constitution and the
Bill of Rights (i.e., freedom of expression, freedom of religion, the right to vote, and
the right to due process) contribute to the continuation and improvement of American
democracy.

American constitutional government is based
on principles of limited government, shared
authority, fairness, and equality.

6.1.4.A.3

Determine how “fairness,” “equality,” and the “common good” have influenced
change at the local and national levels of United States government.

There are different branches within the
United States government, each with its

6.1.4.A.4

Explain how the United States government is organized and how the United
States Constitution defines and limits the power of government.

Citizenship begins with becoming a
contributing member of the classroom
community.

own structure, leaders, and processes,
and each designed to address specific
issues and concerns.

6.1.4.A.5

Distinguish the roles and responsibilities of the three branches of the national
government.

6.1.4.A.6

Explain how national and state governments share power in the federal system of
government.

In a representative democracy, individuals
elect representatives to act on the behalf of
the people.

6.1.4.A.7

Explain how the United States functions as a representative democracy, and describe
the roles of elected representatives and how they interact with citizens at local, state,
and national levels.

6.1.4.A.8

Compare and contrast how government functions at the community, county, state,
and national levels, the services provided, and the impact of policy decisions made at
each level.

6.1.4.A.9

Compare and contrast responses of individuals and groups, past and present, to
violations of fundamental rights.

6.1.4.A.10

Describe how the actions of Dr. Martin Luther King, Jr., and other civil rights leaders
served as catalysts for social change and inspired social activism in subsequent
generations.

6.1.4.A.11

Explain how the fundamental rights of the individual and the common good of
the country depend upon all citizens exercising their civic responsibilities at
the community, state, national, and global levels.

6.1.4.A.12

Explain the process of creating change at the local, state, or national level.

Immigrants can become and obtain the rights
of American citizens.

6.1.4.A.13

Describe the process by which immigrants become United States citizens.

The world is comprised of nations that
are similar to and different from the
United States.

6.1.4.A.14

Describe how the world is divided into many nations that have their own
governments, languages, customs, and laws.

The examination of individual
experiences, historical narratives, and
events promotes an understanding of
individual and community responses to
the violation of fundamental rights.
The United States democratic system
requires active participation of its
citizens.
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In an interconnected world, it important
to consider different cultural
perspectives before proposing solutions
to local, state, national, and global
challenges.

6.1.4.A.15

Explain how and why it is important that people from diverse cultures collaborate to
find solutions to community, state, national, and global challenges.

In an interconnected world, increased

6.1.4.A.16

Explore how national and international leaders, businesses, and global organizations
promote human rights and provide aid to individuals and nations in need.

collaboration is needed by individuals,
groups, and nations to solve global
problems.
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Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present interactions of
people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect
fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand

B. Geography, People, and the Environment

By the end of
grade
P

4

Page 94 of 286

Content Statement

CPI #

Cumulative Progress Indicator(CPI)

6.1.P.B.1

Develop an awareness of the physical features of the neighborhood/community.

6.1.P.B.2

Identify, discuss, and role-play the duties of a range of community workers.

6.1.4.B.1

Compare and contrast information that can be found on different types of maps, and
determine when the information may be useful.

6.1.4.B.2

Use physical and political maps to explain how the location and spatial relationship of
places in New Jersey, the United States, and other areas, worldwide, have contributed to
cultural diffusion and economic interdependence.

6.1.4.B.3

Explain how and when it is important to use digital geographic tools, political maps, and
globes to measure distances and to determine time zones and locations using latitude
and longitude.

Places are jointly characterized by their physical
and human properties.

6.1.4.B.4

Describe how landforms, climate and weather, and availability of resources have
impacted where and how people live and work in different regions of New Jersey and
the United States.

The physical environment can both
accommodate and be endangered by human
activities.

6.1.4.B.5

Describe how human interaction impacts the environment in New Jersey and the United
States.

Regions form and change as a result of unique
physical/ecological conditions, economies, and

6.1.4.B.6

Compare and contrast characteristics of regions in the United States based on culture,

Everyone is part of a larger neighborhood and
community.

Spatial thinking and geographic tools can be
used to describe and analyze the spatial
patterns and organization of people, places,
and environments on Earth.

cultures.

6.1.4.B.7

Explain why some locations in New Jersey and the United States are more suited for
settlement than others.

6.1.4.B.8

Compare ways people choose to use and divide natural resources.

Advancements in science and technology can
have unintended consequences that impact
individuals and/or societies.

6.1.4.B.9

Relate advances in science and technology to environmental concerns, and to actions
taken to address them.

Urban areas, worldwide, share common
physical characteristics, but may also have
cultural differences.

6.1.4.B.10

Identify the major cities in New Jersey, the United States, and major world regions, and
explain how maps, globes, and demographic tools can be used to understand tangible
and intangible cultural differences.

Patterns of settlement across Earth’s surface
differ markedly from region to region, place to
place, and time to time.
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economics, politics, and physical environment to understand the concept of regionalism.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present interactions of
people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect
fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand

C. Economics, Innovation, and Technology

By the end of
grade
4

Content Statement
People make decisions based on their needs,
wants, and the availability of resources.

Economics is a driving force for the occurrence
of various events and phenomena in societies.

Interaction among various institutions in the
local, national, and global economies influence
policymaking and societal outcomes.

Availability of resources affects economic
outcomes.
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CPI #

Cumulative Progress Indicator(CPI)

6.1.4.C.1

Apply opportunity cost to evaluate individuals’ decisions, including ones made in their
communities.

6.1.4.C.2

Distinguish between needs and wants and explain how scarcity and choice influence
decisions made by individuals, communities, and nations.

6.1.4.C.3

Explain why incentives vary between and among producers and consumers.

6.1.4.C.4

Describe how supply and demand influence price and output of products.

6.1.4.C.5

Explain the role of specialization in the production and exchange of goods and services.

6.1.4.C.6

Describe the role and relationship among households, businesses, laborers, and
governments within the economic system.

6.1.4.C.7

Explain how the availability of private and public goods and services is influenced by the
global market and government.

6.1.4.C.8

Illustrate how production, distribution, and consumption of goods and services are
interrelated and are affected by the global market and events in the world community.

6.1.4.C.9

Compare and contrast how access to and use of resources affects people across the
world differently.

Understanding of financial instruments and
outcomes assists citizens in making sound
decisions about money, savings, spending, and
investment.

6.1.4.C.10

Explain the role of money, savings, debt, and investment in individuals’ lives.

6.1.4.C.11

Recognize the importance of setting long-term goals when making financial decisions
within the community.

Creativity and innovation affect lifestyle,
access to information, and the creation of new
products and services.

6.1.4.C.12

Evaluate the impact of ideas, inventions, and other contributions of prominent figures
who lived New Jersey.

6.1.4.C.13

Determine the qualities of entrepreneurs in a capitalistic society.

6.1.4.C.14

Compare different regions of New Jersey to determine the role that geography, natural
resources, climate, transportation, technology, and/or the labor force have played in
economic opportunities.

6.1.4.C.15

Describe how the development of different transportation systems impacted the
economies of New Jersey and the United States.

6.1.4.C.16

Explain how creativity and innovation resulted in scientific achievement and inventions
in many cultures during different historical periods.

6.1.4.C.17

Determine the role of science and technology in the transition from an agricultural
society to an industrial society, and then to the information age.

6.1.4.C.18

Explain how the development of communications systems has led to increased
collaboration and the spread of ideas throughout the United States and the world.

Economic opportunities in New Jersey and
other states are related to the availability of
resources and technology.

Creativity and innovation have led to
improvements in lifestyle, access to
information, and the creation of new
products.
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Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present interactions of
people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect
fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Strand

D. History, Culture, and Perspectives

By the end
of grade
P

4

Content Statement

Cumulative Progress Indicator(CPI)

Individuals and families have unique
characteristics.

6.1.P.D.1

Describe characteristics of oneself, one’s family, and others.

6.1.P.D.2

Demonstrate an understanding of family roles and traditions.

There are many different cultures within
the classroom and community.

6.1.P.D.3

Express individuality and cultural diversity (e.g., through dramatic play).

6.1.P.D.4

Learn about and respect other cultures within the classroom and community.

Immigrants come to New Jersey and the
United States for various reasons and have
a major impact on the state and the nation.

6.1.4.D.1

Determine the impact of European colonization on Native American populations,
including the Lenni Lenape of New Jersey.

6.1.4.D.2

Summarize reasons why various groups, voluntarily and involuntarily, immigrated to
New Jersey and America, and describe the challenges they encountered.

6.1.4.D.3

Evaluate the impact of voluntary and involuntary immigration on America’s growth as a
nation, historically and today.

6.1.4.D.4

Explain how key events led to the creation of the United States and the state of
New Jersey.

6.1.4.D.5

Relate key historical documents (i.e., the Mayflower Compact, the Declaration of
Independence, the United States Constitution, and the Bill of Rights) to present day
government and citizenship.

Key historical events, documents, and
individuals led to the development of our
nation.
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CPI #
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6.1.4.D.6

Describe the civic leadership qualities and historical contributions of George
Washington, Thomas Jefferson, and Benjamin Franklin toward the development of the
United States government.

6.1.4.D.7

Explain the role Governor William Livingston played in the development of New Jersey
government.

6.1.4.D.8

Determine the significance of New Jersey’s role in the American Revolution.

6.1.4.D.9

Explain the impact of trans-Atlantic slavery on New Jersey, the nation, and individuals.

Personal, family, and community history is
a source of information for individuals
about the people and places around them.

6.1.4.D.10

Describe how the influence of Native American groups, including the Lenni
Lenape culture, is manifested in different regions of New Jersey.

6.1.4.D.11

Determine how local and state communities have changed over time, and explain the
reasons for changes.

The study of American folklore and popular
historical figures enables Americans with
diverse cultural backgrounds to feel connected
to a national heritage.

6.1.4.D.12

Explain how folklore and the actions of famous historical and fictional characters from
New Jersey and other regions of the United States contributed to the American national
heritage.

Cultures include traditions, popular beliefs, and
commonly held values, ideas, and assumptions
that are generally accepted by a particular
group of people.

6.1.4. D.13

Describe how culture is expressed through and influenced by the behavior of people.

American culture, based on specific traditions
and values, has been influenced by the
behaviors of different cultural groups living in
the United States.

6.1.4. D.14

Trace how the American identity evolved over time.

Cultures struggle to maintain traditions in a
changing society.

6.1.4. D.15

Explain how various cultural groups have dealt with the conflict between maintaining
traditional beliefs and practices and adopting new beliefs and practices.

Prejudice and discrimination can be obstacles
to understanding other cultures.

6.1.4. D.16

Describe how stereotyping and prejudice can lead to conflict, using examples from the
past and present.

Historical symbols and the ideas and events
they represent play a role in understanding
and evaluating our history.

6.1.4. D.17

Explain the role of historical symbols, monuments, and holidays and how they
affect the American identity.

The cultures with which an individual or group
identifies change and evolve in response to
interactions with other groups and/or in
response to needs or concerns.

6.1.4. D.18

Explain how an individual’s beliefs, values, and traditions may reflect more than one
culture.

People view and interpret events
differently because of the times in which
they live, the experiences they have had,
the perspectives held by their cultures, and
their individual points of view.

6.1.4. D.19

Explain how experiences and events may be interpreted differently by people with
different cultural or individual perspectives.

6.1.4. D.20

Describe why it is important to understand the perspectives of other cultures in an
interconnected world.
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Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Three Worlds Meet (Beginnings to 1620)

Grade Level

By the end of grade 8

Content Statement
1. Three Worlds Meet

Indigenous societies in
the Western Hemisphere
migrated and changed in
response to the physical
environment and due to
their interactions with
Europeans.

European exploration
expanded global
economic and cultural
exchange into the
Western Hemisphere.
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Strand

CPI #

Cumulative Progress Indicator (CPI)

A. Civics, Government, and Human
Rights

6.1.8.A.1.a

Compare and contrast forms of governance, belief systems, and family structures
among African, European, and Native American groups.

B. Geography, People, and the
Environment

6.1.8.B.1.a

Describe migration and settlement patterns of Native American groups, and explain
how these patterns affected interactions in different regions of the Western
Hemisphere.

6.1.8.B.1.b

Analyze the world in spatial terms, using historical maps to determine what led to
the exploration of new water and land routes.

6.1.8.C.1.a

Evaluate the impact of science, religion, and technology innovations on European
exploration.

6.1.8.C.1.b

Explain why individuals and societies trade, how trade functions, and the role of
trade during this period.

6.1.8.D.1.a

Compare and contrast gender roles, religion, values, cultural practices, and political
systems of Native American groups.

6.1.8.D.1.b

Explain how interactions among African, European, and Native American groups
began a cultural transformation.

6.1.8.D.1.c

Evaluate the impact of the Colombian Exchange on ecology, agriculture, and culture
from different perspectives.

C. Economics, Innovation, and
Technology

D. History, Culture, and
Perspectives
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Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Colonization and Settlement (1585-1763)

Grade Level

By the end of grade 8

Content Statement
2. Colonization and
Settlement

The colonists adapted
ideas from their
European heritage and
from Native American
groups to develop new
political and religious
institutions and
economic systems.

The slave labor system
and the loss of Native
American lives had a
lasting impact on the
development of the
United States and
American culture.

Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

C. Economics, Innovation, and
Technology

D. History, Culture, and
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CPI #

Cumulative Progress Indicator (CPI)

6.1.8.A.2.a

Determine the roles of religious freedom and participatory government in various
North American colonies.

6.1.8.A.2.b

Explain how and why early government structures developed, and determine the
impact of these early structures on the evolution of American politics and
institutions.

6.1.8.A.2.c

Explain how race, gender, and status affected social, economic, and political
opportunities during Colonial times.

6.1.8.B.2.a

Determine factors that impacted emigration, settlement patterns, and regional
identities of the colonies.

6.1.8.B.2.b

Compare and contrast how the search for natural resources resulted in conflict and
cooperation among European colonists and Native American groups in the New
World.

6.1.8.C.2.a

Relate slavery and indentured servitude to Colonial labor systems.

6.1.8.C.2.b

Explain the system of mercantilism and its impact on the economies of the colonies
and European countries.

6.1.8.C.2.c

Analyze the impact of triangular trade on multiple nations and groups.

6.1.8.D.2.a

Analyze the power struggle among European countries, and determine its impact on

Perspectives

people living in Europe and the Americas.
6.1.8.D.2.b
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Compare and contrast the voluntary and involuntary migratory experiences of
different groups of people, and explain why their experiences differed.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Revolution and the New Nation (1754-1820s)

Grade Level

By the end of grade 8

Content Statement
3. Revolution and the
New Nation

Strand
A. Civics, Government, and Human
Rights

Disputes over political
authority and economic
issues contributed to a
movement for
independence in the
colonies.

The fundamental
principles of the United
States Constitution serve
as the foundation of the
United States
government today.

B. Geography, People, and the
Environment
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CPI #

Cumulative Progress Indicator (CPI)

6.1.8.A.3.a

Examine the ideals found in the Declaration of Independence, and assess the extent
to which they were fulfilled for women, African Americans, and Native Americans
during this time period.

6.1.8.A.3.b

Evaluate the effectiveness of the fundamental principles of the Constitution (i.e.,
consent of the governed, rule of law, federalism, limited government, separation of
powers, checks and balances, and individual rights) in establishing a federal
government that allows for growth and change over time.

6.1.8.A.3.c

Determine the role that compromise played in the creation and adoption of the
Constitution and Bill of Rights.

6.1.8.A.3.d

Compare and contrast the Articles of Confederation and the UNITED STATES
Constitution in terms of the decision-making powers of national government.

6.1.8.A.3.e

Determine why the Alien and Sedition Acts were enacted and whether they
undermined civil liberties.

6.1.8.A.3.f

Explain how political parties were formed and continue to be shaped by differing
perspectives regarding the role and power of federal government.

6.1.8.A.3.g

Evaluate the impact of the Constitution and Bill of Rights on current day issues.

6.1.8.B.3.a

Assess how conflicts and alliances among European countries and Native American
groups impacted the expansion of the American colonies.

C. Economics, Innovation, and
Technology

D. History, Culture, and
Perspectives
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6.1.8.B.3.b

Determine the extent to which the geography of the United States influenced the
debate on representation in Congress and federalism by examining the New Jersey
and Virginia plans.

6.1.8.B.3.c

Use maps and other geographic tools to evaluate the impact of geography on the
execution and outcome of the American Revolutionary War.

6.1.8.B.3.d

Explain why New Jersey’s location played an integral role in the American
Revolution.

6.1.8.C.3.a

Explain how taxes and government regulation can affect economic opportunities,
and assess the impact of these on relations between Britain and its North American
colonies.

6.1.8.C.3.b

Summarize the effect of inflation and debt on the American people and the
response of state and national governments during this time.

6.1.8.C.3.c

Evaluate the impact of the cotton gin and other innovations on the institution of
slavery and on the economic and political development of the country.

6.1.8.D.3.a

Explain how the consequences of the Seven Years War, changes in British policies
toward American colonies, and responses by various groups and individuals in the
North American colonies led to the American Revolution.

6.1.8.D.3.b

Explain why the Declaration of Independence was written and how its key principles
evolved to become unifying ideas of American democracy.

6.1.8.D.3.c

Analyze the impact of George Washington as general of the American revolutionary
forces and as the first president of the United States.

6.1.8.D.3.d

Analyze how prominent individuals and other nations contributed to the causes,
execution, and outcomes of the American Revolution.

6.1.8.D.3.e

Examine the roles and perspectives of various socioeconomic groups (e.g., rural
farmers, urban craftsmen, northern merchants, and southern planters), African
Americans, Native Americans, and women during the American Revolution, and
determine how these groups were impacted by the war.
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6.1.8.D.3.f

Analyze from multiple perspectives how the terms of the Treaty of Paris affected
United States relations with Native Americans and with European powers that had
territories in North America.

6.1.8.D.3.g

Evaluate the extent to which the leadership and decisions of early administrations of
the national government met the goals established in the Preamble of the
Constitution.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Expansion and Reform (1801-1861)

Grade Level

By the end of grade 8

Content Statement
4. Expansion and
Reform

Westward movement,
industrial growth,
increased immigration,
the expansion of slavery,
and the development of
transportation systems
increased regional
tensions.

Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

C. Economics, Innovation, and
Technology
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CPI #

Cumulative Progress Indicator (CPI)

6.1.8.A.4.a

Explain the changes in America’s relationships with other nations by analyzing
policies, treaties, tariffs, and agreements.

6.1.8.A.4.b

Analyze how the concept of Manifest Destiny influenced the acquisition of land
through annexation, diplomacy, and war.

6.1.8.A.4.c

Assess the extent to which voting rights were expanded during the Jacksonian
period.

6.1.8.B.4.a

Assess the impact of the Louisiana Purchase and western exploration on the
expansion and economic development of the United States.

6.1.8.B.4.b

Map territorial expansion and settlement, as well as the locations of conflicts with
and removal of Native Americans.

6.1.8.C.4.a

Analyze the debates involving the National Bank, uniform currency, and tariffs, and
determine the extent to which each of these economic tools met the economic
challenges facing the new nation.

6.1.8.C.4.b

Explain how major technological developments revolutionized land and water
transportation, as well as the economy, in New Jersey and nation.

6.1.8.C.4.c

Analyze how technological innovations affected the status and social class of

different groups of people, and explain the outcomes that resulted.
D. History, Culture, and
Perspectives
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6.1.8.D.4.a

Analyze the push-pull factors that led to increases in immigration, and explain why
ethnic and cultural conflicts resulted.

6.1.8.D.4.b

Explore efforts to reform education, women’s rights, slavery, and other issues during
the Antebellum period.

6.1.8.D.4.c

Explain the growing resistance to slavery and New Jersey’s role in the Underground
Railroad.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Civil War and Reconstruction (1850-1877)

Grade Level

By the end of grade 8

Content Statement
5. Civil War and
Reconstruction

The Civil War resulted
from complex regional
differences involving
political, economic, and
social issues, as well as
different views on
slavery.

The Civil War and
Reconstruction had a
lasting impact on the
development of the
United States.
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Strand
A. Civics, Government, and Human
Rights

CPI #

Cumulative Progress Indicator (CPI)

6.1.8.A.5.a

Explain how and why the Emancipation Proclamation and the Gettysburg Address
continue to impact American life.

6.1.8.A.5.b

Compare and contrast the approaches of Congress and Presidents Lincoln and
Johnson toward the reconstruction of the South.

B. Geography, People, and the
Environment

6.1.8.B.5.a

Determine the role of geography, natural resources, demographics, transportation,
and technology in the progress and outcome of the Civil War.

C. Economics, Innovation, and
Technology

6.1.8.C.5.a

Assess the human and material costs of the Civil War in the North and South.

6.1.8.C.5.b

Analyze the economic impact of Reconstruction on the South from different
perspectives.

6.1.8.D.5.a

Prioritize the causes and events that led to the Civil War from different perspectives.

6.1.8.D.5.b

Analyze critical events and battles of the Civil War and determine how they
contributed to the final outcome of the war.

6.1.8.D.5.c

Examine the roles of women, African Americans, and Native Americans in the Civil
War.

6.1.8.D.5.d

Analyze the effectiveness of the 13th, 14th, and 15th Amendments to the United
States Constitution from multiple perspectives.

D. History, Culture, and
Perspectives

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Colonization and Settlement (1585-1763)

Grade 12

By the end of grade 12

Content Statement
1. Colonization and
Settlement

North American Colonial
societies adapted
European governmental,
economic, and cultural
institutions and
ideologies to meet their
needs in the New World.

Strand
A. Civics, Government, and Human
Rights

Cumulative Progress Indicator (CPI)

6.1.12.A.1.a

Explain how British North American colonies adapted the British governance
structure to fit their ideas of individual rights, economic growth, and participatory
government.

6.1.12.A.1.b

Analyze how gender, property ownership, religion, and legal status affected political
rights.

B. Geography, People, and the
Environment

6.1.12.B.1.a

Relate regional geographic variations (e.g., climate, soil conditions, and other natural
resources) to economic development in the New World.

C. Economics, Innovation, and
Technology

6.1.12.C.1.a

Explain how economic ideas and the practices of mercantilism and capitalism
conflicted during this time period.

6.1.12.C.1.b

Determine the extent to which natural resources, labor systems (i.e., the use of
indentured servants, African slaves, and immigrant labor), and entrepreneurship
contributed to economic development in the American colonies.

6.1.12.D.2.a

Explain the consequences to Native American groups of the loss of their land and
people.

D. History, Culture, and Perspectives
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CPI #

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Revolution and the New Nation (1754-1820s)

Grade Level

By the end of grade 12

Content Statement
2. Revolution and the
New Nation

Strand
A. Civics, Government, and Human
Rights

The war for
independence was the
result of growing
ideological, political,
geographic, economic,
and religious tensions
resulting from Britain’s
centralization policies
and practices.

The United States
Constitution and Bill of
Rights were designed to
provide a framework for
the American system of
government, while also
protecting individual
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B. Geography, People, and the
Environment

CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.2.a

Analyze the intellectual origins of the major ideas expressed in the Declaration of
Independence.

6.1.12.A.2.b

Evaluate the importance of the Declaration of Independence, the Constitution, and
the Bill of Rights to the spread of democracy around the world.

6.1.12.A.2.c

Compare and contrast state constitutions, including New Jersey’s 1776 constitution,
with the United States Constitution, and determine their impact on the
development of American constitutional government.

6.1.12.A.2.d

Compare and contrast the arguments of Federalists and Anti-Federalists during the
ratification debates, and assess their continuing relevance.

6.1.12.A.2.e

Explain how judicial review made the Supreme Court an influential branch of
government, and assess the continuing impact of the Supreme Court today.

6.1.12.A.2.f

Examine the emergence of early political parties and their views on centralized
government and foreign affairs, and compare these positions with those of today’s
political parties.

6.1.12.B.2.a

Analyze how the United States has attempted to account for regional differences
while also striving to create an American identity.

6.1.12.B.2.b

Evaluate the effectiveness of the Northwest Ordinance in resolving disputes over
Western lands and the expansion of slavery.

rights.

Debates about individual
rights, states’ rights, and
federal power shaped
the development of the
political institutions and
practices of the new
Republic.

C. Economics, Innovation, and
Technology

D. History, Culture, and Perspectives

6.1.12.C.2.a

Analyze the problems of financing the American Revolutionary War and dealing with
wartime inflation and profiteering.

6.1.12.C.2.b

Explain the effects of inflation, debt, and attempts by new state and national
governments to rebuild the economy by addressing issues of foreign and internal
trade, banking, and taxation.

6.1.12.D.2.a

Analyze contributions and perspectives of African Americans, Native Americans, and
women during the American Revolution.

6.1.12.D.2.b

Explain why American ideals put forth in the Constitution (i.e., due process, rule of
law, and individual rights) have been denied to different groups of people
throughout time.

6.1.12.D.2.c

Relate events in Europe to the development of American trade and American
foreign and domestic policies.

6.1.12.D.2.d

Analyze arguments for new women’s roles and rights, and explain why 18th-century
society limited women’s aspirations.

6.1.12.D.2.e

Determine the impact of African American leaders and institutions in shaping free
Black communities in the North.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Expansion and Reform (1801-1861)

Grade Level

By the end of grade 12

Content Statement
3. Expansion and
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Strand
A. Civics, Government, and Human

CPI #
6.1.12.A.3.a

Cumulative Progress Indicator (CPI)
Assess the influence of Manifest Destiny on foreign policy during different time

Reform

Rights
6.1.12.A.3.b

Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, the
Louisiana Purchase, the War of 1812, the Monroe Doctrine, the War with Mexico,
and Native American removal) was influenced by perceived national interest.

6.1.12.A.3.c

Assess the role of geopolitics in the development of American foreign relations
during this period.

6.1.12.A.3.d

Describe how the Supreme Court increased the power of the national government
and promoted national economic growth during this era.

6.1.12.A.3.e

Judge the fairness of government treaties, policies, and actions that resulted in
Native American migration and removal.

6.1.12.A.3.f

Compare and contrast the successes and failures of political (i.e., the 1844 State
Constitution) and social (i.e., abolition, women’s rights, and temperance) reform
movements in New Jersey and the nation during the Antebellum period.

6.1.12.A.3.g

Determine the extent to which state and local issues, the press, the rise of interestgroup politics, and the rise of party politics impacted the development of democratic
institutions and practices.

6.1.12.A.3.h

Analyze the various rationales provided as a justification for slavery.

6.1.12.A.3.i

Relate the impact of the Supreme Court decision regarding the Amistad to the
antislavery movement.

B. Geography, People, and the
Environment

6.1.12.B.3.a

Assess the impact of Western settlement on the expansion of United States political
boundaries.

C. Economics, Innovation, and
Technology

6.1.12.C.3.a

Analyze how technological developments transformed the economy, created
international markets, and affected the environment in New Jersey and the nation.

6.1.12.C.3.b

Relate the wealth of natural resources to the economic development of the United
States and to the quality of life of individuals.

Multiple political,
social, and economic
factors caused
American territorial
expansion.

The rapid expansion
and transformation of
the American economy
contributed to regional
tensions, social reform,
political compromises,
and an expansion of
democratic practices.
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periods in American history.
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6.1.12.D.3.a

Determine how expansion created opportunities for some and hardships for others
by considering multiple perspectives.

6.1.12.D.3.b

Explain how immigration intensified ethnic and cultural conflicts and complicated
the forging of a national identity.

6.1.12.D.3.c

Assess how states' rights (i.e., Nullification) and sectional interests influenced party
politics and shaped national policies (i.e., the Missouri Compromise and the
Compromise of 1850).

6.1.12.D.3.d

Analyze the role education played in improving economic opportunities and in the
development of responsible citizens.

6.1.12.D.3.e

Determine the impact of religious and social movements on the development of
American culture, literature, and art.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Civil War and Reconstruction (1850-1877)

Grade Level

By the end of grade 12

Content Statement
4. Civil War and
Reconstruction

Strand
A. Civics, Government, and Human
Rights

The Civil War was
caused by ideological,
economic, and political
differences about the
future course of the
nation.

Efforts to reunite the
country through
Reconstruction were
contested, resisted, and
had long-term
consequences.

B. Geography, People, and the
Environment

C. Economics, Innovation, and
Technology
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CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.4.a

Analyze the ways in which prevailing attitudes, socioeconomic factors, and
government actions (i.e., the Fugitive Slave Act and Dred Scott Decision) in the North
and South (i.e., Secession) led to the Civil War.

6.1.12.A.4.b

Analyze how ideas found in key documents (i.e., the Declaration of Independence,
the Seneca Falls Declaration of Sentiments and Resolution, the Emancipation
Proclamation, and the Gettysburg Address) contributed to demanding equality for
all.

6.1.12.A.4.c

Evaluate how political and military leadership affected the outcome of the Civil War.

6.1.12.A.4.d

Judge the effectiveness of the 13th, 14th, and 15th Amendments in obtaining
citizenship and equality for African Americans.

6.1.12.B.4.a

Use maps and primary sources to assess the impact that geography, improved
military strategies, and new modes of transportation had on the outcome of the Civil
War.

6.1.12.B.4.b

Analyze the impact of population shifts and migration patterns during the
Reconstruction period.

6.1.12.C.4.a

Assess the role that economics played in enabling the North and South to wage war.

6.1.12.C.4.b

Compare and contrast the immediate and long-term effects of the Civil War on the
economies of the North and South.

D. History, Culture, and Perspectives
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6.1.12.C.4.c

Explain why the Civil War was more costly to America than previous conflicts were.

6.1.12.D.4.a

Compare and contrast the roles of African Americans who lived in Union and
Confederate states during the Civil War.

6.1.12.D.4.b

Compare and contrast the impact of the American Civil War and the impact of a past
or current civil war in another country in terms of the consequences for people’s
lives and work.

6.1.12.D.4.c

Analyze the debate about how to reunite the country, and determine the extent to
which enacted Reconstruction policies achieved their goals.

6.1.12.D.4.d

Relate conflicting political, economic, social, and sectional perspectives on
Reconstruction to the resistance of some Southern individuals and states.

6.1.12.D.4.e

Analyze the impact of the Civil War and the 14th Amendment on the development
of the country and on the relationship between the national and state governments.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Development of the Industrial United States (1870-1900)

Grade Level

By the end of grade 12

Content Statement
5. The Development of
the Industrial United
States

Technological
developments and
unregulated business
practices revolutionized
transportation,
manufacturing, and
consumption and
changed the daily lives
of Americans.

Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

C. Economics, Innovation, and
Technology
The Industrial
Revolution and
immigration had a
powerful impact on
labor relations,
urbanization, the
environment, and
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CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.5.a

Relate industrial growth to the need for social and governmental reforms.

6.1.12.A.5.b

Assess the impact of governmental efforts to regulate industrial and financial
systems in order to provide economic stability.

6.1.12.A.5.c

Analyze the effectiveness of governmental policies and of actions by groups and
individuals to address discrimination against new immigrants, Native Americans, and
African Americans.

6.1.12.B.5.a

Explain how the Homestead Act, the availability of land and natural resources, and
the development of transcontinental railroads and waterways promoted the growth
of a nationwide economy and the movement of populations.

6.1.12.B.5.b

Assess the impact of rapid urbanization on the environment and on the quality of
life in cities.

6.1.12.C.5.a

Analyze the economic practices of various business organizations (i.e., corporations
and monopolies) regarding the production and marketing of goods, and explain the
positive or negative impact of these practices on the nation and on individuals.

6.1.12.C.5.b

Compare and contrast economic development of the North, South, and West in the
post-Civil War period.

6.1.12.C.5.c

Analyze the cyclical nature of the economy and the impact of periods of expansion
and recession on businesses and individuals.

cultural values and
created tensions
between ethnic and
social groups.

D. History, Culture, and Perspectives

6.1.12.D.5.a

Analyze government policies and other factors that promoted innovation,
entrepreneurship, and industrialization in New Jersey and the United States during
this period.

6.1.12.D.5.b

Evaluate how events led to the creation of labor and agricultural organizations that
protect the rights of workers.

6.1.12.D.5.c

Assess the effectiveness of public education in fostering national unity and American
values and in helping people meet their economic needs and expectations.

6.1.12.D.5.d

Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Emergence of Modern America (1890-1930)

Grade Level

By the end of grade 12

Content Statement
6. The Emergence of
Modern America:
Progressive Reforms

Progressive reform
movements promoted
government efforts to
address problems
created by rapid
industrialization,
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Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the

CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.6.a

Evaluate the effectiveness of Progressive reforms in preventing unfair business
practices and political corruption and in promoting social justice.

6.1.12.A.6.b

Evaluate the ways in which women organized to promote government policies (i.e.,
abolition, women’s suffrage, and the temperance movement) designed to address
injustice, inequality, workplace safety, and immorality.

6.1.12.A.6.c

Relate the creation of African American advocacy organizations (i.e., the National
Association for the Advancement of Colored People) to United States Supreme Court
decisions (i.e., Plessy v. Ferguson) and state and local governmental policies.

6.1.12.B.6.a

Determine the role geography played in gaining access to raw materials and finding

immigration, and unfair
treatment of women,
children, and minority
groups.

An expanding market
for international trade
promoted policies that
resulted in America
emerging as a world
power.

Environment

C. Economics, Innovation, and
Technology

D. History, Culture, and Perspectives
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new global markets to promote trade.
6.1.12.B.6.b

Compare and contrast issues involved in the struggle between the unregulated
development of natural resources and efforts to conserve and protect natural
resources during the period of industrial expansion.

6.1.12.C.6.a

Evaluate the effectiveness of labor and agricultural organizations in improving
economic opportunities for various groups.

6.1.12.C.6.b

Determine how supply and demand influenced price and output during the
Industrial Revolution.

6.1.12.C.6.c

Analyze the impact of money, investment, credit, savings, debt, and financial
institutions on the development of the nation and the lives of individuals.

6.1.12.D.6.a

Assess the impact of technological innovation and immigration on the development
of agriculture, industry, and urban culture during the late 19th century in New Jersey
(i.e., Paterson Silk Strike 1913) and the United States.

6.1.12.D.6.b

Compare and contrast the foreign policies of American presidents during this time
period, and analyze how these presidents contributed to the United States
becoming a world power.

6.1.12.D.6.c

Analyze the successes and failures of efforts to expand women’s rights, including the
work of important leaders (i.e., Elizabeth Cady Stanton, Susan B. Anthony, Alice Paul,
and Lucy Stone) and the eventual ratification of the 19th Amendment.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Emergence of Modern America (1890-1930)

Grade Level

By the end of grade 12

Content Statement
7. The Emergence of
Modern America:
World War I

United States
involvement in World
War I affected politics,
the economy, and
geopolitical relations
following the war.

Strand
A. Civics, Government, and Human
Rights

Cumulative Progress Indicator (CPI)

6.1.12.A.7.a

Analyze the reasons for the policy of neutrality regarding World War I, and explain
why the United States eventually entered the war.

6.1.12.A.7.b

Evaluate the impact of government policies designed to promote patriotism and to
protect national security during times of war (i.e., the Espionage Act and the
Sedition Amendment) on individual rights.

6.1.12.A.7.c

Analyze the Treaty of Versailles and the League of Nations from the perspectives of
different countries.

B. Geography, People, and the
Environment

6.1.12.B.7.a

Explain how global competition by nations for land and resources led to increased
militarism.

C. Economics, Innovation, and
Technology

6.1.12.C.7.a

Determine how technological advancements affected the nature of World War I on
land, on water, and in the air.

6.1.12.C.7.b

Assess the immediate and long-term impact of women and African Americans
entering the work force in large numbers during World War I.

6.1.12.D.7.a

Evaluate the effectiveness of Woodrow Wilson’s leadership during and immediately
after World War I.

6.1.12.D.7.b

Determine the extent to which propaganda, the media, and special interest groups
shaped American public opinion and American foreign policy during World War I.

6.1.12.D.7.c

Analyze the factors contributing to a rise in authoritarian forms of government and

D. History, Culture, and Perspectives
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CPI #

ideologies (i.e., fascism, communism, and socialism) after World War I.
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Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Emergence of Modern America (1890-1930)

Grade Level

By the end of grade 12

Content Statement
8. The Emergence of
Modern America:
Roaring Twenties

The 1920s is
characterized as a time
of social, economic,
technological, and
political change, as well
as a time of emerging
isolationism, racial and
social tensions, and
economic problems.

Strand
A. Civics, Government, and Human
Rights

Cumulative Progress Indicator (CPI)

6.1.12.A.8.a

Relate government policies to the prosperity of the country during the 1920s, and
determine the impact of these policies on business and the consumer.

6.1.12.A.8.b

Compare and contrast the global marketing practices of United States factories and
farms with American public opinion and government policies that favored
isolationism.

6.1.12.A.8.c

Relate social intolerance, xenophobia, and fear of anarchists to government policies
restricting immigration, advocacy, and labor organizations.

B. Geography, People, and the
Environment

6.1.12.B.8.a

Determine the impact of the expansion of agricultural production into marginal
farmlands and other ineffective agricultural practices on people and the
environment.

C. Economics, Innovation, and
Technology

6.1.12.C.8.a

Analyze the push-pull factors that led to the Great Migration.

6.1.12.C.8.b

Relate social, cultural, and technological changes in the interwar period to the rise of
a consumer economy and the changing role and status of women.

6.1.12.D.8.a

Explain why the Great Migration led to heightened racial tensions, restrictive laws, a
rise in repressive organizations, and an increase in violence

6.1.12.D.8.b

Assess the impact of artists, writers, and musicians of the 1920s, including the
Harlem Renaissance, on American culture and values.

D. History, Culture, and Perspectives
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CPI #

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Great Depression and World War II (1929-1945)

Grade Level

By the end of grade 12

Content Statement
9. The Great
Depression and World
War II: The Great
Depression

The Great Depression
resulted from
government economic
policies, business
practices, and
individual decisions,
and it impacted
business and society.

Strand

Cumulative Progress Indicator (CPI)

A. Civics, Government, and Human
Rights

6.1.12.A.9.a

Analyze how the actions and policies of the United States government contributed
to the Great Depression.

B. Geography, People, and the
Environment

6.1.12.B.9.a

Determine how agricultural practices, overproduction, and the Dust Bowl intensified
the worsening economic situation during the Great Depression.

C. Economics, Innovation, and
Technology

6.1.12.C.9.a

Explain how government can adjust taxes, interest rates, and spending and use
other policies to restore the country’s economic health.

6.1.12.C.9.b

Explain how economic indicators (i.e., gross domestic product, the consumer index,
the national debt, and the trade deficit) are used to evaluate the health of the
economy.

6.1.12.C.9.c

Explain the interdependence of various parts of a market economy.

6.1.12.C.9.d

Compare and contrast the causes and outcomes of the stock market crash in 1929
and other periods of economic instability.

6.1.12.D.9.a

Explore the global context of the Great Depression and the reasons for the
worldwide economic collapse.

6.1.12.D.9.b

Analyze the impact of the Great Depression on the American family, migratory
groups, and ethnic and racial minorities.

D. History, Culture, and Perspectives
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CPI #

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Great Depression and World War II (1929-1945)

Grade Level

By the end of grade 12

Content Statement
10. The Great
Depression and World
War II : New Deal

Aimed at recovery,
relief, and reform, New
Deal programs had a
lasting impact on the
expansion of the role
of the national
government in the
economy.

Strand
A. Civics, Government, and Human
Rights

Cumulative Progress Indicator (CPI)

6.1.12.A.10.a

Explain how and why conflict developed between the Supreme Court and other
branches of government over aspects of the New Deal.

6.1.12.A.10.b

Assess the effectiveness of governmental policies enacted during the New Deal
period (i.e., the FDIC, NLRB, and Social Security) in protecting the welfare of
individuals.

6.1.12.A.10.c

Evaluate the short- and long-term impact of the expanded role of government on
economic policy, capitalism, and society.

B. Geography, People, and the
Environment

6.1.12.B.10.a

Assess the effectiveness of New Deal programs designed to protect the
environment.

C. Economics, Innovation, and
Technology

6.1.12.C.10.a

Evaluate the effectiveness of economic regulations and standards established during
this time period in combating the Great Depression.

6.1.12.C.10.b

Compare and contrast the economic ideologies of the two major political parties
regarding the role of government during the New Deal and today.

6.1.12.D.10.a

Analyze how other nations responded to the Great Depression.

6.1.12.D.10.b

Compare and contrast the leadership abilities of Franklin Delano Roosevelt and
those of past and recent presidents.

6.1.12.D.10.c

Explain how key individuals, including minorities and women (i.e., Eleanor Roosevelt
and Frances Perkins), shaped the core ideologies and policies of the New Deal.

D. History, Culture, and Perspectives
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CPI #

6.1.12.D.10.d
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Determine the extent to which New Deal public works and arts programs impacted
New Jersey and the nation.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

The Great Depression and World War II (1929-1945)

Grade Level

By the end of grade 12

Content Statement
11. The Great
Depression and World
War II: World War II

Strand
A. Civics, Government, and Human
Rights

Evaluate the effectiveness of international agreements following World War I in
preventing international disputes during the 1920s and 1930s.

6.1.12.D.11.b

Compare and contrast different perspectives about how the United States should
respond to aggressive policies and actions taken by other nations at this time.

6.1.12.A.11.c

Determine if American policies regarding Japanese internment and actions against
other minority groups were a denial of civil rights.

6.1.12.A.11.d

Analyze the decision to use the atomic bomb and the consequences of doing so.

6.1.12.A.11.e

Assess the responses of the United States and other nations to the violation of
human rights that occurred during the Holocaust and other genocides.

B. Geography, People, and the
Environment

6.1.12.B.11.a

Explain the role that geography played in the development of military strategies and
weaponry in World War II.

C. Economics, Innovation, and
Technology

6.1.12.C.11.a

Apply opportunity cost and trade-offs to evaluate the shift in economic resources
from the production of domestic to military goods during World War II, and analyze
the impact of the post-war shift back to domestic production.

6.1.12.C.11.b

Relate new wartime inventions to scientific and technological advancements in the
civilian world.

6.1.12.D.11.a

Analyze the roles of various alliances among nations and their leaders in the conduct
and outcomes of the World War II.

D. History, Culture, and Perspectives
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Cumulative Progress Indicator (CPI)

6.1.12.D.11.a

The United States
participated in World
War II as an Allied force
to prevent military
conquests by Germany,
Italy, and Japan.

Domestic and military
policies during World
War II continued to
deny equal rights to
African Americans,
Asian Americans, and
women.

CPI #
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6.1.12.D.11.b

Evaluate the role of New Jersey (i.e., defense industries, Seabrook Farms, military
installations, and Battleship New Jersey) and prominent New Jersey citizens (i.e.,
Albert Einstein) in World War II.

6.1.12.D.11.c

Explain why women, African Americans, Native Americans, Asian Americans, and
other minority groups often expressed a strong sense of nationalism despite the
discrimination they experienced in the military and workforce.

6.1.12.D.11.d

Compare the varying perspectives of victims, survivors, bystanders, rescuers, and
perpetrators during the Holocaust.

6.1.12.D.11.e

Explain how World War II and the Holocaust led to the creation of international
organizations (i.e., the United Nations) to protect human rights, and describe the
subsequent impact of these organizations.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Postwar United States (1945 to early 1970s)

Grade Level

By the end of grade 12

Content Statement
12. Postwar United
States: Cold War

Cold War tensions
between the United
States and communist
countries resulted in
conflict that influenced
domestic and foreign
policy for over forty
years.

Strand
A. Civics, Government, and Human
Rights

Cumulative Progress Indicator (CPI)

6.1.12.A.12.a

Analyze ideological differences and other factors that contributed to the Cold War
and to United States involvement in conflicts intended to contain communism,
including the Korean War, the Cuban Missile Crisis, and the Vietnam War.

6.1.12.A.12.b

Examine constitutional issues involving war powers, as they relate to United States
military intervention in the Korean War, the Vietnam War, and other conflicts.

6.1.12.A.12.c

Explain how the Arab-Israeli conflict influenced American foreign policy.

B. Geography, People and the
Environment

6.1.12.B.12.a

Evaluate the effectiveness of the Marshall Plan and regional alliances in the
rebuilding of European nations in the post World War II period.

C. Economics, Innovation, and
Technology

6.1.12.C.12.a

Explain the implications and outcomes of the Space Race from the perspectives of
the scientific community, the government, and the people.

6.1.12.C.12.b

Assess the impact of agricultural innovation on the world economy.

6.1.12.C.12.c

Analyze how scientific advancements impacted the national and global economies
and daily life.

6.1.12.C.12.d

Assess the role of the public and private sectors in promoting economic growth and
ensuring economic stability.

6.1.12.D.12.a

Analyze the impact of American governmental policies on independence movements
in Africa, Asia, the Caribbean, and the Middle East.

6.1.12.D.12.b

Analyze efforts to eliminate communism, such as McCarthyism, and their impact on

D. History, Culture, and Perspectives
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individual civil liberties.
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6.1.12.D.12.c

Evaluate how the development of nuclear weapons by industrialized countries and
developing counties affected international relations.

6.1.12.D.12.d

Compare and contrast American public support of the government and military
during the Vietnam War with that of other conflicts.

6.1.12.D.12.e

Analyze the role that media played in bringing information to the American public
and shaping public attitudes toward the Vietnam War.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Postwar United States (1945 to early 1970s)

Grade Level

By the end of grade 12

Content Statement
13. Postwar United
States: Civil Rights and
Social Change

The Civil Rights
movement marked a
period of social turmoil
and political reform,
resulting in the
expansion of rights and
opportunities for
individuals and groups
previously
discriminated against.

Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

C. Economics, Innovation, and
Technology
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CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.13.a

Analyze the effectiveness of the New Jersey Constitution of 1947, New Jersey Supreme
Court decisions (i.e., Hedgepeth and Williams v. Trenton Board of Education), and New
Jersey’s Law Against Discrimination (i.e., P.L. 1945, c.169) in eliminating segregation and
discrimination.

6.1.12.A.13.b

Analyze the effectiveness of national legislation, policies, and Supreme Court decisions
(i.e., the Civil Rights Act, the Voting Rights Act, the Equal Rights Amendment, Title VII,
Title IX, Affirmative Action, Brown v. Board of Education, and Roe v. Wade) in promoting
civil liberties and equal opportunities.

6.1.12.A.13.c

Determine the extent to which changes in national policy after 1965 impacted
immigration to New Jersey and the United States.

6.1.12.B.13.a

Determine the factors that led to migration from American cities to suburbs in the
1950s and 1960s, and describe how this movement impacted cities.

6.1.12.B.13.b

Evaluate the effectiveness of environmental movements and their influence on public
attitudes and environmental protection laws.

6.1.12.C.13.a

Explain how individuals and organizations used economic measures (e.g., the
Montgomery Bus Boycott, sit downs, etc.) as weapons in the struggle for civil and
human rights.

6.1.12.C.13.b

Evaluate the effectiveness of economic policies that sought to combat post-World War
II inflation.

D. History, Culture, and Perspectives
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6.1.12.C.13.c

Determine the effectiveness of social legislation that was enacted to end poverty in the
1960s and today.

6.1.12.C.13.d

Relate American economic expansion after World War II to increased consumer
demand.

6.1.12.D.13.a

Determine the impetus for the Civil Rights Movement, and explain why national
governmental actions were needed to ensure civil rights for African Americans.

6.1.12.D.13.b

Compare and contrast the leadership and ideology of Martin Luther King, Jr., and
Malcolm X during the Civil Rights Movement, and evaluate their legacies.

6.1.12.D.13.c

Analyze the successes and failures of women’s rights organizations, the American Indian
Movement, and La Raza in their pursuit of civil rights and equal opportunities.

6.1.12.D.13.d

Determine the extent to which suburban living and television supported conformity and
stereotyping during this time period, while new music, art, and literature acted as
catalysts for the counterculture movement.

6.1.12.D.13.e

Explain why the Peace Corps was created and how its role has evolved over time.

6.1.12.D.13.f

Relate the changing role of women in the labor force to changes in family structure.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Contemporary United States (1970-Today)

Grade Level

By the end of grade 12

Content Statement
14. Contemporary
United States:
Domestic Policies

Strand
A. Civics, Government, and Human
Rights

Differing views on
government’s role in
social and economic
issues led to greater
partisanship in
government decision
making.

The increased
economic prosperity
and opportunities
experienced by many
masked growing
tensions and disparities
experienced by some
individuals and groups.
B. Geography, People, and the
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CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.14.a

Evaluate the effectiveness of the checks and balances system in preventing one
branch of national government from usurping too much power during contemporary
times.

6.1.12.A.14.b

Analyze how the Supreme Court has interpreted the Constitution to define the rights
of the individual, and evaluate the impact on public policies.

6.1.12.A.14.c

Assess the merit and effectiveness of recent legislation in addressing the health,
welfare, and citizenship status of individuals and groups.

6.1.12.A.14.d

Analyze the conflicting ideologies and actions of political parties regarding spending
priorities, the role of government in the economy, and social reforms.

6.1.12.A.14.e

Evaluate the effectiveness and fairness of the process by which national, state, and
local officials are elected and vote on issues of public concern.

6.1.12.A.14.f

Determine the extent to which nongovernmental organizations, special interest
groups, third party political groups, and the media affect public policy.

6.1.12.A.14.g

Analyze the impact of community groups and state policies that strive to increase
the youth vote (i.e., distribution of voter registration forms in high schools).

6.1.12.A.14.h

Assess the effectiveness of government policies in balancing the rights of the
individual against the need for national security.

6.1.12.B.14.a

Determine the impact of recent immigration and migration patterns in New Jersey

Environment
Immigration,
educational
opportunities, and
social interaction have
led to the growth of a
multicultural society
with varying values and
perspectives.
C. Economics, Innovation, and
Technology

D. History, Culture, and Perspectives
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and the United States on demographic, social, economic, and political issues.
6.1.12.B.14.b

Analyze how regionalization, urbanization, and suburbanization have led to social
and economic reform movements in New Jersey and the United States.

6.1.12.B.14.c

Evaluate the impact of individual, business, and government decisions and actions
on the environment, and assess the efficacy of government policies and agencies in
New Jersey and the United States in addressing these decisions.

6.1.12.B.14.d

Analyze the use of eminent domain in New Jersey and the United States from a
variety of perspectives.

6.1.12.C.14.a

Use economic indicators to evaluate the effectiveness of state and national fiscal
(i.e., government spending and taxation) and monetary (i.e., interest rates) policies.

6.1.12.C.14.b

Judge to what extent government should intervene at the local, state, and national
levels on issues related to the economy

6.1.12.C.14.c

Analyze economic trends, income distribution, labor participation (i.e., employment,
the composition of the work force), and government and consumer debt and their
impact on society.

6.1.12.C.14.d

Relate the changing manufacturing, service, science, and technology industries and
educational opportunities to the economy and social dynamics in New Jersey.

6.1.12.D.14.a

Determine the relationship between United States domestic and foreign policies.

6.1.12.D.14.b

Assess the effectiveness of actions taken to address the causes of continuing urban
tensions and violence.

6.1.12.D.14.c

Determine the impact of the changing role of labor unions on the economy, politics,
and employer-employee relationships.

6.1.12.D.14.d

Evaluate the extent to which women, minorities, individuals with gender
preferences, and individuals with disabilities have met their goals of equality in the
workplace, politics, and society.

6.1.12.D.14.e

Evaluate the role of religion on cultural and social mores, public opinion, and

political decisions.
6.1.12.D.14.f

Page 135 of 286

Determine the influence of multicultural beliefs, products (i.e., art, food, music, and
literature), and practices in shaping contemporary American culture.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make
informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Contemporary United States (1970-Today)

Grade Level

By the end of grade 12

Content Statement
15. Contemporary
United States:
International Policies

Strand

CPI #

Cumulative Progress Indicator (CPI)

6.1.12.A.15.a

Analyze the factors that led to the fall of communism in Eastern European countries
and the Soviet Union, and determine how the fall influenced the global power
structure.

6.1.12.A.15.b

Determine the effectiveness of the United States in pursuing national interests while
also attempting to address global political, economic, and social problems.

6.1.12.A.15.c

Evaluate the role of diplomacy in developing peaceful relations, alliances, and global
agreements with other nations.

6.1.12.A.15.d

Assess the impact of the arms race and the proliferation of nuclear weapons on
world power, security, and national foreign policy.

6.1.12.A.15.e

Analyze the impact of United States support for the policies and actions of the
United Nations and other international organizations.

6.1.12.A.15.f

Evaluate the effectiveness of United States policies and actions in supporting the
economic and democratic growth of developing nations.

B. Geography, People, and the
Environment

6.1.12.B.15.a

Evaluate the effectiveness of the United States government’s efforts to provide
humanitarian assistance during international natural disasters and times of crises.

C. Economics, Innovation, and
Technology

6.1.12.C.15.a

Relate the role of America’s dependence on foreign oil to its economy and foreign
policy.

6.1.12.C.15.b.

Assess economic priorities related to international and domestic needs, as reflected

A. Civics, Government, and Human
Rights

The United States has
used various methods to
achieve foreign policy
goals that affect the
global balance of power,
national security, other
national interests, and
the development of
democratic societies.
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in the national budget.
D. History, Culture, and Perspectives
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6.1.12.D.15.a

Compare United Nations policies and goals (i.e., the International Declaration of
Human Rights and the United Nations Millennium Development Goals) intended to
promote human rights and prevent the violation of human rights with actions taken
by the United States.

6.1.12.D.15.b.

Compare the perspectives of other nations and the United States regarding United
States foreign policy.

6.1.12.D.15.c

Explain how and why religious tensions and historic differences in the Middle East
have led to international conflicts, and analyze the effectiveness of United States
policy and actions in bringing peaceful resolutions to the region.

6.1.12.D.15.d

Analyze the reasons for terrorism and the impact that terrorism has had on
individuals and government policies, and assess the effectiveness of actions taken by
the United States and other nations to prevent terrorism.

Content Area

Social Studies

Standard

6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically about how past and present
interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed
decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

Era

Contemporary United States (1970-Today)

Grade Level

By the end of grade 12

Content Statement
16. Contemporary
United States:
Interconnected Global
Society

Scientific and
technological changes
have dramatically
affected the economy,
the nature of work,
education, and social
interactions.

Strand
A. Civics, Government, and Human
Rights

Cumulative Progress Indicator (CPI)

6.1.12.A.16.a

Determine the impact of media and technology on world politics during this time
period.

6.1.12.A.16.b

Analyze government efforts to address intellectual property rights, personal privacy,
and other ethical issues in science, medicine, and business that arise from the global
use of new technologies.

6.1.12.A.16.c

Assess from various perspectives the effectiveness with which the United States
government addresses economic issues that affect individuals, business, and/or
other countries.

B. Geography, People, and the
Environment

6.1.12.B.16.a

Explain why natural resources (i.e., fossil fuels, food, and water) continue to be a
source of conflict, and analyze how the United States and other nations have
addressed issues concerning the distribution and sustainability of natural resources.

C. Economics, Innovation, and
Technology

6.1.12.C.16.a

Evaluate the economic, political, and social impact of new and emerging
technologies on individuals and nations.

6.1.12.C.16.b

Predict the impact of technology on the global workforce and on entrepreneurship.

6.1.12.C.16.c

Assess the impact of international trade, global business organizations, and overseas
competition on the United States economy and workforce.

6.1.12.D.16.a

Analyze the impact of American culture on other world cultures from multiple
perspectives.

D. History, Culture, and Perspectives
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CPI #
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6.1.12.D.16.b

Explain how and why technology is transforming access to education and
educational practices worldwide.

6.1.12.D.16.c

Determine past and present factors that led to the widening of the gap between the
rich and poor, and evaluate how this has affected individuals and society.

Content Area

Social Studies

Standard

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

The Beginnings of Human Society

Grade Level

By the end of grade 8

Content Statement
1. The Beginnings of
Human Society:
Paleolithic and
Neolithic Ages
Hunter/gatherers
adapted to their
physical environments
using resources, the
natural world, and
technological
advancements.

The agricultural
revolution led to an
increase in population,
specialization of labor,
new forms of social
organization, and the
beginning of societies.

Archaeology provides
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Strand

CPI #

Cumulative Progress Indicator (CPI)

A. Civics, Government, and Human
Rights

6.2.8.A.1.a

Compare and contrast the social organization of early hunters/gatherers and those
who lived in early agrarian societies.

B. Geography, People, and the
Environment

6.2.8.B.1.a

Explain the various migratory patterns of hunters/gatherers who moved from Africa
to Eurasia, Australia, and the Americas, and describe the impact of migration on
their lives and on the shaping of societies.

6.2.8.B.1.b

Compare and contrast how nomadic and agrarian societies used land and natural
resources.

6.2.8.C.1.a

Relate the agricultural revolution (including the impact of food surplus from
farming) to population growth and the subsequent development of civilizations.

6.2.8.C.1.b

Determine the impact of technological advancements on hunter/gatherer and
agrarian societies.

6.2.8.D.1.a

Demonstrate an understanding of pre-agricultural and post-agricultural periods in
terms of relative length of time.

6.2.8.D.1.b

Relate the development of language and forms of writing to the expression of ideas,
creation of cultural identity, and development of more complex social structures.

6.2.8.D.1.c

Explain how archaeological discoveries are used to develop and enhance
understanding of life prior to written records.

C. Economics, Innovation, and
Technology

D. History, Culture, and Perspectives

historical and scientific
explanations for how
ancient people lived.
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Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

Early Civilizations and the Emergence of Pastoral Peoples (4000-1000 BCE)

Grade Level

By the end of grade 8

Content Statement
2. Early Civilizations
and the Emergence of
Pastoral Peoples:
Ancient River Valley
Civilizations
Ancient river valley
civilizations (e.g.,
Mesopotamia, Egypt,
Indus River [modern
Pakistan and
northwestern India],
and, later, Yellow River
Valley in China)
developed due to
favorable geographic
conditions. They
created centralized
systems of government
and advanced
societies.
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Strand
A. Civics, Government, and Human
Rights

CPI #

Cumulative Progress Indicator (CPI)

6.2.8.A.2.a

Explain why different ancient river valley civilizations developed similar forms of
government.

6.2.8.A.2.b

Explain how codifying laws met the needs of ancient river valley societies.

6.2.8.A.2.c

Determine the role of slavery in the economic and social structures of ancient river
valley civilizations.

6.2.8.B.2.a

Determine the extent to which geography influenced settlement, the development
of trade networks, technological innovations, and the sustainability of ancient river
valley civilizations.

6.2.8.B.2.b

Compare and contrast physical and political maps of ancient river valley civilizations
and their modern counterparts (i.e., Mesopotamia and Iraq; Ancient Egypt and
Modern Egypt; Indus River Valley and Modern Pakistan/India; Ancient China and
Modern China), and determine the geopolitical impact of these civilizations, then
and now.

C. Economics, Innovation, and
Technology

6.2.8.C.2.a

Explain how technological advancements led to greater economic specialization,
improved weaponry, trade, and the development of a class system in ancient river
valley civilizations.

D. History, Culture, and Perspectives

6.2.8.D.2.a

Analyze the impact of religion on daily life, government, and culture in various
ancient river valley civilizations.

B. Geography, People, and the
Environment
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6.2.8.D.2.b

Explain how the development of written language transformed all aspects of life in
ancient river valley civilizations.

6.2.8.D.2.c

Analyze the factors that led to the rise and fall of various ancient river valley
civilizations and determine whether there was a common pattern of growth and
decline.

6.2.8.D.2.d

Justify which of the major achievements of the ancient river valley civilizations
represent the most enduring legacies.

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE)

Grade Level

By the end of grade 8

Content Statement
3. The Classical
Civilizations of the
Mediterranean
World, India, and
China
Classical civilizations
(i.e., Greece, Rome,
India and China)
developed and
expanded into
empires of
unprecedented size
and diversity by
creating centralized
governments and
promoting
commerce, a
common culture, and
social values.
Cultural exchange
and diffusion
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Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

CPI #

Cumulative Progress Indicator (CPI)

6.2.8.A.3.a

Compare and contrast the methods (i.e., autocratic rule, philosophies, and
bureaucratic structures; communication and transportation systems) used by the
rulers of Rome, China, and India to control and unify their expanding empires.

6.2.8.A.3.b

Compare and contrast the rights and responsibilities of free men, women, slaves,
and foreigners in the political, economic, and social structures of classical
civilizations.

6.2.8.A.3.c

Determine the foundational concepts and principles of Athenian democracy and the
Roman Republic that later influenced the development of the United States
Constitution.

6.2.8.A.3.d

Compare and contrast the roles and responsibilities of citizens in Athens and Sparta
to those of United States citizens today, and evaluate how citizens perceived the
principles of liberty and equality then and now.

6.2.8.A.3.e

Compare and contrast the American legal system and the legal systems of classical
civilizations, and determine the extent to which the early systems influenced the
current legal system.

6.2.8.B.3.a

Determine how geography and the availability of natural resources influenced the
development of the political, economic, and cultural systems of each of the classical
civilizations and provided motivation for expansion.

dramatically
increased, and
enduring world
religions emerged,
during the era of
classical civilizations.
Classical civilizations
declined as a result of
internal weaknesses
and external
invasions, but they
left lasting legacies
for future
civilizations.
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C. Economics, Innovation, and
Technology

D. History, Culture, and Perspectives

6.2.8.B.3.b

Explain how geography and the availability of natural resources led to both the
development of Greek city-states and to their demise.

6.2.8.C.3.a

Analyze the impact of expanding land and sea trade routes through the
Mediterranean Basin, India, and China.

6.2.8.C.3.b

Explain how the development of a uniform system of exchange facilitated trade in
classical civilizations.

6.2.8.C.3.c

Explain how classical civilizations used technology and innovation to enhance
agricultural/manufacturing output and commerce, to expand military capabilities, to
improve life in urban areas, and to allow for greater division of labor.

6.2.8.D.3.a

Compare and contrast social hierarchies in classical civilizations as they relate to
power, wealth, and equality.

6.2.8.D.3.b

Relate the Chinese dynastic system to the longevity of authoritarian rule in China.

6.2.8.D.3.c

Determine common factors that contributed to the decline and fall of the Roman
Empire, Gupta India, and Han China.

6.2.8.D.3.d

Compare the golden ages of Greece, Rome, India, and China, and justify major
achievements that represent world legacies.

6.2.8.D.3.e

Compare and contrast the tenets of various world religions that developed in or
around this time period (i.e., Buddhism, Christianity, Confucianism, Islam, Judaism,
Sikhism, and Taoism), their patterns of expansion, and their responses to the
current challenges of globalization.

6.2.8.D.3.f

Determine the extent to which religions, mythologies, and other belief systems
shaped the values of classical societies.

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

Expanding Exchanges and Encounters (500 CE-1450 CE)

Grade Level

By the end of grade 8

Content Statement
4. Expanding
Exchanges and
Encounters

The emergence of
empires (i.e., Asia,
Africa, Europe and the
Americas) resulted
from the promotion of
interregional trade,
cultural exchanges,
new technologies,
urbanization, and
centralized political
organization.

The rise and spread of
new belief systems
unified societies, but
they also became a
major source of
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Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

CPI #

Cumulative Progress Indicator (CPI)

6.2.8.A.4.a

Analyze the role of religion and other means rulers used to unify and centrally
govern expanding territories with diverse populations.

6.2.8.A.4.b

Compare and contrast the Japanese and European systems of feudalism and the
effectiveness of each in promoting social, economic, and political order.

6.2.8.A.4.c

Determine the influence of medieval English legal and constitutional practices (i.e.,
the Magna Carta, parliament, and the development of habeas corpus and an
independent judiciary) on modern democratic thought and institutions.

6.2.8.B.4.a

Explain how geography influenced the development of the political, economic, and
cultural centers of each empire and well as the empires’ relationships with other
parts of the world.

6.2.8.B.4.b

Assess how maritime and overland trade routes (i.e., the African caravan and Silk
Road) impacted urbanization, transportation, communication, and the development
of international trade centers.

6.2.8.B.4.c

Determine how Africa’s physical geography and natural resources posed challenges
and opportunities for trade and development.

6.2.8.B.4.d

Explain why the Arabian Peninsula’s physical features and location made it the
epicenter of Afro-Eurasian trade and fostered the spread of Islam into Africa,
Europe, and Asia.

6.2.8.B.4.e

Analyze the motivations for civilizations to modify the environment, determine the
positive and negative consequences of environmental changes made during this

tension and conflict.

time period, and relate these changes to current environmental challenges.
6.2.8.B.4.f

Explain how the geographies of China and Japan influenced their development and
their relationship with one another.

6.2.8.B.4.g

Explain why the strategic location and economic importance of Constantinople and
the Mediterranean Sea were a source of conflict between civilizations.

6.2.8.B.4.h

Explain how the locations, land forms, and climates of Mexico, Central America, and
South America affected the development of Mayan, Aztec, and Incan societies,
cultures, and economies.

6.2.8.C.4.a

Explain the interrelationships among improved agricultural production, population
growth, urbanization, and commercialization.

6.2.8.C.4.b

Analyze how trade, technology, the availability of natural resources, and contact
with other civilizations affected the development of empires in Eurasia and the
Americas.

6.2.8.C.4.c

Explain how the development of new business practices and banking systems
impacted global trade and the development of a merchant class.

6.2.8.C.4.d

Analyze the relationship between trade routes and the development of powerful
city-states and kingdoms in Africa.

6.2.8.C.4.e

Determine the extent to which interaction between the Islamic world and medieval
Europe increased trade, enhanced technology innovation, and impacted scientific
thought and the arts.

6.2.8.D.4.a

Explain how contact between nomadic peoples and sedentary populations had
both positive and negative political, economic, and cultural consequences.

6.2.8.D.4.b

Analyze how religion both unified and divided people.

6.2.8.D.4.c

Analyze the role of religion and economics in shaping each empire’s social hierarchy,
and evaluate the impact these hierarchical structures had on the lives of various
groups of people.

While commercial and
agricultural
improvements created
new wealth and
opportunities for the
empires, most people’s

C. Economics, Innovation, and
Technology

daily lives remained
unchanged.

D. History, Culture, and Perspectives
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6.2.8.D.4.d

Analyze the causes and outcomes of the Crusades from different perspectives,
including the perspectives of European political and religious leaders, the crusaders,
Jews, Muslims, and traders.

6.2.8.D.4.e

Assess the demographic, economic, and religious impact of the plague on
Europe.
Determine which events led to the rise and eventual decline of European feudalism.

6.2.8.D.4.f
6.2.8.D.4.g

Analyze the immediate and long-term impact on China and Europe of the open
exchange between Europe and the Yuan (Mongol) Dynasty.

6.2.8.D.4.h

Determine the extent to which the Byzantine Empire influenced the Islamic world
and western Europe.
Explain how and why Islam spread in Africa, the significance of Timbuktu
to the development and spread of learning, and the impact Islam
continues to have on African society.
Compare the major technological innovations and cultural contributions of the
civilizations of this period and justify which represent enduring legacies.

6.2.8.D.4.i

6.2.8.D.4.j
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Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

The Emergence of the First Global Age (1350-1770)

Grade Level

By the end of grade 12

Content Statement
1. The Emergence of
the First Global Age:
Global Interactions and
Colonialism

The methods of and
motivations for
exploration and
conquest resulted in
increased global
interactions, differing
patterns of trade,
colonization, and
conflict among nations.

Colonization was
inspired by the desire
to have access to
resources and markets,
often at the expense of
the indigenous culture,
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Strand

CPI #

Cumulative Progress Indicator (CPI)

A. Civics, Government, and Human
Rights

6.2.12.A.1.a

Compare and contrast the motivations for and methods by which various empires (e.g.,
Ming, Qing, Spanish, Mughal, or Ottoman) expanded, and assess why some were more
effective than others in maintaining control of their empires.

B. Geography, People, and the
Environment

6.2.12.B.1.a

Explain major changes in world political boundaries between 1450 and 1770, and assess
the extent of European political and military control in Africa, Asia, and the Americas by
the mid-18th century.

6.2.12.B.1.b

Determine the role of natural resources, climate, and topography in European
exploration, colonization, and settlement patterns.

6.2.12.C.1.a

Compare and contrast the economic policies of China and Japan, and determine the
impact these policies had on growth, the desire for colonies, and the relative positions
of China and Japan within the emerging global economy.

6.2.12.C.1.b

Trace the movement of essential commodities (e.g., sugar, cotton) from Asia to Europe
to America, and determine the impact trade on the New World’s economy and society.

6.2.12.C.1.c

Assess the role of mercantilism in stimulating European expansion through trade,
conquest, and colonization.

6.2.12.C.1.d

Determine the effects of increased global trade and the importation of gold and silver
from the New World on inflation in Europe, Southwest Asia, and Africa.

6.2.12.C.1.e

Determine the extent to which various technologies, (e.g., printing, the marine
compass, cannonry, Arabic numerals) derived from Europe’s interactions with Islam and

C. Economics, Innovation, and
Technology

population, and
environment.

Asia provided the necessary tools for European exploration and conquest.
D. History, Culture, and Perspectives

6.2.12.D.1.a

Assess the political, social, and economic impact of the Columbian Exchange of plants,
animals, ideas, and pathogens on Europeans and Native Americans.

6.2.12.D.1.b

Compare slavery practices and other forms of coerced labor or social bondage common
in East Africa, West Africa, Southwest Asia, Europe, and the Americas.

6.2.12.D.1.c

Analyze various motivations for the Atlantic slave trade and the impact on Europeans,
Africans, and Americans.

6.2.12.D.1.d

Explain how the new social stratification created by voluntary and coerced interactions
among Native Americans, Africans, and Europeans in Spanish colonies laid the
foundation for conflict.

6.2.12.D.1.e

Assess the impact of economic, political, and social policies and practices regarding
African slaves, indigenous peoples, and Europeans in the Spanish and Portuguese
colonies.

6.2.12.D.1.f

Analyze the political, cultural, and moral role of Catholic and Protestant Christianity in
the European colonies.

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

Renaissance, Reformation, Scientific Revolution, and Enlightenment (1350-1700)

Grade Level

By the end of grade 12

Content Statement
2. Renaissance,
Reformation, Scientific
Revolution, and
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Strand
A. Civics, Government, and Human
Rights

CPI #
6.2.12.A.2.a

Cumulative Progress Indicator (CPI)
Determine how the principle ideas of the Enlightenment (e.g., rationalism,
secularism, tolerance, empiricism, natural rights, contractual government, laissezfaire economics, promotion by merit, and new theories of education) altered

Enlightenment

Ideas developed during
the Renaissance,
Scientific Revolution,
Reformation, and
Enlightenment led to
political, economic, and
cultural changes that
have had a lasting
impact.
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political thought in Europe, and trace the impact of these ideas over time.
6.2.12.A.2.b

Explain the paradox between the ideology of the Enlightenment and the treatment
of women and non-Europeans in European society.

6.2.12.A.2.c

Determine the reasons for, and the consequences of, the rise of powerful,
centralized nation states in Europe (i.e., the French absolute monarchy and the
English limited monarchy).

6.2.12.B.2.a

Relate the geographic location of Italian city-states to the fact that Italy was the
center of the Renaissance.

6.2.12.B.2.b

Relate the division of European regions during this time period into those that
remained Catholic and those that became Protestant to the practice of religion in
the New World.

C. Economics, Innovation, and
Technology

6.2.12.C.2.a

Relate the development of more modern banking and financial systems to European
economic influence in the world.

D. History, Culture, and Perspectives

6.2.12.D.2.a

Determine the factors that led to the Renaissance and the impact on the arts.

6.2.12.D.2.b

Determine the factors that led to the Reformation and the impact on European
politics.

6.2.12.D.2.c

Justify how innovations from Asian and Islamic civilizations, as well as from ancient
Greek and Roman culture, laid the foundation for the Renaissance.

6.2.12.D.2.d

Analyze the impact of new intellectual, philosophical, and scientific ideas on how
humans viewed themselves and how they viewed their physical and spiritual worlds.

6.2.12.D.2.e

Assess the impact of the printing press and other technologies developed on the
dissemination of ideas.

B. Geography, People, and the
Environment

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

Age of Revolutions (1750-1914)

Grade Level

By the end of grade 12

Content Statement
3. Age of Revolutions:
Political and Industrial
Revolutions,
Imperialism, Reform,
and Global Impact

Strand
A. Civics, Government, and Human
Rights

Discontent with
prevailing economic,
political, and social
conditions was the
impetus for change,
which resulted in
revolution or reform.

The Industrial
Revolution was a
consequence of
technological innovation
and expanding economic
activity and markets,
resulting in massive
population movement,
urbanization, and the
development of complex
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B. Geography, People, and the
Environment

CPI #

Cumulative Progress Indicator (CPI)

6.2.12.A.3.a

Explain how and why various ideals (e.g., liberty, popular sovereignty, natural rights,
democracy, and nationalism) became driving forces for reforms and revolutions.

6.2.12.A.3.b

Determine the extent to which the American, French, and Haitian revolutions
influenced independence movements in Latin America.

6.2.12.A.3.c

Relate the responses of various governments to pressure for self-government or
self-determination to subsequent reform or revolution.

6.2.12.A.3.d

Assess the extent to which revolutions during this time period resulted in the
expansion of political, social, and economic rights and opportunities.

6.2.12.A.3.e

Analyze the relationship between industrialization and the rise of democratic and
social reforms, including the expansion of parliamentary government.

6.2.12.A.3.f

Compare and contrast the struggles for women’s suffrage and workers’ rights in
Europe and North America, and evaluate the degree to which each movement
achieved its goals.

6.2.12.A.3.g

Analyze the motives for and methods by which European nations, Japan, and the
United States expanded their imperialistic practices in Africa and Asia during this
era, and evaluate the impact of these actions on their relations.

6.2.12.B.3.a

Assess the impact of imperialism by comparing and contrasting the political
boundaries of the world in 1815 and 1914.

economic systems.
Industrialized nations
embarked on a
competitive race for
global resources and
markets, resulting in the
establishment of
political and economic
control over large
regions of the world that
had a lasting impact.

C. Economics, Innovation, and
Technology

D. History, Culture, and Perspectives
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6.2.12.B.3.b

Relate the Industrial Revolution to population growth, new migration patterns,
urbanization, and the environment.

6.2.12.B.3.c

Relate the role of geography to the spread of independence movements in Latin
America.

6.2.12.C.3.a

Analyze interrelationships among the “agricultural revolution,” population growth,
industrialization, specialization of labor, and patterns of land-holding.

6.2.12.C.3.b

Analyze interrelationships among the Industrial Revolution, nationalism,
competition for global markets, imperialism, and natural resources.

6.2.12.C.3.c

Compare the characteristics of capitalism, communism, and socialism to determine
why each system emerged in different world regions.

6.2.12.C.3.d

Determine how, and the extent to which, scientific and technological changes,
transportation, and new forms of energy brought about massive social, economic,
and cultural changes.

6.2.12.C.3.e

Assess the impact of imperialism on economic development in Africa and Asia.

6.2.12.C.3.f

Determine the extent to which Latin American political independence also brought
about economic independence in the region.

6.2.12.D.3.a

Explain how individuals and groups promoted revolutionary actions and brought
about change during this time period.

6.2.12.D.3.b

Explain how industrialization and urbanization affected class structure, family life,
and the daily lives of men, women, and children.

6.2.12.D.3.c

Compare and contrast China’s and Japan’s views of and responses to imperialism,
and determine the effects of imperialism on the development and prosperity of
each country in the 20th century.

6.2.12.D.3.d

Analyze the extent to which racism was both a cause and consequence of
imperialism, and evaluate the impact of imperialism from multiple perspectives.

6.2.12.D.3.e

Analyze the impact of the policies of different European colonizers on indigenous

societies, and explain the responses of these societies to imperialistic rule.

Page 154 of 286

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

A Half-Century of Crisis and Achievement (1900-1945)

Grade Level

By the end of grade 12

Content Statement
4. A Half-Century of Crisis
and Achievement: The
Era of the Great Wars

Nationalism, imperialism,
industrialization, and
militarism contributed to
an increase in economic
and military competition
among European nations,
the Ottoman Empire, and
Japan, and led to World
War I.

The failure of the Treaty
of Versailles, the impact
of the global depression,
and the expansionist
policies and actions of
Axis nations are viewed
as major factors that
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Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

C. Economics, Innovation, and
Technology

CPI #

Cumulative Progress Indicator (CPI)

6.2.12.A.4.a

Explain the rise of fascism and spread of communism in Europe and Asia.

6.2.12.A.4.b

Compare the rise of nationalism in China, Turkey, and India.

6.2.12.A.4.c

Analyze the motivations, causes, and consequences of the genocides of Armenians,
Roma (gypsies), and Jews, as well as the mass exterminations of Ukrainians and
Chinese.

6.2.12.A.4.d

Assess government responses to incidents of ethnic cleansing and genocide.

6.2.12.B.4.a

Determine the geographic impact of World War I by comparing and contrasting the
political boundaries of the world in 1914 and 1939.

6.2.12.B.4.b

Determine how geography impacted military strategies and major turning points
during World War II.

6.2.12.B.4.c

Explain how the disintegration of the Ottoman empire and the mandate system led
to the creation of new nations in the Middle East.

6.2.12.B.4.d

Explain the intended and unintended consequences of new national boundaries
established by the treaties that ended World War II.

6.2.12.C.4.a

Analyze government responses to the Great Depression and their consequences,
including the growth of fascist, socialist, and communist movements and the effects
on capitalist economic theory and practice.

6.2.12.C.4.b

Compare and contrast World Wars I and II in terms of technological innovations (i.e.,

industrial production, scientific research, war tactics) and social impact (i.e., national
mobilization, loss of life, and destruction of property).

resulted in World War II.

World Wars I and II were
“total wars” in which
nations mobilized entire
populations and
economies and employed
new military tactics that
resulted in
unprecedented death and
destruction, as well as
drastic changes in
political boundaries.

World Wars I and II
challenged economic and
political power structures
and gave rise to a new
balance of power in the
world.

Economic, technological,
and military power and
bureaucracies have been
used by nations to
deliberately and
systematically destroy
ethnic/racial, political,
and cultural groups.
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D. History, Culture, and
Perspectives

6.2.12.C.4.c

Assess the short- and long-term demographic, social, economic, and environmental
consequences of the violence and destruction of the two World Wars.

6.2.12.C.4.d

Analyze the ways in which new forms of communication, transportation, and
weaponry affected relationships between governments and their citizens and
bolstered the power of new authoritarian regimes during this period.

6.2.12.D.4.a

Analyze the extent to which nationalism, industrialization, territory disputes,
imperialism, militarism, and alliances led to World War I.

6.2.12.D.4.b

Analyze the Treaty of Versailles and the League of Nations from the perspectives of
different nations.

6.2.12.D.4.c

Assess the causes of revolution in the 20th century (i.e., in Russia, China, India, and
Cuba), and determine the impact on global politics.

6.2.12.D.4.d

Analyze the extent to which the legacy of World War I, the global depression, ethnic
and ideological conflicts, imperialism, and traditional political or economic rivalries
caused World War II.

6.2.12.D.4.e

Compare how Allied countries responded to the expansionist actions of Germany
and Italy.

6.2.12.D.4.f

Explain the role of colonial peoples in the war efforts of the Allies and the
Central/Axis Powers in both World Wars.

6.2.12.D.4.g

Analyze the role of nationalism and propaganda in mobilizing civilian populations in
support of “total war”

6.2.12.D.4.h

Assess the extent to which world war, depression, nationalist ideology, communism,
and liberal democratic ideals contributed to the emergence of movements for
national self-rule or sovereignty in Africa and Asia.

6.2.12.D.4.i

Compare and contrast the actions of individuals as perpetrators, bystanders, and
rescuers during events of persecution or genocide, and describe the long-term

consequences of genocide for all involved.
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6.2.12.D.4.j

Analyze how the social, economic, and political roles of women were transformed
during this time period.

6.2.12.D.4.k

Analyze how the arts represent the changing values and ideals of society.

6.2.12.D.4.l

Assess the cultural impact of World War I, the Great Depression, and World War II.

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

The 20th Century Since 1945 (1945-Today)

Grade Level

By the end of grade 12

Content Statement
5. The 20th Century Since
1945: Challenges for the
Modern World

Decolonization, the
emergence of new
independent nations, and
competing ideologies
changed the political
landscape and national
identities of those
involved, and sometimes
included military
confrontations and
violations of human
rights.

International migration
and scientific and
technological
improvements in the
second half of the 20th
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Strand
A. Civics, Government, and Human
Rights

B. Geography, People, and the
Environment

CPI #

Cumulative Progress Indicator (CPI)

6.2.12.A.5.a

Explain how and why differences in ideologies and policies between the United
States and the USSR resulted in a cold war, the formation of new alliances, and
periodic military clashes.

6.2.12.A.5.b

Analyze the structure and goals of the United Nations and evaluate the
organization’s ability to solve or mediate international conflicts.

6.2.12.A.5.c

Explain how World War II led to aspirations for self-determination, and compare and
contrast the methods used by African and Asian countries to achieve independence.

6.2.12.A.5.d

Analyze the causes and consequences of mass killings (e.g., Cambodia, Rwanda,
Bosnia-Herzegovina, Somalia, and Sudan), and evaluate the responsibilities of the
world community in response to such events.

6.2.12.A.5.e

Assess the progress of human and civil rights around the world since the 1948 U.N.
Declaration of Human Rights.

6.2.12.B.5.a

Determine the impact of geography on decisions made by the Soviet Union and the
United States to expand and protect their spheres of influence.

6.2.12.B.5.b

Analyze the reasons for the Cold War and the collapse of the Soviet Union, and
evaluate the impact of these events on changing national boundaries in Eastern
Europe and Asia.

6.2.12.B.5.c

Determine the impact of migration on way of life (e.g., social, economic, and
political structures) in countries of origin and in adopted countries.

century resulted in an
increasingly global
economy and society that
are challenged by limited
natural resources.
C. Economics, Innovation, and
Technology

D. History, Culture, and
Perspectives
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6.2.12.B.5.d

Analyze post-independence struggles in South Asia, including the struggle over the
partitioning of the subcontinent into India and Pakistan, as well as later tensions
over Kashmir.

6.2.12.B.5.e

Assess the role of boundary disputes and limited natural resources as sources of
conflict.

6.2.12.C.5.a

Explain how and why Western European countries and Japan achieved rapid
economic recovery after World War II.

6.2.12.C.5.b

Compare and contrast free market capitalism, Western European democratic
socialism, and Soviet communism.

6.2.12.C.5.c

Assess the impact of the international arms race, the space race, and nuclear
proliferation on international politics from multiple perspectives.

6.2.12.C.5.d

Determine the challenges faced by developing nations in their efforts to compete in
a global economy.

6.2.12.C.5.e

Assess the reasons for and consequences of the growth of communism and shift
toward a market economy in China.

6.2.12.C.5.f

Assess the impact of the European Union on member nations and other nations.

6.2.12.C.5.g

Evaluate the role of the petroleum industry in world politics, the global economy,
and the environment.

6.2.12.D.5.a

Relate the lingering effects of colonialism to the efforts of Latin American, African,
and Asian nations to build stable economies and national identities.

6.2.12.D.5.b

Assess the impact of Gandhi’s methods of civil disobedience and passive resistance
in India, and determine how his methods were later used by people from other
countries.

6.2.12.D.5.c

Assess the influence of television, the Internet, and other forms of electronic
communication on the creation and diffusion of cultural and political information,
worldwide.

6.2.12.D.5.d
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Analyze how feminist movements and social conditions have affected the lives of
women in different parts of the world, and evaluate women’s progress toward social
equality, economic equality, and political equality in various countries.

Content Area

Social Studies

Standard

6.2 World History: Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past
interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make
informed decisions as socially and ethically responsible world citizens in the 21st century.

Era

Contemporary Issues

Grade Level

By the end of grade 12

Content Statement
6. Contemporary
Issues

Technological
innovation, economic
interdependence,
changes in population
growth, migratory
patterns, and the
development,
distribution, and use of
natural resources offer
challenges and
opportunities that
transcend regional and
national borders.
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Strand
A. Civics, Government, and Human
Rights

CPI #

Cumulative Progress Indicator (CPI)

6.2.12.A.6.a

Evaluate the role of international cooperation and multinational organizations in
attempting to solve global issues.

6.2.12.A.6.b

Analyze the relationships and tensions between national sovereignty and global
interest in matters such as territory, economic development, use of natural
resources, and human rights.

6.2.12.A.6.c

Analyze why terrorist movements have proliferated, and evaluate their impact on
governments, individuals, and societies.

6.2.12.A.6.d

Assess the effectiveness of responses by governments and international
organizations to tensions resulting from ethnic, territorial, religious, and/or
nationalist differences.

B. Geography, People, and the
Environment

6.2.12.B.6.a

Determine the global impact of increased population growth, migration, and
changes in urban-rural populations on natural resources and land use.

C. Economics, Innovation, and
Technology

6.2.12.C.6.a

Evaluate efforts of governmental, nongovernmental, and international organizations
to address economic imbalances and social inequalities.

6.2.12.C.6.b

Compare and contrast demographic trends in industrialized and developing nations,
and evaluate the potential impact of these trends on the economy, political stability,
and use of resources.

6.2.12.C.6.c

Assess the role government monetary policies, central banks, international
investment, and exchange rates play in maintaining stable regional and global

economies.

D. History, Culture, and Perspectives
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6.2.12.C.6.d

Determine how the availability of scientific, technological, and medical advances
impacts the quality of life in different countries.

6.2.12.D.6.a

Assess the role of increased personal and business electronic communications in
creating a “global” culture, and evaluate the impact on traditional cultures and
values.

Content Area

Social Studies

Standard

6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be active, informed citizens who value diversity and
promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world.

Grade Level

By the end of grade 4

Content Statement
Active citizens in the
21st century:
• Recognize that people
have different
perspectives based on
their beliefs, values,
traditions, culture,
and experiences.
• Identify stereotyping,
bias, prejudice, and
discrimination in their
lives and
communities.
• Are aware of their
relationships to
people, places, and
resources in the local
community and
beyond.
• Make informed and
reasoned decisions by
seeking and assessing
information, asking
questions, and
evaluating alternate
solutions.
• Develop strategies to
reach consensus and
resolve conflict.
• Demonstrate
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Strand
A. Civics, Government, and Human
Rights

CPI #

Cumulative Progress Indicator (CPI)

6.3.4.A.1

Evaluate what makes a good rule or law.

6.3. 4.A.2

Contact local officials and community members to acquire information and/or
discuss local issues.

6.3. 4.A.3

Select a local issue and develop a group action plan to inform school and/or
community members about the issue.

6.3. 4.A.4

Communicate with students from various countries about common issues of public
concern and possible solutions.

B. Geography, People, and the
Environment

6.3. 4.B.1

Plan and participate in an advocacy project to inform others about environmental
issues at the local or state level and propose possible solutions.

C. Economics, Innovation, and
Technology

6.3. 4.C.1

Develop and implement a group initiative that addresses an economic issue
impacting children.

D. History, Culture, and Perspectives

6.3. 4.D.1

Identify actions that are unfair or discriminatory, such as bullying, and propose
solutions to address such actions.

understanding of the
need for fairness and
take appropriate
action against
unfairness.
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Content Area

Social Studies

Standard

6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be active, informed citizens who value diversity and
promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world.

Grade Level

By the end of grade 8

Content Statement
Active citizens in the
21st century:
• Recognize the causes
and effects of
prejudice on
individuals, groups,
and society.
• Recognize the value of
cultural diversity, as
well as the potential
for misunderstanding.
• Critically analyze
media to assess
different viewpoints
and detect bias,
opinion, and
stereotypes.
• Listens open-mindedly
to views contrary to
their own.
• Collaboratively
develop and practice
strategies for
managing and
resolving conflict.
• Demonstrate
understanding of
democratic values and
processes.
• Recognize that the
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Strand
A. Civics, Government, and Human
Rights

CPI #

Cumulative Progress Indicator (CPI)

6.3.8.A.1

Deliberate on a public issue affecting an upcoming election, consider opposing
arguments, and develop a reasoned conclusion.

6.3.8.A.2

Participate in a real or simulated hearing to develop a legislative proposal that
addresses a public issue, and share it with an appropriate legislative body (e.g.,
school board, municipal or county government, state legislature).

6.3.8.A.3

Collaborate with international students to deliberate about and address issues of
gender equality, child mortality, or education.

B. Geography, People, and the
Environment

6.3.8.B.1

Evaluate alternative land use proposals and make recommendations to the
appropriate governmental agency regarding the best course of action.

C. Economics, Innovation, and
Technology

6.3.8.C.1

Contact local officials and community members to obtain information about the
local school district or municipal budget and assess budget priorities.

D. History, Culture, and Perspectives

6.3.8.D.1

Engage in simulated democratic processes (e.g., legislative hearings, judicial
proceedings, elections) to understand how conflicting points of view are
addressed in a democratic society.

actions or inactions of
individuals, groups,
and nations can have
intended and
unintended
consequences.
• Challenge unfair
viewpoints and
behavior by taking
action.
• Make informed and
reasoned decisions.
• Accept decisions that
are made for the
common good.
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Content Area

Social Studies

Standard

6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be active, informed citizens who value diversity and
promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world.

Grade Level

By the end of grade 12

Content Statement
Active citizens in the
21st century:
• Determine the
credibility and value of
information, while also
considering context,
point of view, and
multiple perspectives.
• Analyze sources of
prejudice and
discrimination and
propose solutions to
eliminate them.
• Collaboratively
evaluate possible
solutions to problems
and conflicts that arise
in an interconnected
world.
• Critically analyze
information, make
ethical judgments, and
responsibly address
controversial issues.
• Communicate through
rational and
persuasive written and
oral arguments to
present solutions to
controversial issues.
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Strand
A. Civics, Government, and Human
Rights

CPI #

Cumulative Progress Indicator (CPI)

6.3.12.A.1

Develop a plan for public accountability and transparency in government related
to a particular issue(s) and share the plan with appropriate government officials.

6.3.12.A.2

Compare current case studies involving slavery, child labor, or other unfair labor
practices in the United States with those of other nations, and evaluate the extent
to which such problems are universal.

B. Geography, People and the
Environment

6.3.12.B.1

Collaborate with students from other countries to develop possible solutions to
an issue of environmental justice, and present those solutions to relevant national
and international governmental and/or nongovernmental organizations.

C. Economics, Innovation, and
Technology

6.3.12.C.1

Participate in a real or simulated hearing about a social issue with a related
economic impact (e.g., growing health care costs, immigration), and justify
conclusions after weighing evidence from multiple experts and stakeholders.

D. History, Culture, and Perspectives

6.3.12.D.1

Analyze current laws involving individual rights and national security, and
evaluate how the laws might be applied to a current case study that cites a violation
of an individual's constitutional rights.

• Make informed and
reasoned decisions
and accept
responsibility for the
consequences of their
actions and/or
inactions.
• Take actions that
result in a more just
and equitable society.
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GLOSSARY

Capitalism: An economic and social system in which most trade and industries are privately controlled for profit, rather than by the state.

Common Good: Benefitting a community or society as a whole.

Incentive: A reward that affects decision making.

Opportunity cost: The value of the best alternative given up (Council for Economic Education).

Representative democracy: A type of democracy in which citizens delegate authority to elected representatives (Dictionary.com).

Scarcity: The condition of not being able to have all of the goods and services that one wants (Council for Economic Education).
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Social Studies Timeframe Table
Note: The numbering of time periods (in Content Statements and coded CPI numbers) sometimes reflects the overall era and
sometimes reflects a time period within an era, as indicated below.
Standard
Standard 6.1
U.S. History:
America in the
World

Grades 5-8
Three Worlds Meet (Beginnings to 1620)
1. Three Worlds Meet

Grades 9-12
Colonization and Settlement (1585-1763)*
1. Colonization and Settlement

Colonization and Settlement (1585-1763)

Revolution and the New Nation (1754-1820s)

2. Colonization and Settlement

2. Revolution and the New Nation

Revolution and the New Nation (1754-1820s)

Expansion and Reform (1801-1861)

3. Revolution and the New Nation

3. Expansion and Reform

Expansion and Reform (1801-1861)

Civil War and Reconstruction (1850-1877)

4. Expansion and Reform

4. Civil War and Reconstruction

Civil War and Reconstruction (1850-1877)
5. Civil War and Reconstruction

The Development of the Industrial United States (18701900)
5. The Development of the Industrial United States
The Emergence of Modern America (1890-1930)
6. Progressive Reforms
7. World War I
8. Roaring Twenties
The Great Depression and World War II (1929-1945)
9. The Great Depression
10. New Deal
11. World War II
Postwar United States (1945 to early 1970s)
12. Cold War
13. Civil Rights and Social Change
Contemporary United States (1970-Today)
14. Domestic Policies
15. International Policies
16. Interconnected Global Society
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Standard 6.2
World History/
Global Studies

The Beginnings of Human Society
1. Paleolithic and Neolithic Ages
Early Civilizations and the Emergence of
Pastoral Peoples (4000-1000 BCE)
2. Ancient River Valley Civilizations
The Classical Civilizations of the Mediterranean
World, India, and China (1000 BCE-600 CE)
3. The Classical Civilizations of the
Mediterranean World, India, and China
Expanding Exchanges and Encounters (500 CE1450 CE)
4. Expanding Exchanges and Encounters

The Emergence of the First Global Age (1350-1770)
1. Global Interactions and Colonialism
Renaissance, Reformation, Scientific Revolution, and
Enlightenment (1350-1700)
2. Renaissance, Reformation, Scientific
Revolution, and Enlightenment
Age of Revolutions (1750-1914)
3. Political and Industrial Revolutions, Imperialism,
Reform, and Global Impact
A Half-Century of Crisis and Achievement (1900-1945)
4. The Era of the Great Wars
The 20th Century Since 1945 (1945-Today)
5. Challenges for the Modern World
Contemporary Issues
6. Contemporary Issues

* The earlier era, Three Worlds Meet (Beginnings to 1620), is not included at the high school level.
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Social Studies Skills Table
Essential Question: What are effective strategies for accessing various sources of information and historical evidence, determining their validity, and using
them to solve a problem or find a solution to a public policy question?
Social Studies Skill

K-4

5-8

9-12

Chronological Thinking

• Place key historical events and
people in historical eras using
timelines.

• Construct timelines of the events
occurring during major eras.

• Compare present and past events to
evaluate the consequences of past
decisions and to apply lessons learned.

• Explain how the present is
connected to the past.

• Explain how major events are related
to one another in time.

• Analyze how change occurs through time
due to shifting values and beliefs as well
as technological advancements and
changes in the political and economic
landscape.

• Determine locations of places and
interpret information available on
maps and globes.

• Select and use various geographic
representations to compare
information about people, places,
regions, and environments.

• Construct various forms of geographic
representations to show the spatial
patterns of physical and human
phenomena.

• Use thematic maps and other
geographic representations to
obtain, describe, and compare
spatial patterns and information
about people, places, regions, and
environments.

• Use maps and other documents to
explain the historical migration of
people, expansion and disintegration
of empires, and growth of economic
and political systems.

• Relate current events to the physical and
human characteristics of places and
regions.

• Distinguish fact from fiction.

• Compare and contrast differing
interpretations of current and historical
events.

• Distinguish valid arguments from false
arguments when interpreting current and
historical events.

• Identify and use a variety of primary
and secondary sources for
reconstructing the past (i.e.,
documents, letters, diaries, maps,
photos, etc.).

• Assess the credibility of sources by
identifying bias and prejudice in
documents, media, and computergenerated information.

• Evaluate sources for validity and
credibility and to detect propaganda,
censorship, and bias.

• Use evidence to support an idea in a
written and/or oral format.

• Select and analyze information from a
variety of sources to present a

• Take a position on a current public policy
issue and support it with historical

Spatial Thinking

Critical Thinking

Presentational Skills
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reasoned argument or position in a
written and/or oral format.
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evidence, reasoning, and constitutional
analysis in a written and/or oral format.

Social Studies –Benchmark Assessments
Grade Level

Kindergarten
1st grade

2nd grade
3rd grade
4th grade
5th grade
6th grade
7th grade
8th grade

Benchmark 1

Safety Comes
First
Gathering
Information
Rubric
Martin Luther
King
Informational
Text
Native
American
Poster

Date
Administered
January

October
January
January

Map & Globe
Skills

September

Comparative
Texts of Stamp
Act

October

Timeline MidYear Rubric

Quote Analysis
Research
Paper

January

November
January

Benchmark 2
Kids Against
Bullying
Gathering
Information
Rubric

Producer and
Consumers
Oregon Trail
Journal

Map, Globe, &
Geography
Skills
Timeline Final
Rubric
Research
Simulated
Task using 3
sources
Civics
Assessment
Year End
Standards
Assessment

Date
Administered
April
June
May
May
June
June
March
June
May

Scope and Sequence
Subject Area: Social Studies

September

October

Grade Level: Kindergarten

demonstrate an understanding of rules by following classroom routines,
understands why rules are necessary, demonstrates responsibility by initiating
simple classroom tasks and jobs

Standards: 6.1.4.A.1,
61.4.D.1-2

determine the path of immigration of others to the United States ( Thanksgiving/
Native Americans), discerns traditions practiced in October (Halloween), explain
how figures in folklore (Johnny Appleseed) contribute to our nations heritage

Standards: 6.1.4.D.18,
6.1.4.D.12

November

demonstrate appropriate behavior when collaborating with others, work together for
the common good (bullying)
Standards: 6.4.A.3,

December

appreciate cultural diversity, study of December holidays

Standards: 6.1.4.D.18,
6.1.4.D.20, 6.1.4.A.15

January

describes characteristics of oneself, one's family and others, demonstrate an
understanding of family roles and traditions, describe how Martin Luther King Jr. and Standards: 6.1.4.A.10,
others helped to change society
6.1.4.D.15-16

February

describe roles of Abraham Lincoln, George Washington and our President, develop
an awareness of the physical features of the neighborhood/community. describe
Standards: 6.1.4.D.5, 6.1.4.B.5,
how human interaction impact the environment
6.1.4.B.1

(Women's History) describe actions of civil rights leaders (Harriet Tubman), explain
how women worked for the common good (Helen Keller, Beatrix Potter)

Standards: 6.1.4.A.10, 6.1.4.A.11

April

express individuality and cultural diversity by the study of different ethnic groups

Standards:6.1.4.D.13.
6.1.4.D.14, 6.1.4.D.18-20

May

differenciate between wants and needs, making good decisions, discovering how
transportation helps us

Standards: 6.1.4.C.2, 6.1.4.C.1,
6.1.4.C.16

June

compare different regions of New Jersey to determine the role that Geography and
climate play, explain the role of symbols (flag) and monuments and how they affect
American identity

Standards: 6.1.4.C.14,
6.1.4.D.17

March

Scope and Sequence
Subject Area: Social Studies

Grade Level: One

Unit One: Being a Good Citizen in Our Community
Why is it important to have rules in our communtity and at school?
How do poeple in the community help one another and get along?
Why is it important to follow rules at home and in school?
How can we imporove our school and community?

Standards: 6.1.4A.1, 6.1.4.A.3
L.1.6, RI.1.2
RI.1.4-6, RI.1.10
SL.1.2

October

Unit Two: Fire Safety/ Long Ago
How can we keep ourselves and our community safe from fire?
How do firefighters keep our community safe?
Why did people immigrate to the United States from Europe?
How did Christopher Columbus's discovery impact immigration?
How did the Native Americans help the new settlers?

Standards: 6.1.4.D.1, 6.1.4.D.2,
6.1.4.D.4, 6.1.4.D10, 6.1.4.D.1
RF.1.3.g, RI.1.3
2.1.A.1

November

Unit Two: Long Ago and Today
How did the Native Americans help the new settlers?
How are children from today different from those from long ago?
How were Colonial times different from the present?

Standards: 6.1.4.D.1, 6.1.4.D.2,
6.1.4.D.4, 6.1.4.D10, 6.1.4.D.1
RF.1.3.g, RI.1.3

December

Unit Three: Economics
Define needs and wants.
How do our needs and wants help us to make decisions?
Define goods and services.
Explain how the needs and wants of people change the produciton and exchange of
goods and services.

Standards: 6.1.4.C.1, 6.1.4.C.2,
6.1.4.C.5
L.1.5 RI.1.4-6, RI.1.10
SL.1.2

September

January

February

Unit Four: Dr. Martin Luther King Jr./Our Founding Fathers
Who was Dr. Martin Luther King Jr.?
How did his actions help to improve the rights of others?
How can we use what Dr. King taught us to help improve our own actions in the
community?
Unit Four: Our Founding Fathers/African American History
What are some symbols, monuments, or holidays that help us understand our
history?
How did others actions help to change unfair laws?
Who were some important figures that helped to make social changes in our

Standards: 6.1.4.D.6, 6.1.4.D17,
6.1.4.A.10
RI.1.1RI.1.4-6, RI.1.10
SL.1.2
Standards: 6.1.4.D.6, 6.1.4.D17,
6.1.4.A.10, 6.1.4.A.11, 6.1.4.D.16
RI.1.4-6, RI.1.10
SL.1.2

Unit Five: Woman's History
Who were key figures in women's history that helped to make social change in our
country?
How did women help to change unfair laws?

Standards: 6.1.4.D.17,
6.1.4.A.10, 6.1.4.A.11, 6.1.4.D.13
RI.1.4-6, RI.1.10
SL.1.2

April

Unit Six: Our Environment
How do changes in our community impact our environment?
How can we help improve our environment?
What are the seasons and how do they impact they way we live?
How has technology impacted our environment?

Standards: 6.1.4.B.5, 6.1.4.B.9,
RF.1.1a, RI.1.4-6, RI.1.10
SL.1.2

May

Unit Seven: Geography/Map Skills
Why do we use maps and globes?
Identifty a map key and compass rose.
What are the types of landforms?

Standards: 6.1.4.B.1, 6.1.4.B.2,
6.1.4.B.4
RF.1.1a, RI.1.4-6, RI.1.10
SL.1.2

June

Unit Seven: Geography/Map Skills
Why do we use maps and globes?
Identifty a map key and compass rose.
What are the types of landforms?

Standards: 6.1.4.B.1, 6.1.4.B.2,
6.1.4.B.4
RF.1.1a, RI.1.4-6, RI.1.10
SL.1.2

March

Ongoing

Unit Eight: Holidays and Traditions
Why is it important to understand and accept different cultures?
Explain how an individuals beliefs, values, and traditions may relfect more than one
culture.
How has American culture changed over time?

Standards: 6.1.4.D.13,
6.1.4.D.14, 6.1.4.D.18.
6.1.4.D.19, 6.1.4.D.20
RF.1.1a, RI.1.4-6, RI.1.10
SL.1.2

Scope and Sequence
Subject Area: Social Studies

September

Grade Level: 2nd Grade

Unit: Classroom Communities / Hispanic Heritage Month / Patriot Day
Create a list of classroom rules
Create/discuss classroom jobs, assign weekly jobs
Learn about Community Helpers, match helpers with their jobs
Learn that working together helps people to reach a common goal
Recount the events of Sept. 11, 2001 and how our country came together

Standards:
D.17,

6.1.4.A.1, 6.1.4.

Unit: Bullying Awareness / Cyber Security / Columbus / Forest Friends
Learn what is considered bullying behavior
Give examples of ways to prevent and respond to bullying
Learn to stay safe online by protecting your identity
Learn skills in conflict resolution, decision-making and anger management
Standards: 6.1.4.D.2, 6.1.4.D.3,
6.1.4. D.17

October

November

Unit: Maps/Globe / Thanksgiving / Forest Friends
Identify and explain map features (key, compass rose)
Learn the cardinal directions and how to use a compass rose
Locate places on a map, including New Jersey, United States, North America
Name your town, county, state, country, continent
Create a map, including map features

Standards: 6.1.4.B.1,
6.1.4.B.2,6.1.4.B.10,6.1.4.D.1,
6.1.4.D.2,6.1.4.D.3, 6.1.4. D.17
W.1.3

Unit: Maps/ Globe / Winter Holidays
Make a map, including map features
Learn the history of modern day celebrations of Christmas, Hanukkah,
Kwanzaa, Ramadan
Share your family's holiday tradition

Standards: 6.1.4.B.1, 6.1.4.B.2,
6.1.4.B.10,6.1.4.D.12,6.1.4.
D.13,
6.1.4. D.17, 6.1.4. D.20,
6.1.P.D.4

January

Unit: Communities / Dr. Martin Luther King, Jr.
Learn how changes in our communitites impact our environment
Compare/contrast your community today with long ago
Describe how technology has impacted our environment
Identify different types of communities
Tell how Dr. King peacefully brought about positive changes in our society

Standards: 6.1.4.A.10, 6.1.4.
D.16, 6.1.4. D.17

February

Unit: African American History Month / Presidents' Day
Name important African Americans and tell about their contributions to society
Compare/contrast civil rights today with civil rights in the 1960's
Standards: 6.1.4.D.4,
Name our country's first president, share facts about him
6.1.4.D.5,6.1.4.D.6, 6.1.4. D.16 ,
Tell how Abraham Lincoln helped to end slavery in our country
6.1.4. D.17
Learn facts obout the Presidency and the White House

December

March

April
May

Unit: Families / Irish American Heritage
Identify how family structures are alike and different
Create a family tree displaying your relatives
Tell what you can learn from your family
Learn the history behind popular St. Patrick's Day symbols and traditions

Standards: 6.1.4. D.17,
6.1.P.D.1,6.1.P.D.2,

Unit: Earth Day
Learn ways people hurt the environment
List ways people, including children, can help the envornment
Predict what will happen if people don't conscientiously make changes to care
for the earth
Standards: 6.1.4.B.9,
Unit: Needs/Wants / Goods/Services
State the difference between needs and wants

Standards: 6.1.4.C.2,
6.1.4.C.9,6.1.4.C.10,

June

Unit: Transportation
List several different types of transportation
Compare past forms of transportation with present forms of transportation
Predict future forms of transportation
Tell how transportation helps us gain access to different goods and services
.

Standards:Standards:
6.1.4.C.15, 6.1.4.C.14,6.1.4.C.9

Scope and Sequence
Subject Area: Social Studies

September Unit: Maps and Communities

Grade Level: 3

Standards: 6.3.4A1, 2, 11, 13, 6.1.4B1,
2, 3, 4, 7, 8, 10, 6.1.4D18

Unit: Maps and Communities

Standards:6.3.4A1, 2, 11, 13, 6.1.4D18,
6.1.4B1, 2, 3, 4, 7, 8, 10

November

Unit: Natural Resources and Landforms

Standards: 6.1.4B4, 6.1.4BC, 6.1.4B5,
Bd, B6, B8

December

Unit: Holidays

Standards: 6.1.A14, 6.1.4Dc, e, f, I, 19,
20

January

Unit: Native Americans & Early Settlers

Standards: 6.1.4D1, 2, 3, 4, 5, 6.1.4D9,
10, 15, 19, 20, 6.2.8B1a

February

Unit: Revolutionary War & Government

Standards: 6.1.4A2, 3, 4, 5, 6.1.4Db, 4,
5, 6, 8

Unit: Unit: Revolutionary War & Government

Standards: 6.1.4A2, 3, 4, 5, 6.1.4Db, 4,
5, 6, 8

April

Unit: Consurmerism

Standards: 6.1.4C2, 4, 5, 6, 8, 9

May

Unit: Oregon Trail & Ellis Island

Standards: 6.1.4Af, A13, 6.1.4D2, 3, 15,
19

June

Unit: Oregon Trail & Ellis Island

Standards: 6.1.4Af, A13
6.1.4D2, 3, 15, 19

October

March

Scope and Sequence
Subject Area: Social Studies

Grade Level: 4th Grade

September Unit: Map/Globe Skills, State Symbols

October

Standards: K-4.6.1.4.B.1, 2, 10

Unit: NJ Landforms/resources (water, climate)

Standards: K-4.6.1.4.B.4, 5

November

Unit: NJ Government (local, state, national)

Standards: K-4.6.1.4.A, a, 1, 3,
d, 5, 6, 7, 8, 11, 12, g

December

Unit: NJ Regions/Resources (Regions of USA, Regions of NJ,
nonrenewable/renewable resources)

Standards: K-4.6.1.4.B.8,
K-4.6.1.4.C.9, 14

January

Unit: The First People of NJ (Ice Age - Lenape)

Standards: K-4.6.1.4.D.1, 2, 10

February

Unit: Colonial NJ (latitude and longitude, explorers)

Standards: K-4.6.1.4.B.1

Unit: American Revolution (Declaration of Independence)

Standards: K-4.6.1.4.A. 1, b, 2,
4, K-4.6.1.4.D.8

Unit: Changes in Our State (Factories, Industry, Reform, Transportation)

Standards: K-4.6.1.4.C.15, 17

May

Unit: Slavery, Civil War, Immigrants, Industries, Inventions

Standards: K-4.6.1.4.A, f, h, 9,
10, 13, K-4.6.1.4.C.f,
K-4.6.1.4.D. 4, 5, 6, 12, 16, 17,
18, h, K-4.6.1.4.D. 16

June

Unit: WWI/WWII, Great Depresssion

Standards: K-46.1.4.A.15

March

April

Scope and Sequence
Subject Area: Social Studies

Grade Level: 5

September Geography and Scholastic News

Standards: 5-8.6.18B LA
5CCSSR1.5, LA CCSS RI.10 and
RI.15

Early People of the Western Hemisphere and Scholastic News

Standards: SOC5-8.6.1.8.D.1.A,
SOC5-8.6.1.D, CCSS LA RI.15,
RI.10

November

Explorers and Scholastic News

Standards: SOC5-8.6.1.8.C.1.A,
LA: CCSS RI.15, RI.10

December

Early European Setlements of North America and Scholastic News

Standards: SOC5-8.6.1.8.1, LA:
CCSS RI.10, RI.15

January

Civil Rights Movement and Scholastic News

Standards: SOC5-8.6.1.8.a.3.e
and 3.c, CCSS RI.10 and RI.15

February

The Thirteen Colonies and Scholastic News

Standards: SOC5-8.6.1.8A, 2A,
8C.2A, CCSS RI.10 and RI.15

American Revolution and Scholastic News

Standards: SOC5-8.6.1.8.D.2.A,
B.3.C, B.3.D, C.3.A CCSS RI.10
and RI.15

April

Civil War and Scholastic News

Standards: SOC5-8.6.1.8.A.3a,
D.5a, 5b, 5c CCSS RI.10 and
RI.15

May

50 States and Capitals and Scholastic News

Standards: SOC5-8.6.1.8.A.3a., 2
CCSS RI.10 and RI.15

June

50 States and Capitals and Scholastic News

Standards: SOC5-8.6.1.8.A.3a., 2
CCSS RI.10 and RI.15

October

March

Scope and Sequence
Subject Area: Social Studies

September

October

November

December

Grade Level: 6

1. Three Worlds Meet: Part 1Indigenous societies in the Western Hemisphere
migrated and changed in response to the physical environment and due to their
interactions with Europeans.
European exploration expanded global economic and cultural exchange into the
Western Hemisphere. This unit will tackle background history to the Americas,

Standards: 6.1.8.A.1.a,
6.1.8.B.1.a, 6.1.8.C.1.a,
6.1.8.C.1.b, 6.1.8.D.1.a,
6.1.8.D.1.b, 6.1.8.D.1.c

Unit: 1. Three Worlds Meet: Part 2 Indigenous societies in the Western Hemisphere
migrated and changed in response to the physical environment and due to their
interactions with Europeans. European exploration expanded global economic and Standards: 6.1.8.A.1.a,
cultural exchange into the Western Hemisphere. Students will take an indepth look at 6.1.8.B.1.a, 6.1.8.C.1.a,
6.1.8.C.1.b, 6.1.8.D.1.a,
different ways these cultures examined their environment and the possible conflict
6.1.8.D.1.b, 6.1.8.D.1.c
Unit: 2. Part 1: Colonization and Settlement The colonists adapted ideas from their
European heritage and from Native American groups to develop new political and
religious institutions and economic systems. The slave labor system and the loss of
Native American lives had a lasting impact on the development of the United States
and American culture. Students will examine the different reasons or settling North

Standards:6.1.8.A.2.a,
6.1.8.A.2.b, 6.1.8.A.2.c,
6.1.8.B.2.a, 6.1.8.B.2.b,
6.1.8.C.2.a, 6.1.8.C.2.b,
6.1.8.C.2.c,6.1.8.D.2.a,

Unit: 2. Colonization and Settlement The colonists adapted ideas from their
European heritage and from Native American groups to develop new political and
religious institutions and economic systems. The slave labor system and the loss of
Native American lives had a lasting impact on the development of the United States
and American culture. Students will examine the different reasons or settling North

Standards:6.1.8.A.2.a,
6.1.8.A.2.b, 6.1.8.A.2.c,
6.1.8.B.2.a, 6.1.8.B.2.b,
6.1.8.C.2.a, 6.1.8.C.2.b,
6.1.8.C.2.c,6.1.8.D.2.a,

Unit:3. Revolution and the New Nation: Road to revolution

January

Disputes over political authority and economic issues contributed to a movement for Standards: 6.1.8.A.3.a,
6.1.8.A.3.b, 6.1.8.A.3.c,
independence in the colonies.
The fundamental principles of the United States Constitution serve as the foundation 6.1.8.A.3.d, 6.1.8.A.3.e,
6.1.8.A.3.f, 6.1.8.A.3.g

February

Unit:3. Revolution and the New Nation: Start of Conflict
Disputes over political authority and economic issues contributed to a movement for
independence in the colonies.
The fundamental principles of the United States Constitution serve as the foundation Standards: 6.1.8.A.3.a,
6.1.8.A.3.b, 6.1.8.A.3.c,
of the United States government today. Students will examine the Declaration of
6.1.8.A.3.d,

March

Unit:3. Revolution and the New Nation: Fighting a revolution
Disputes over political authority and economic issues contributed to a movement for
independence in the colonies.
The fundamental principles of the United States Constitution serve as the foundation Standards: 6.1.8.A.3.a,
6.1.8.A.3.b, 6.1.8.A.3.c,
of the United States government today. Students will examine the rank and file
6.1.8.A.3.d,

April

Unit: 4 The fundamental principles of the United States Constitution serve as the
foundation of the United States government today. Students will examine the
constitution, and its guard against tyranny.

Standards: 6.1.8.A.3.e,
6.1.8.A.3.f, 6.1.8.A.3.g

May

Unit: 4 The fundamental principles of the United States Constitution serve as the
foundation of the United States government today. Students will examine the
different political groups that develop from the revolution. Students will examine the
bill of rights and connect these rights to today.

Standards: 6.1.8.A.3.e,
6.1.8.A.3.f, 6.1.8.A.3.g

June

Unit: 5. Expansion and Reform
Westward movement, industrial growth, increased immigration, the expansion of
slavery, and the development of transportation systems increased regional tensions. Standards: 6.1.8.A.4.a,
Students will examine the Louisina Purchase, the erie canal, and other major events 6.1.8.A.4.b,6.1.8.A.4.c,
that helped shape our nation leading up to Annabelum
6.1.8.B.4.a, 6.1.8.B.4.b

Scope and Sequence
Subject: Social studies

Grade level: 7

September Citizenship, diversity, immigration, types of government, the Constitution

6.1.8.A.3.b 6.1.8.A.3.d
6.1.8.A.3.e

October

Branches of government, Bill of Rights

6.1.8.A.3.b 6.1.8.A.3.c
6.1.8.A.3.g

November

Industrial Revolution, inventors, slavery

6.1.8.C.3.c 6.1.8.C.4.b

December

Geography, the Civill War

6.1.8.B.4.a 6.1.8.B.4.b

January

The Civil War, Abraham Lincoln

6.1.8.A.5.b 6.1.8.B.5.a
6.1.8.C.5.a 6.1.8.C.5.b
6.1.8.D.5.a 6.1.8.D.5.b

February

Currency, Presidents

6.1.8.C.3.b

Emancipation Proclamation, Civil Rights

6.1.8.A.5.a

April

World War I

6.1.12.A.7.a 6.1.12.A.7.b
6.1.12.A.7.c 6.1.12.C.7.a
6.1.12.C.7.b

May

World War II

6.1.12.D.11.a 6.1.12.D.11.e

June

The Holocaust, current events

6.1.12.A.11.e 6.1.12.D.11.d

March

Scope and Sequence
Subject Area: Social Studies

September Systematic agriculture and Paleolithic people

Grade Level: 8

Standards: 5-8.6.2.8.A.,
5-8.6.2.8.B, 5-8.6.2.8.C,
SOC.5-8.6.3.8

October

Unit:Neolithic and Sumarians

Standards:5-8.6.2.8.A.1.a,
5-8.6.2.8.B.1.a, 5-8.6.2.8.B.1.b,
5-8.6.2.8.C.1.a, 5-8.6.2.8.C.1.b,
SOC.5-8.6.3.8

November

Unit:Mesopotamian Empires

Standards:5-8.6.2.8.2,
SOC.5-8.6.3.8

December

Unit:Egypt and Kush

Standards:SOC.5-8.6.2.8.2,
SOC.5-8.6.3.8

January

Unit:Israelites

Standards:SOC.5-8.6.3.8,
SOC.5-8.6.2.8.4

February

Unit:Greece (2000 BC-400 BC)

Standards:SOC.5-8.6.2.8.3,
SOC.5-8.6.3.8

March

Unit:Greece (700 BC-200 BC)

Standards:SOC.5-8.6.2.8.3,
SOC.5-8.6.3.8

April

Unit:India

Standards:SOC.5-8.6.3.8,
SOC.5-8.6.2.8.4

May

Unit:Early China

Standards:SOC.5-8.6.2.8.4,
SOC.5-8.6.3.8

June

Unit:Beginnings of Rome

Standards:SOC.5-8.6.2.8.3,
SOC.5-8.6.3.8

